
 

Ilkogretim Online - Elementary Education Online, 2021; 20 (1): pp. 157-171 
http://ilkogretim-online.org  
doi: 10.17051/ilkonline.2021.01.020 
 

Opening Black-Box of Teaching-Practice: Pre-service Teachers’ 
Learning from the Hidden Curriculum Perspective 

Lili Hurioğlu1, Learning Systems Institute, Florida State University, Tallahassee, USA, lhurioglu@fsu.edu, 
ORCID: 0000-0002-4938-1815 
*Akın Efendioğlu, Elementary School Teaching, Cukurova University, Turkey, eakin@cu.edu.tr, 
ORCID: 0000-0001-6756-7405 

Abstract. The main purpose of the study is to reveal the hidden learning-outcomes gained through 
teaching practice of pre-service teachers regarding hidden curriculum (HC) perspective. After a nine-
week teaching practice course, the pre-service teachers (n=11) attended to a single case study. An 
interview related to their in-class learning experiences was implemented. Finally, based on the HC, a 
deductive content analysis was conducted. Results indicated that totally 11 learning themes were 
determined. Even though themes have a complex structure on their own, they explicitly show that hidden 
learning outcomes reflect three basic learning domains as “learning to learn (LL)”, “learning the 
profession (LP)” and “learning to be an expert (LBE)”. As a conclusion, the results have been discussed 
in terms of HC, teachers’ professional development, the teaching profession, metacognition, and official 
teacher training curriculum (OTTC) perspectives. 
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INTRODUCTION 

Research Problem 

Before teachers begin teaching profession during their pre-service training process, they must 
acquire very important qualifications and skills to be a qualified teacher. In many developed and 
developing countries, the official teacher training curriculum (OTTC) have been implemented in 
order to support pre-service teachers’ quality and professional development. Within the OTTC, 
one of the most important implementations, which was defined as a heart of teacher education 
by Senemoğlu (1993), is the teaching practice which mainly focuses on students’ acquisition of 
the qualifications required by teaching profession. Darling-Hammond and Post (2000) and Peske 
and Haycock (2006) state that in relation to teachers’ quality (high or low), achievement of the 
students increases or decreases. However, learning-outcomes gained through the teaching 
practice include both OTTC and hidden curriculum (HC). It would be better to explain HC as this 
term explicitly includes everything that is learnt beyond what is considered the OTTC result 
(Bergenhenegouwen, 1987). Moreover, it is seen that the HC shows the unwritten learning-
outcomes which are necessary for successful completion of OTTC (Konieczka, 2013). Although 
the HC has vital importance for teachers' professional development, unfortunately, receives very 
little attention (Horn, 2003). But, based on teaching practice, determining significant learning-
outcomes occurred in the HC also important in order to present useful information for the 
improvement of OTTC (Maulana, Helms-Lorenz & van de Grift, 2015).  

On the other hand, aims of OTTC is known clearly, yet there is not adequate information as 
to what the pre-service teachers gain through the teaching practice regarding HC (Biermann, 
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Karbach, Spinath & Brunken, 2015). Langhout and Mitchell (2008) focused on the question that 
“how does the hidden curriculum challenge the teacher’s vision of creating an academically 
engaging learning environment for all students?”(p.594). In addition, Nguyen (2009) states that 
teachers' socialization influences their teaching process based on their own experience gained 
through learners within a learning-teaching environment. Although there are several research 
projects conducted by understanding the students’ life at school regarding their learning derived 
from the hidden curriculum, little has known related to learning, during the pre-service teachers’ 
teaching practice process within the same domain. From these points of views, the main purpose 
of the study is to reveal the learning-outcomes gained through the teaching practice of pre-service 
teachers regarding HC perspective. Therefore, the following research question has been 
addressed: What are the hidden learning themes of pre-service teachers within the process of 
their teaching practice? 

