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Abstract. Reading is a very important activity in exploring knowledge and increasing insight. To carry out 
reading activities requires a sense of interest or encouragement that arises from within each individual 
called interest. Low interest in reading can make a nation lag behind various kinds of information that 
continues to grow today. This study aims to find out the implementation of the School Literacy Movement 
(SLM) as a solution to increasing reading interest. This research was designed with qualitative research 
methods using a purposive sampling technique. The subjects of this research were 27 fifth-grade students 
engaged in school literacy movement activities. The data collection techniques included observation, 
interviews, and documentation. The results of the present study revealed that the SLM habituation stage 
was able to increase students' reading interest by reading activities for fifteen minutes before learning. 
The effective reading activity was silent reading. 
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INTRODUCTION 

The life in the 21st century has challenges driving every country to have qualified human resources with 
various skills. One of the skills having to be mastered is literacy skill (Wiedarti et al., 2018). Literacy is 
regarded as an important component to embody a country that is able to compete globally (Nurkaeti et 
al., 2019). Faizah et al   (2016) explain that literacy skills are related to the demands of reading skills that 
lead to the ability to understand information analytically, critically, and reflectively. 

The Program for International Student Assessment (PISA) is one of the studies developed to assess 
knowledge and skills about reading literacy, mathematical abilities, and scientific abilities in 15-year-old 
students. The PISA assessment is expected to assess the quality of education at school age to meet the 
challenges of human resources in the 21st century. One component of 21st-century skills assessed by PISA 
is reading literacy. PISA (2009) explains that reading literacy is an individual's ability to understand, use, 
contemplate and engage with written texts that aim to achieve goals, develop individual knowledge and 
potential in order to participate in society.  

Indonesia is one of the countries participating in the PISA test assessment. Indonesia has been 
participating since 2000 until now. From the results of the PISA assessment over the past 20 years, 
Indonesia is still in the bottom position. The following are the results of the reading score acquisition of 
Indonesia in the PISA assessment from 2000 to 2018: 

 
 

 
 
 
 
 

 
 
 
 

Diagram 1. Indonesian Reading Scores According to PISA Results (PISA, 2019) 

340
360
380
400
420

2000 2003 2006 2009 2012 2015 2018

S
C

o
re

Year

Indonesian Reading Scores According to PISA 
Results

http://ilkogretim-online.org/
http://dx.doi.org/10.17051/io.2015.85927
mailto:ambarsulistiyarini@student.uns.ac.id
https://orcid.org/0000-0001-6253-8947
mailto:Sukarno57@gmail.com
https://orcid.org/0000-0003-2076-262X
mailto:try_uns@yahoo.com
https://orcid.org/0000-0003-0083-1018


1325 |AMBAR SULISTIYARINI                                                   School Literacy Movement (SLM)  As A Solution To İncrease Reading İnterest Of 

İndonesian Students  

Based on the diagram above, Indonesian reading scores have not been able to show a significant 
increase, even decreased. In addition, the score are still below the international average score of 500 
points. Compared with other developed countries, Indonesia is still significantly left behind in this 21st-
century era. Moreover, PISA results in 2018 stated that Indonesia ranked 72th of 78 participating 
countries. 

If we look deeper, there are several factors that influence the low reading scores of Indonesia. One 
of them is students' reading interest and the availability of reading materials. Reading is like giving 
nutrition to our minds, by which we can get various kinds of new knowledge about science, technology, 
and other world advancements (Pasaribu, 2016). Reading interest is a strong drive for someone to read 
(Darmono, 2007), indicated by showing interest in various symbols(Sutarti, 2017). Reading interest is 
also defined as reading activities carried out by students outside the school (Mckool, 2000).  Khairudin 
(2013) said that reading interest is determined by the number of books read in a month, favorite genre, 
and the type of English reading texts read. Thus, reading interest is one’s internal drive to do reading 
activities outside of school activities. 