Conceptual Background 

Learning needs of pre-service teachers within the teaching practice process. Increasing the 
quality of teaching is possible to support the quality of the teacher training process. Teaching 
practice course has been in the center (heart) of the OTTC in order to develop pre-service 
teachers’ such teaching skills as implementing instruction, preparing lesson plans, overcome 
classroom management, communicative aspects, teaching-learning methods-techniques 
(Gebhard, 2009; Fan Tang, 2004; Senemoğlu, 1993). In Turkey, the framework and the goals of 
teaching practice course have been presented by Ministry of National Education. Then, the 
objectives have been determined by the education faculty and the department regarding the 
framework and the goals. Within the context of OTTC, the objectives of teaching practice course 
are presented in Table A (see Appendix). Moreover, according to Fang (1996), in teaching 
practice, pre-service teachers take an expedition towards teaching with the aim of learning the 
students' characteristics, classroom activities and problems as well as learning how to overcome 
these realities which they will be quite likely to encounter in the future (Fang, 1996; Grudnoff, 
2011). As stated by Yuan and Lee (2014), in teaching practice process, pre-service teachers 
interrogate and reflect their beliefs and values  and these reflections can support pre-service 
teachers' learning and professional development; in that, teacher belief is defined as 'pre- or in-
service teachers' implicit assumptions about students, learning, classroom, and the subject matter 
to be taught' (Kagan, 1992, p. 66) and also the belief is resistance to change (Murphy, Delli, & 
Edwards, 2004; Ng, Nicholas, & Williams, 2010). Based on Kagan's definition, it can be claimed 
that teacher belief has quite likely to have a positive effect on pre-service teachers' learning and 
classroom activities (Tang, Lee & Chun, 2012). When pre-service teachers start teaching practice 
process, as a part of their beliefs development process “Awareness: Awareness of a discrepancy, 
conflict or coherence' and 'Disagreement: Rejection of existing beliefs or presented information” 
constructs come into prominence (Cabaroglu & Roberts, 2000, p.393). 

 On the other hand, one of the most important aims of teaching practice is gaining pre-
service teachers teaching experience and classroom management skills. In this respect, a study 
conducted by Muallana et al. (2013) and Muallana et al. (2015) allege that teachers' teaching 
quality increases school year period. Moreover, at the earlier stages of teaching profession 
teachers are tend to face difficulties in providing: 

• “a supportive learning climate, 
• managing the classroom effectively,  
• displaying clear instruction, 
• activating students' learning, 
• attending to differences between students' needs, 
• teaching students how to learn effectively” (Maulana, Helms-Lorenz & van de 

Grift, 2015, p.225). 
Based on the difficulties given above, HC may provide opportunities for teachers to 

overcome these difficulties. In that, a big part of HC arises from the school and classroom climate, 
students' characteristics, cultural and moral values (Horn, 2003), communication styles of 
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teacher and students, and social characteristics and culture of a society (Zorec & Došler, 2016). 
In this respect, during the teaching practice, teachers have experiences and can learn some 
suitable information which they may use to overcome these difficulties. 

 

Hidden Curriculum 

Defining the hidden curriculum (HC) as a concept is very hard since it has been influenced by 
several constructs of school life; besides, it is called the unwritten curriculum or sometimes 
implicit education within the literature. Therefore, instead of defining the HC as a concept, 
determining its framework will be more informative. HC includes students’ all learning in the 
school except that learnings are derived from the planned and intended curriculum. In another 
view, Sambell and McDowel (1998) state that hidden curriculum “an opposite metaphor to 
describe the shadowy, ill-defined and amorphous nature of that which is implicit and embedded in 
educational experiences in contrast with the formal statements about curricula and the surface 
features of educational interaction” (pp.391-392). This framework shows a picture related to the 
characteristics of the HC. In that, HC is influenced by administrators’, teachers’, and students’ 
beliefs, behaviors, as well as personality (Condon et al. 2014; Garrett, 2010; Zorec & Došler, 
2016), along with cultural values (Garrett, 2010; Konieczka, 2013; Margolis et al. 2001; Winter & 
Cotton, 2012), rules and structures of a school and a classroom (Dutton, 1987; Hafferty & 
O’Donnell, 2014), school and classroom climate (Dutton, 1987), pattern of communication and 
media (Horn Jr, 2003), characteristics of the social environment where the school is located. In 
other words, learning in the HC framework is not directly intended behaviors (cognitive, affective, 
or psychomotor), they can be thought as learning derived from the hidden messages (Lynch 1989; 
Sarı, 2007), attitudes, values, beliefs, and behaviors (Konieczka, 2013; Skelton, 1997; Langhout & 
Mitchell, 2008; Winter & Cotton, 2012). For instance; students wait quietly for their teachers, 
cooperate with their teachers and peers, being tidy and punctual, trying to solve the problem 
fearlessly. Above mentioned remarks are learning outcomes within the scope of the hidden 
curriculum. Those outcomes are not individual goals get by students but internalized by many of 
the students consistently. All learning being as features of school life and requirements for 
conformity to institutional expectations had little to do with educational goals but were essential 
for satisfactory progression through school (Margolis et al. 2001, p.5). Moreover, such learning is 
very important to support students’ learning within the scope of the official curriculum such as 
academic achievement and failure which is closely related to mastery of the hidden curriculum 
(Jackson, 1968, p.34). From this point of view, one of the reasonable inferences is that teachers 
are exposed to different experiences both in- and -out of the classroom so that they can learn 
along similar channels like their students. According to Ahola (2000), the hidden curriculum has 
some basic domains such as (1) “learning to learn”, (2) “learning the profession”, and (3) “learning 
to be an expert” (Anderson, 2001, p.30). It is clear that these domains have vital connections with 
pre-service teachers’ learnings which have an effect on their behaviours and profession. 
Therefore, based on the hidden curriculum, learning of the pre-service teachers within their 
teaching practice may give an opportunity to support their professional development and social 
functions of OTTC. 