This is as explained in the article entitled “Report of World’s Most Literate Nations, Indonesian 
reading literacy emergency”. The article explains that according to UNESCO data, the Indonesian reading 
index is around 0.001% (Hamdani, 2019).  Other facts are evidenced by the results of the Indonesia 
National Assessment Program (INAP) assessment, which show that the elementary school students have 
lack of reading skills by 46.83% (GLN 2017 Guide, Ministry of Education and Culture). The foregoing 
indicates that Indonesian children still have low interest in reading due to the average reading index of 
the developed countries which ranges from 0.45% to 0.62% (Nurdiani et al., 2018; Sunardin, 2019). 

The low reading interest proves that the educational process has not been able to develop the 
competence and interest in reading to students optimally. In fact, Indonesia has 1,095 study hours per 
year, while Japan has only 712 study hours per year (Endah et al., 2018). Such conditions should be used 
to improve the abilities of students, including reading interest. Gary and Timothy (1998) explain that a 
teacher should be able to provide a basis for finding learning activities. It aims to make students more 
interested in reading and help them to have a high reading interest.  

If the student’s lack of reading interest is not paid any attention, then Indonesia will be left behind 
with other developed countries, such as Japan, Singapore and Finland. The government has made various 
attempts to fix the problem. Through the issuance of Minister of Education and Culture Regulation No. 
23/2015 on the Character Building, one of the objectives is to strengthen the culture of student literacy 
by implementing the activity of reading non-schoolbooks for 15 minutes before the lesson. The activity 
was then realized in the “School Literacy Movement (SLM)” program.  

SLM is an effort made to habituate, develop, and embed literacy comprehensively and sustainably 
(Burhan et al., 2020). Some activities and the completion of infrastructure and facilities are carried out as 
evidence of the SLM implementation in elementary schools. The activities which can be applied by 
teachers in civilizing literacy in elementary schools include observing, creating, informing, appreciating, 
posting, and exhibiting (Akbar, 2017) . In the meantime, the facilities that support SLM activities include 
the availability of a class reading corner, the reading areas around the school environment, a rich text 
environment, and the development of reading interest (Faradina, 2017). 

The SLM program launched by the government is indeed supposed to be supported by various 
parties. Based on the conditions in the field, many schools have started implementing the SLM program. 
The schools which are the core schools are used as pilot schools in the implementation of SLM for the 
surrounding schools. In addition, there is also a need for various readiness for the sustainability of SLM, 
namely the readiness of school capacity (availability of facilities, reading materials, facilities, and literacy 
infrastructure), readiness of school members, and the readiness of other support systems (public 
participation, institutional support, and relevant policy tools) (Wiedarti et al., 2018). 

SLM is a program undertaken over a long period of time so that its implementation requires 
several stages. There are three stages of SLM implementation, namely habituation, development, and 
learning (Faizah et al., 2016, p. 5). The habituation activity is carried out with 15 minutes of reading (the 
teacher reads books, and students read along silently, adjusted to the context or target of the school). 
After the reading habit is formed, it will then be directed towards development and learning. Variations in 
activities can be in the form of a combination of the development of receptive and productive skills 
(Wandasari, 2017). 

Habitation is the initial stage of SLM designed to foster school community’s interest in texts and 
reading activities (Faizah et al., 2016, p. 5; Wiedarti et al., 2018, p. 29). To foster students' interest in 
reading at the habituation stage, SLM does not merely focus on the use of libraries, but it also tries to 
create a reading environment in every corner of the school. This will make students easier to create a 
pleasant reading atmosphere. SLM is done not only by students but also by entire school community. 
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Teachers, school principals, and even parents, should give examples to students to do reading activities. 
With the cooperation of various parties and all the readiness of the school, this program will have more 
influence on students' reading interest.  

The above explanations demonstrate the urgency of increasing Indonesian students’ interest in 
reading and literacy. Thus, an in-depth study of SLM is considered necessary to be conducted as a solution 
to increase students’ reading interest. In this study, the researchers focus on the habituation stage of SLM. 
Many prior studies have examined the efforts to increase students’ interest in reading (Anjani et al., 2019; 
Hejase et al., 2019; Heru & Samsi, 2017; Springer et al., 2017; Sutrisna et al., 2019; Walipah et al., 2020). 
However, they have not used SLM especially at the stage of habituation as an effort to increase students' 
reading interest. The application of SLM in this research is a separate strength for the success of the 
curriculum in Indonesia. As it is known that each level demands knowledge competencies that require 
various kinds of information. One of the information is obtained through reading activities. To obtain 
information is not only obtained by reading once but requires a process or repeatedly. Thus, students will 
absorb more of the subject matter because they are used to learning by cultivating reading as in the GLS 
habituation stage. 

Furthermore, the habituation stage is the most important initial stage to increase students' reading 
interest. A habituation will last until the end of life (Purwadi et al., 2019). Through habituation, reading 
activities will become students’ habits and will indirectly be embedded in students for a long period of 
time. The habituation stage, undertaken through a reading activity for 15 minutes before the lesson, 
shows that under such a condition students are still fresh and ready (Yulianto & Maman, 2019). 
Furthermore, Triyanto and Krismayani (2019) said that habituation activities were able to add insight 
and knowledge through the materials contained in reading books. Reading habit will add students’ 
vocabularies and train their abilities to retell and respond to reading. Other talents that can be seen due 
to SLM activities at the habituation stage include the students’ ability to speak publicly such as 
storytelling and poetry reading. Therefore, this study aims to find out the implementation of the School 
Literacy Movement (SLM) as a solution to increasing reading interest by focusing on the habituation 
stage. 

METHODS 

Research Design 

This study was designed based on a qualitative research method using a purposive sampling technique. 
Qualitative research is research conducted on natural objects, developing as it is, not manipulated by 
researchers and researchers do not affect the dynamics of these objects. In this study, the School Literacy 
Movement at the habituation stage included the focused activity at the habituation stage and students' 
reading interest. 

Participants 

Participants used in the study were 27 students (17 male and 10 female) in the fifth grade of 
Karangduwur 1 Elementary School. All students are actively involved in the activities of the School 
Literacy Movement. Out of 10 female students, there is 1 student with special needs. They are taught by 2 
teachers, namely the class teacher and the companion teacher. This research was conducted from 
September to December 2019. 

Instruments 

The GLS activity in the habituation stage is carried out for 30 minutes with details of 15 minutes of 
reading and 15 to fill in literacy books as a follow-up form of reading activities. The aspects studied 
include the focus of the activity in the habituation stage the students' reading interest. 

 

 

 

 

 

 



1327 |AMBAR SULISTIYARINI                                                   School Literacy Movement (SLM)  As A Solution To İncrease Reading İnterest Of 

İndonesian Students  

Table 1. Aspect Indicators of Activity Focus and Students' Reading Interest 

Aspects Indicator  
The Focused Activity at the 
Habituation Stage 

Books read are reading books, not textbooks 
The books read are of interest to students. 
The activities of reading books at the habituation 
stage are not followed by tasks of memorizing stories, 
writing synopsis, etc. 
The activity of reading books at this stage of 
habituation can be followed by informal discussions 
about the books 
or fun activities related to the books read when 
possible. 
The activity of reading books at this stage of 
habituation takes place in a relaxed and pleasant 
atmosphere 

Reading Interest Many books are read in one month 
The type of reading that is often read 
Factors affecting reading interest 

Data Collecting 

The techniques of collecting data deployed in this study were observation, interviews and documentation. 
Observations were made when the school literacy movement activity was implemented. Interviews were 
conducted with students, the principal, and the class-V teacher. In the meantime, the documentation used 
was in the form of archives or documents compiled during the SLM activity, namely SAP (School Activity 
Plan), students’ literacy books, and literacy reading materials. 

Data Analysis 

The technique of data analysis was done by data reduction, data presentation, and data verification. To 
analyze the habituation stage of School Literacy Movement, there were several predetermined criteria. 
First, the analysis of the focused activity at the habituation stage was realized in the form of indicators of 
the provisions of silent reading activity. Second, the analysis of students' reading interest was seen based 
on the reading skill generated during the SLM activity through students’ literacy books. 

RESULTS 

The Focused Activity at the Habituation Stage 

Researchers used observation and interviews to find out the results of the focus of activities in the 
habituation stage. Based on the results of the interview given to the class teacher for the questions, "How 
is the implementation of literacy activities in this school?". The teacher answered, "Literacy is various, it 
can extend to story-telling, watching educational videos, reading, and visiting library or community 
leaders. The activities most often undertaken in general are reading activities, and one of which is silent 
reading.” Grounded in the foregoing statements, it could be seen that the literacy activity applied in the 
field was a silent reading activity. 