METHOD 

In this single case study, a qualitative research approach was used. Despite the fact that 
there was a common belief about the weakness of single case study as a research method, Orum, 
Feagin, and Sjoberg (1991) state that the study of the single case or an array of several cases 
remains indispensable to the progress of the social sciences (p.1). According to Flyvbjerg (2006), 
there are claims advocating that a single-case studies are considered to be devastating to the case 
as a scientific method, yet it is not a correct way to reach a conclusion that one cannot generalize 
from a single case and it should be overrated as the main source of scientific progress. Moreover, 
since the natural structure of the hidden curriculum and learning, the main variable of the study, 
does not allow varying data sources as the pre-service teachers’ learning in the hidden 
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curriculum, it cannot be observed directly or inferred from their behavioral patterns. The pre-
service teachers (n=11) attended the teaching practice course for nine weeks. At the end of the 
ninth week, an interview related to their in-class learning-teaching experiences was 
implemented. Finally, based on the hidden curriculum perspective, the deductive content analysis 
was conducted on the qualitative data obtained from the interviews with pre-service teachers. 

Participants and Ethics 

Eleven pre-service teachers participated in the study. The pre-service teachers were fourth-
graders at the department of elementary school teaching in a big university (50.000 students) 
located in the south of Turkey. Mean age of the participants was calculated as (�̅� = 21.34, 𝑆𝐷 =
.64). Moreover, seven of them (n=7) were female and four of them (n=4) were male. Before the 
selection of the participants, the pre-service teachers had been informed related to the study. A 
consent form which explains that volunteer pre-service teachers would be interviewed at the end 
of the teaching practice course, student’s names and the data obtained from the interview would 
be hidden and also the data would not be used except for scientific research and reports. The 
participants were selected among the volunteers who signed the consent form.  

Teaching Practice Course Implementation Procedure 

A teaching practice course was implemented (nine weeks period) during the spring term in 2016. 
Prior to teaching practice course, a meeting was held by the supervisor (one of the authors). 
During the meeting, the supervisor gave information to them related to what they would do 
during the teaching practice. Then, pre-service teachers started teaching practice 
implementation. In each week, they papered lesson plans and they applied their teaching practice 
according to the plans. During this process, the supervisor helped them as a guide. 

Data Collecting Instrument 

To collect data, an instrument titled as ‘Interview Form related to Learning in Teaching Practice’ 
(IF-LTP) was used. In the IF-LTP, there were six semi-structured questions related to learning of 
pre-service teachers. The questions were evaluated by four experts regarding goal-oriented 
(content validity), quality, and clarity. At the end of the last week (the ninth week), interviews 
were conducted through IF-LTP and also interviews were recorded. 

Data Analyzing Process 

The investigators used MAXQDA 12 qualitative research software (VERBI, 2019) for the 
qualitative content analyses. Each interview was recorded transcribed and named as pST-1, pST-
2, etc. (e.g. pre-service teacher-1 [pST-1]). The average length of each interview was 
approximately 35 minutes, as well as the total length of transcribed data, was 92 pages.  The 
transcribed-files were delivered to two independent experts and the experts coded learning 
outcomes based on the hidden curriculum separately. After the coding process, experts discussed 
every code regarding the hidden curriculum, conceptual and semantic suitability. End of the 
discussion process final forms of codes were arranged. Finally, based on the codes given by the 
experts, Miles and Huberman (1994) inter-coder reliability was calculated as .86 (see Equation). 