Based on observations in the field, the researcher presents aspects of the activity of the reading 
silently at the stage of habituation: 

Tabel 2. Observation Results Reading Activities Silently at The Habituation Stage  

Principles of Reading Activities Remark 
Books read are reading books, not 
textbooks 

The reading books available in the class reading corner are 
educational comic books, magazines, picture story books, 
picture books full of text, encyclopedias, and Islamic story 
books. 

The books read are of interest to 
students. 

Books that are of interest to students are educational comic 
books, picture story books, and magazines. 

The activities of reading books at the 
habituation stage are not followed by 
tasks of memorizing stories, writing 

The teacher does not give assignments to memorize, write 
synopsis, and others, but to monitor the students’ literacy, 
the teacher provides literacy books that must be filled out 
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synopsis, etc. after reading. 
The activity of reading books at this stage 
of habituation can be followed by 
informal discussions about the books 
or fun activities related to the books read 
when possible. 

The teacher gives time to read for 15 minutes before the 
lesson and 15 minutes to fill in the literacy book, so the 
teacher does not always have informal discussions with 
students. However, at the end of each month, the teacher 
will conduct an evaluation of the literacy activities carried 
out. 

The activity of reading books at this stage 
of habituation takes place in a relaxed 
and pleasant atmosphere 

The teacher gives freedom to students when doing literacy 
activities. The teacher does not hesitate to greet and 
approach students during literacy activities. 

 
Based on Table 2, it can be seen that first, the use of reading material books in GLS activities is in 

the form of non-lesson books that are already available in the reading corners of the class. Students can 
freely choose the books they like. The second stage shows that of the various kinds of books that have 
been provided, most of the students have a high interest in fiction books in the form of educational 
comics, picture storybooks, and magazine books. In the third stage, the teacher does not give assignments 
after reading activities. Students only take notes to read what they have read in student literacy books. In 
the fourth stage, discussion activities are not always provided by the teacher. This is because it is 
constrained by the time that occurs due to GLS activities after material. in the fifth stage, the teacher gives 
freedom to students during literacy activities. This aims to make students feel comfortable and enjoy 
ongoing activities. 

Reading Interest 

The follow-up form of reading activities at the habituation stage is that students write what they have 
read in student literacy books. With these activities, researchers were able to find out how many books 
students read in five months. The following is an example of a student literacy activity book used during 
research. 

 

         

Picture 1.  Student literacy books      Picture 2. Student reading results 

The researcher conducted an analysis of the literacy books owned by each student to determine 
the level of students’ reading interest. The researcher compared the number of books students read at the 
beginning and the end of the month of the study. The following diagram presents the results of the 
analysis of students' reading interest in literacy activities in fifth-grade students of Karangduwur 1 
Elementary School: 
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Diagram 2. Student Reading Interest 

The diagram above depicts the comparison of students' reading interest in the first month and in 
the fifth month based on the number of books read. From the analysis of 27 students, 6 students have 
high reading interest, 10 students have moderate reading interest, and 11 students have low reading 
interest. Students have high reading interest if they can read more than 10 books in five month, they have 
moderate reading interest if reading more than 6-10 books in five month, and their reading interest is low 
if they can only read 1-5 books in five month. 

DISCUSSION AND CONCLUSIONS 

Based on the results of the observations in Table 2 it could be seen that first, the existence of a class 
reading corner is a kind of effort made to create a literal environment that is able to develop students' 
reading interest (Nurkaeti et al., 2019; Wandasari et al., 2019). The aforesaid non-lesson reading books 
are those containing the materials as regards moral values such as local, national, and global wisdom 
delivered in accordance with the stages of students’ development (Silvia & Djuanda, 2017; Teguh, 2017). 
According to the Language Development and Coaching Agency (Bahasa, 2016), there is a criterion of the 
books used for literacy, namely non-learning books that are positively charged. The books are in the form 
of magazines, story books, comics, novels, and so on. Wiedarti et al (2018, p. 35) further stated that the 
types of reading materials that can be used in SLM activities are picture books, rich text picture books, 
and beginner novel books that can be presented in print, digital, or visual art. This is in line with the study 
findings conducted by Burhan et al (2020) revealing that the selected books used for literacy are fiction 
and nonfiction books that can be in the form of informational books, short story books, novels, tales, and 
stories that contain the cultivation of character and moral value. Analysis of the use of non-reading 
materials was done resting upon the reality in the field. 

Second, the books read were those relevant to students’ interest. This point was in light of that the 
provision of reading materials at the habituation stage was already adjusted to students’ characteristics. 
The foregoing statement is supported by Batubara and Ariani (2018) who said that the selection of story 
books used in literacy activities is according to students’ characteristics and desires. In addition to 
adjusting reading materials, the teacher also gave freedom to students to choose their preferred reading 
materials. As stated by Mercedes et al. (2020), students must be given the opportunity to independently 
read the books they are interested in so that this way will build their enthusiasm, achievement, and 
motivation to read. Such freedom to select reading materials rests upon an expectation that students can 
enjoy reading their materials so they can understand what they read, and their interest in reading will be 
greater (Khotimah et al., 2018). 

Third, the activity of reading books at the habituation stage was not followed by the tasks of 
memorizing stories, writing synopsis, and others. The habituation stage was a stage of creating students’ 
interest so that in its implementation the reading activity was carried out without burdening students. 
Students were first made to love reading. To monitor the reading activity having been carried out, the 
teacher provided students’ literacy books containing the data report of the reading activity done by 
students. Such an activity is a form of follow-up to the SLM activity, namely providing activities that must 
be carried out after reading such as questioning, answering, and recording of the books already read by 
both students and teachers (Khotimah et al., 2018). 
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The students’ literacy books would be monitored by the teacher once a month. Students who were 
able to read the most reading materials would be given a reward by the teacher. This reward was applied 
as a motivation for students to be more active in reading. Teguh (2017) stated that reading award is an 
activity designed to appreciate students who read the most at the scale of school, district / city, or 
provincial level. It aims to stimulate students to continue reading. Analysis related to the assignment 
given during the habituation stage showed that the school never charged students with assignments as a 
follow up to the reading activity. However, students were required to write what they already read in 
students’ literacy books as a form of recording that they had followed the silent reading activity. 

Fourth, there was an informal discussion about the books read. The discussion activity was carried 
out with the aim of reviewing what students already read. As explained by Rahayu et al (2017), after 
students finish reading silently, the teacher can ask about the characters, plot, or moral messages from a 
story to embed senses. In addition, discussion is carried out when students encounter difficulties in 
understanding what they read. Based on observations in the field, the SLM activity at the habituation 
stage was carried out for 30 minutes with the details of fifteen minutes used for silent reading and fifteen 
minutes for writing reports in students’ literacy books. Based on the results of interviews with the grade 
five teacher, he stated that the discussion activity was constrained by time because after the SLM activity 
was undertaken students began their formal teaching and learning activities. However, if the time was 
still adequately available, he used to ask questions related to what students read briefly. Furthermore, 
when students experienced distress, the teacher also did not hesitate to help solve their problems. 
Appertaining to the analysis related to informal discussion at the habituation stage, the teacher had not 
yet maximally implemented informal discussion because it was constrained by time. Such a discussion 
was conducted only if plausible. 

Fifth, the silent reading activity was carried out in a relaxed and pleasant atmosphere. One factor 
that supports literacy at the habituation stage is the creation of an adequate physical environment or 
facilities. Maharsi et al. (2019) stated that reading activities can be fun if all facilities and infrastructure 
fully support the activities. This statement is supported by Wibowo’s (2019) opinion stating that the 
implementation of SLM is done through the programs and the provision of school facilities aimed at 
making students literate. 