 

𝑅𝑒𝑙𝑖𝑎𝑏𝑖𝑙𝑖𝑡𝑦 =
𝑁𝑢𝑚𝑏𝑒𝑟 𝑜𝑓 𝐴𝑔𝑟𝑒𝑒𝑚𝑒𝑛𝑡𝑠

𝑁𝑢𝑚𝑏𝑒𝑟 𝑜𝑓 𝐴𝑔𝑟𝑒𝑒𝑚𝑒𝑛𝑡𝑠 +  𝐷𝑖𝑠𝑎𝑔𝑟𝑒𝑒𝑚𝑒𝑛𝑡𝑠
 

RESULTS 

According to the results of the deductive content analysis, based on the "Hidden Learning 
Outcomes of Teaching Practice Course", totally 11 themes were determined (see Figure 1). Each of 
the themes had sub-themes and/or codes & quotations (e.g. pre-service teacher-1 [pST-1]) which 
showed core explanations of pre-service teachers. In this section, to provide the clarity of 
findings, each of the themes was presented respectively. 
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FIGURE 1. Structure of "Hidden Learning Outcomes of Teaching Practice Course". 

‘Solving Communication Problems’ Theme 

The 'Solving Communication Problems' theme shows the pre-service teachers' views of solving 
communication problem skills (n=3), which is supported by hidden curriculum activities within 
the classroom settings. Figure 2 shows clear explanations related to the question of how hidden 
curriculum activities support pre-service teachers' skills of 'Solving Communication Problems'. 
 

 
FIGURE 2. Structure of "Solving Communication Problem" theme. 

‘Vocational Awareness’ Theme 

The 'Vocational Awareness' theme has four different sub-themes titled as 'Recognizing Difficulties 
of Teaching Profession' stated by (n=5), 'Critical Thinking' stated by (n=5) pre-service teachers, 
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'Liking Teaching Profession' stated by (n=2) pre-service teachers, and 'Self-criticism' stated by 
(n=4) pre-service teachers. Moreover, to explain the characteristics of each sub-theme clearly, 
quotations extracted from the views of pre-service teachers are presented in Figure 3. 

 

FIGURE 3. Structure of "Vocational Awareness" theme. 

‘Recognizing Students’ Characteristics & Sense’ Theme 

The 'Recognizing Students' Characteristics & Sense' theme extracted from the views of pre-service 
teachers (n=6) are presented in Figure 4.  While the view stated by pST-1 shows the teacher's 
recognition of student's characteristics, view of pST-6 is focused on the teacher's recognition of 
student's sense. 

 

 
FIGURE 4. Structure of "Recognizing Students' Characteristics & Sense" theme. 
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‘Self Confidence’ Theme 

The ‘Self-confidence’ theme shows one of the most important requirements which qualified 
teachers have. The views of pre-service teachers (n=6) related to ‘self-confidence’ are shown in 
Figure 5. Based on the pre-service teachers’ views, the learning in the theme is related to teacher’ 
self-efficacy which is one of the most important goals of the OTTC. In this context, it can be said 
that this implicit learning can act as a catalyst that stimulates pre-service teachers’ self-efficacy.     
 

 
FIGURE 5. Structure of "Self-confidence" theme. 

‘Be Approved’ Theme 

The ‘Be-approved’ theme shows one of the most important needs for teachers’ effective classroom 
experience regarding both classroom management and teaching. Views of pre-service teachers 
(n=3) related to the theme and two quotations extracted from the views are shown in Figure 6. 

 
FIGURE 6. Structure of "Be-approved" theme. 
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‘Authority’ Theme 

The ‘Authority’ theme shows authoritarian leadership need of a teacher in order to manage 
students’ behaviors and arrange classroom settings. In this context, views of pre-service teachers 
(n=5) related to the theme and four quotations extracted from the views are shown in Figure 7. 

 
FIGURE 7. Structure of "Authority" theme. 

‘Authority Gap’ Theme 
The ‘Authority Gap’ theme shows a gap related to come down of the teacher’s leadership 
characteristic. In other words, it can be defined as cutting down the teacher’s in-class authority. 
Moreover, the theme and the quotations of pre-service teachers (n=2) are shown in Figure 8. 
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FIGURE 8. Structure of "Authority Gap" theme. 

‘Taking Initiative’ Theme 
The ‘Taking Initiative’ theme shows one of the requirements which teachers may be obliged to 
use during in-class applications according to the psychological atmosphere of the classroom. 
Moreover, the structure of the theme and the quotations of pre-service teachers (n=2) are shown 
in Figure 9. 

 
FIGURE 9. Structure of "Taking Initiative" theme. 
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‘Guidance to Students’ Theme 
The ‘Guidance to Students’ theme shows one of the affective and hidden learning outcomes which 
is a highly important awareness for a qualified teacher. Moreover, the structure of the theme and 
the quotations of pre-service teachers (n=5) are shown in Figure 10. 

 
FIGURE 10. Structure of “Guidance to Students” theme. 

‘Recognizing Importance of Teaching Practice’ Theme 
The ‘Recognizing Importance of Teaching Practice’ theme shows one of the important affective 
hidden learning outcomes related to pre-service teachers’ prior teaching practice experiences. In 
that, within the theme, there is a code named as ‘Lack of Guidance’ extracted from the views of 
pre-service teachers (n=3). Moreover, the theme includes totally (n=8/11) views of pre-service 
teachers. The basic structure of the theme, and the lack of guidance code as well as the quotations 
of (n=2) pre-service teachers are shown in Figure 11. 
 

 
FIGURE 11. Structure of "Recognizing Importance of Teaching Practice" theme. 
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‘Sense of Responsibility’ Theme 
The ‘Sense of Responsibility’ theme shows the teacher’s one of the needs when he/she works in a 
classroom. In that, during the teaching practice process, there is a likelihood that there will be a 
relationship among pre-service teachers (as a teacher) and students related to students’ needs, 
teachers’ expectations, etc. So, pre-service teachers as a leader may have a sense of responsibility 
for their students. The theme includes totally views of (n=5) pre-service teachers. The basic 
structure of the theme and the quotations of pre-service teachers (n=2) are shown in Figure 12. 

 
FIGURE 12. Structure of "Sense of Responsibility" theme. 

 

DISCUSSION and CONCLUSIONS 

Results of the analysis show that the learning outcomes obtained from the interviews 
indicate that the pre-service teachers’ learning, within the HC, appeared under 11 different 
themes (see Figure 1). The results have been discussed based on the hidden curriculum, pre-
service teachers’ professional development process, the teaching profession, metacognition, and 
the official teacher training curriculum perspectives. 

When we focus on the figure out the message of the 11 themes (see Figure 1); even though 
the themes have complex structure on their own, they explicitly show that hidden learning 
outcomes reflect three basic learning domains as “learning to learn” (LL), “learning the 
profession” (LP) and “learning to be expert” (LBE). The same domains were stated by Ahola’s 
(2000) study. The themes also give similar signs with the description of Sambell and McDowel 
(1998) which focuses on learners’ ill-defined implicit educational experiences apart from the 
formal curriculum. Furthermore, within HC, learning outcomes of pre-service directly relate to 
the students’ personality behaviors (Condon et al. 2014; Zorec & Dosler, 2016), rules and 
structures of school and classroom (Dutton et al. 2001; Winter & Cotton, 2012), classroom climate 
(Dutton, 1987) and students’ hidden messages (Lynch, 1989; Sarı, 2007). Therefore, general 
structure of the learning themes is compatible with the HC literature as well. 

On the other hand, in relation to learning domains as stated above the themes should be 
divided into three categories as LL, LP, and LBE. In this classification process, the codes and the 
direct quotations of the pre-service teachers are taken into consideration. In this regard, the 
classification emerged from the themes are shown in Table 1. 
 
Table 1. Domains of pre-service teachers’ learning outcomes within HC. 

LL LP LBE 
Taking Initiative Solving communication problems 

Vocational Awareness 
Sense of Responsibility 
Self-Confidence 

Recognizing Importance of Teaching 
Practice 
Guidance to Students 
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Be-Approved 
Authority 
Authority Gap 

Recognizing Students’ Characteristics 
and Sense 
 
  

 
It can be described that the pre-service teachers’ learning outcomes are mostly within the 

scope of LP and LBE domains but only one is in the scope of LL. They also give an explanation 
regarding Langhout and Mitchell’s (2008) question stated as how hidden curriculum supports 
the teacher’s creation of academically engaging learning environment for students (p. 594). 
Therefore, it can be asserted that the learning of pre-service teachers within the teaching practice 
course, supports their professional development and also the learning is vital for their profession. 
Maulana et al., (2015) state that in the earlier stage of the profession, teachers encounter some 
difficulties such as preparing supportive learning climate, providing effective classroom 
management, supporting the students according to individual differences and needs. In this 
regard, especially the themes “Solving Communication Problems”, “Recognizing Students’ 
Characteristics and Sense”, “Be-Approved” and “Authority Gap” reflect the difficulties which pre-
service teachers experienced. Furthermore, these problems clearly evident that if the pre-service 
teachers participate the teaching practice in a long term, potential difficulties which the teachers 
may encounter within their earlier stage of the profession can be blocked. Therefore, the pre-
service teachers’ learning within HC work as a prevention of earlier stage teaching profession 
difficulties curriculum.  