A safe and pleasant atmosphere was not far from the completeness of facilities and infrastructure 
to support literacy activities in the classroom. The aforementioned infrastructure was the availability of 
the class reading corner or class library. The library and class reading corner must be equipped with 
books that are varied and arranged in an attractive way (Rahayu et al., 2017) . The availability of these 
facilities made it easier for students to pick and choose reading materials without having to get out of the 
room. The other completeness was the availability of posters supporting the SLM activity. Posters were a 
form of invitation to students. Posters which were posted should contain interesting things that could 
arouse students' interest in reading. Based on observations in the classroom, there was a class reading 
corner with a variety of reading materials and also posters attached to the classroom wall. Analysis 
related to creating a comfortable and pleasant atmosphere showed that the condition in the field was 
appropriate for this entity. 

Interest is a desire that is owned by individuals. Each individual has a different interest in 
something. Nordin dan Eng (2017) said that interest is a strong motivational variable in someone's life 
that involves someone's experience in an object, event, activity, or idea that he/she is familiar with. 
Reading interest is a strong sense of desire for someone to carry out reading activities on their own 
consciousness so that information can be obtained (Faradina, 2017). One of the activities to increase 
students' interest in reading is to apply the school literacy movement. The SLM activity at the habituation 
stage is reading for 15 minutes before the lesson which aims to foster interest in texts and reading 
activities amid the school community (Wiedarti et al., 2018, p. 29). If the habit of reading is done 
continuously, it will form the character of interest in reading (Anjani et al., 2019). In addition, the 
existence of a class library as a reading corner that provides various types of reading is a form of school’s 
effort to create a literal environment to develop students' reading interest (Nurkaeti et al., 2019). 
Students are given the freedom to choose and read books they enjoy. 

The diagram above depicts the comparison of students' reading interest in the first month and in 
the fifth month based on the number of books read. From the analysis of 27 students, 6 students have 
high reading interest, 10 students have moderate reading interest, and 11 students have low reading 
interest. Students have high reading interest if they can read more than 10 books in five month, they have 
moderate reading interest if reading more than 6-10 books in five month, and their reading interest is low 
if they can only read 1-5 books in five month. This is aligned with Dag's (2017) opinion that the very good 
readers are able to read twenty one or more books per year; moderate readers are able to read six to 
twenty books a year; low readers read one to five books a year; and people who do not read books are 
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called non-reader. In the results of the study, it is stated that students who have a high interest in reading 
are able to read more than 10 books in five months. If this is done consistently, then in one year students 
are able to read above 20 books. Dag (2017) stated that good readers are able to read more than 20 books 
every year. 

Resting on the results of graph analysis, there is a difference in the line between the first month 
and the fifth month. That is because there is an increase in students’ reading interest. Grounded in field 
observations, in the first month of SLM implementation, students still made adjustments to the SLM 
program because not all students had the habit of reading. Over time, students got used to doing literacy 
activities held every Wednesday and Saturday. After five months, several students who had a high 
interest in reading could be seen. Students’ interest in reading does not necessarily exist. For children, the 
elementary school stage is a critical period for forming reading habits because they need a good reading 
base to receive, master, and combine knowledge (Zhao et al., 2018). A reading activity is carried out in a 
fun way and in a good environment. This will arouse students' interest in reading (Ista et al., 2019). When 
students are interested in a topic or text, it will affect their mood so that they will get involved in reading 
(Rumainah, 2018). 

The analysis results of students’ literacy books showed that students were interested in picture 
books and educational comics. Most female students preferred to read picture books. After being asked 
why they liked picture books, they said that they were interested in the pictures so they wanted to read 
the story. In the meantime, male students were more interested in comic reading materials. The 
packaging of comic reading materials had a special attraction for male students. The results of this study 
are supported by this study conducted by Kerneža and Khošir (Kerneža & Košir, 2016) which states that 
the use of comics as a literary-didactic method have a positive effect on student literacy and motivate 
students to read. Also, the research results of Istiq’faroh et al., (2020) stated that the use of illustrated 
Indonesian folklore books significantly improved reading comprehension and motivation of students in 
the experimental group compared to control group students. Thus, the use of educational comic books 
and illustrated folklore books was able to increase student motivation in reading. The interest, level of the 
book, topic and content of the book, page number, clasification of the information in the book, pace of the 
book, factors related to cover page, and contribution of the book to the education of students are 
significant factors in choosing the books they will read (Ateş et al., 2012) 