Within the scope of the learning in the LP and the LBE domain, “Be-Approved” and 
“Authority Gap” learning themes, can be supported by current OTTC if some arrangements are 
made. In that, if the students in a classroom perceive a message that the pre-service teacher in 
their classroom is a secondary teacher and his/her stimulus, cues, directions, etc. are not 
important, the pre-service teachers may easily loss of the control within the classroom. Although 
this negative classroom climate originated from the unsuitable behaviours of primary classroom 
teacher and/or administrators impairs the pre-service teachers’ professional development 
process, it can be accomplished by certificating the primary classroom teachers, administrators, 
and the schools. Both three variables (primary classroom teachers, administrators, and schools) 
should be specifically selected and designed for teaching practice course and pre-service 
teachers. In addition, it is clear that the pre-service teachers need to use metacognitive thinking 
skills to reach the learning within the HC. In that, the term metacognition simply refers to 
someone’s knowledge, awareness of their own cognitive processes and anything related to them 
(Flavell, 1976). The metacognitive skills incorporate in some skills such as self-awareness, self-
evaluate, self-reflection (Kuiper & Pesut, 2004) and it also has three components as metacognitive 
knowledge, metacognitive regulation and metacognitive experiences (Louca, 2019). Moreover, 
metacognitive experiences are those experiences that have something to do with the awareness 
of current, on-going cognitive endeavour (Louca, 2019, p.56). In this regard, the pre-service 
teachers have a series of experience stem from the teaching practice and they get the implicit 
messages if they cognitively have enough self-awareness. Also, if they have enough metacognitive 
experience skill within their OTTC, they can create a suitable way to exceed the problem situation 
which they encountered in the classroom. The explanation of the problem stated “Why pre-
service teachers’ metacognitive skills must be developed before the teaching practice?” is that the 
pre-service teachers probably have the first experience in that type of situation since the situation 
stems from the ill-defined implicit educational experiences apart from the formal curriculum 
(Sambell & McDowel, 1998). 

Finally, the findings are suitable with one of the two theories lies under HC called micro 
(social constructivist) approach. While the macro (Marxist sociology) approach raised by Bowles 
and Gintis (1976) states that the ruling class (bourgeoisie) are able to manipulate the working 
class (proletariats) through the HC, micro approach ignores the official program, and the school 
is seen as an organization where the actors (teachers and services) have interactions. Based on 
this view, it can be stated that pre-service teachers’ hidden learning outcomes are arise from the 
interactions among pre-service teacher, students and school administrators. Pre-service 
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teachers’ adviser in the university has fewer role than the others. Nevertheless, apart from the 
people (teacher candidates, students, and school administrators) affecting hidden learnings of 
pre-service teachers, the functioning – structure - facilities and rules of the school that shape 
those people are also important factors enable the HC. 
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Appendix 
 
Table A. Objectives of teaching practice course (for Elementary School - Classroom Teacher). 

Objectives 

• Teacher candidate can establish clear communication with her/his students. 
• Teacher candidate can determine students’ needs before the instruction. 
• Based on course objectives, teacher candidate can prepare an instructional lesson 

plan suitable for effective teaching and student activity. 
• Based on course objectives, teacher candidate can select instructional materials 

and tools. 
• Teacher candidate can develop an instructional material when she/he needs. 
• Teacher candidate can use voice tone and body language effectively during the 

instruction process. 
• According to instructional plan, teacher candidate can arrange students' seating 

structure in the classroom. 
• Teacher candidate can use technological tools (computer, tablet, internet etc.) 

effectively in accordance with instructional plan. 
• Teacher candidate can apply the instructional plan effectively. 
• Teacher candidate can give suitable feedback to her/his students’ explanations 

and tasks (homework, project, activities etc.) 
• Teacher candidate can lead and guide her/his students in the instructional 

process. 
• Teacher candidate can ask questions which contribute learning to her/his 

students during the course. 
• Teacher candidate can use suitable reinforcements within the instructional 

process. 
• Teacher candidate can evaluate the instruction by using suitable techniques. 
• Teacher candidate can prepare and apply proper measurement tools to assess 

her/his students. 
 