On the other hand, the analysis results of students' reading interest showed that students who 
were fond of reading were mostly female students. This is similar to the results of Hejase’s et al (Hejase et 
al., 2019) study exhibiting that of 389 Czech students female students expressed their pleasure in reading 
rather than boys. Based on the results of interviews conducted with students who had a high interest in 
the question "what causes you to enjoy reading?", They said that there was motivation and desire 
embedded in them. They added that by reading they would have their knowledge increase. This is 
supported by Maharsi’s et al. (Ista et al., 2019) statement that there are many benefits obtained from 
reading, including being able to obtain information, broaden insight, and feel pleasure in reading. The 
provision of varied reading materials available in the class reading corner was also recognized as capable 
of influencing students' interest in reading. Students who were fond of reading said that they enjoyed the 
SLM activity because in the class reading corner there were many books provided. The students had a 
great curiosity every time there was a new reading material. In addition, the reading award was also one 
of the factors driving the students’ high interest in reading. They were motivated by the reading award 
given by the teacher every month.  

Anchored in the presentation of findings in the field, it can be seen that the school literacy 
movement at the habituation stage can increase students' reading interest. This is supported by the study 
results stating that literacy programs are able to produce students’ positive attitudes towards reading, 
students’ higher involvement, and the increased reading achievement (Anjani et al., 2019; Heru & Samsi, 
2017; Steve et al., 2016; Sutrisna et al., 2019; Tichenor et al., 2020). Some factors that can increase 
students' reading interest are high motivation and curiosity for each new book, awareness of the benefits 
of reading which are obtained, the provision of varied reading materials, and the provision of reading 
awards given by teachers. Also, providing a learning environment is one of the important things that can 
affect students' reading motivation(Aydemir & Öztürk, 2013). As Anjani's et al (2019) opinion, a student 
who has a high reading interest needs a number of things including a supportive environment, interesting 
reading materials, and guidance on reading which is appropriate to the student’s age level. This is 
reinforced by Faradina’s (2017) opinion that there are internal and external factors that affect interest in 
reading. Internal factors that influence students' interest in reading according to this study are the high 
motivation and curiosity of each new book and the awareness of reading benefits which are obtained. In 
the meantime, the external factors that influence students' interest in reading are in the form of providing 
varied reading materials and the existence of reading awards given by teachers. 
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In addition, the involvement of the school environment and teachers is considered able to increase 
Indonesian students’ reading interest (Komalasari et al., 2018). Dağ (2017) stated that to maintain 
students' interest and motivation towards reading, teachers can do this by conducting class discussions 
concerning books or texts, arranging book exhibitions at school, promoting books regularly, and ensuring 
students to exchange books. Subsequently, Rohman (2017) added that a child who has a high interest in 
reading needs a number of things including a supportive environment, interesting reading material and 
guidance on reading that is appropriate to the child's age level. Hence, to increase students' interest in 
reading through the school literacy movement program at the habituation stage, it must involve all 
aspects of the school environment such as the principal, teachers, committees, and students to participate 
in it. 

Based on the results of the discussion above, it can be concluded that SLM is an effort made to 
habituate, develop, and teach literacy comprehensively and sustainably. The habituation stage in SLM is 
one of the stages aimed at increasing students' interest in reading. The main activity at the habituation 
stage is a reading activity for fifteen minutes before the lesson by reading aloud and reading silently. The 
provisions of silent reading activity at the habituation stage include: (1) the books read are not textbooks, 
(2) the books read are those based upon students’ interest, (3) the reading activity at the habituation 
stage is not followed by tasks for memorizing stories, writing synopsis, and etc. (4) The activity of reading 
books at the stage of habituation can be followed by an informal discussion about the books being read or 
a fun activity related to the books read if time is plausible; (5) The reading book activity at the stage of 
habituation takes place in a relaxed and pleasant atmosphere. The results of the study showed that there 
are 6 students who have high reading interest; 10 students have moderate reading interest, and 11 
students have low reading interest. There are several factors that affect students' interest in reading, 
namely internal and external factors. Internal factors are indicated by high motivation and curiosity for 
each new reading material, while external factors include the provisions of varied reading materials and 
reading awards given by teachers. 
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