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ABSTRACT: The current research study focused upon relationship of co-curricular activities with the academic 
performance of students at university level. The objectives of the study were to find out participation of male and female 
students in sports activities, literary activities, and academic performance of students and to identify student’s 
perceptions regarding co-curricular activities. 320 students (160 male and 160 female) of BS level from twelve 
departments of University of Haripur were taken as sample of the study. AQuestionnaire was used for the collection of the 
data. The researcher personally collected data from the students at University of Haripur. It was concluded that students 
who participated in co-curricular activities either in sports or literary activities have high academic performance and high 
Grade Point Average (GPA) as compared to those who did not participate. It is recommended that the institution may give 
facilities and proper time to the participants of co-curricular activities and ensure every student’s participation in these 
kinds of activities 
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I. INTRODUCTION: 
Co-curricular activities are associated with positive adolescent developmental outcomes, “namely, inter alia, 
good academic performances   reduced dropout rate; lower (to a degree) rates of substance use; and reduced 
antisocial behavior, including criminal attitude and rebellious behavior” (Feldman and Matjasko2005).  
University is an ivory tower and also a citadel of learning where students are expected to excel in character 
and learning in order to become effective members of the society. The goal of university education is 
attainable through an enriched curriculum. Curriculum is not only a true mirror and reflection of a nation’s 
philosophy of life; but also encompasses the totality of learning experiences and opportunities planned for 
learners under the guidance of the school or institution (Ngerem, Esobhawan&Modebelun.d) 
Most educators felt that involvement in co-curricular activities helped to develop student’s confidence in a 
better way which is essential in their academic process (Ayub, A., Gul, R., Malik, M., Sharjeel, Y. M., Rauf, B. M. 
(2021). Confidence in academic studies is a necessary element in academic success. “It seems almost self-
evident that student engagement, including co-curricular activities, has a positive impact on student academic 
performance (Wang and Shiveley2009).  
Co-curricular activities improve social and emotional skills of students such as teamwork, co-operation and 
be open-minded (Pfeifer & Cornelissen 2010;Gul, R., Kanwal, S., & Khan, S. S., 2020; Trudeau &Shepherd 
2008). A healthy, fit physical body and mind will also help to increase students’ concentration and energy 
level in class for better learning experience (Coe et al. 2006; Gul, R., Khan, S. S., Mazhar, S., &Tahir, T., 
2020;Pfeifer & Cornelissen 2010). Students who participate in physical activities are likely to have better 
behavioral performance and enhanced attitude towards study (Gul, R., & Rafique, M., 2017). However, the 
long-term influence of co-curricular activities on academic success is yet to be studied (Darling et al. 2005).    
Co-curricular activities are widely thought to play a key role in students’ academic success (Huang & Chang, 
2004; Hunt, 2005; Camp, 1990; Stephens &Schaben, 2002), and contribute to bachelor’s degree attainment 
(Tan & Pope, 2007). Students also realize the importance of developing overall competences, by joining co-
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curricular activities and working collaboratively with their student peers on academic work in order to gain 
hands-on experience (Gul, R., & Reba, A., 2017; Fung, Lee, & Chow, 2007). Numerous research were conducted 
to investigate this relationship and found that co-curricular activities were positively correlated to academic 
performance (Hanks &Eckland, 1976; Camp, 1990). Some findings, however, found no such correlation 
between co-curricular involvement and academic performance (Hartnett, 1965). One research finding 
suggested that only an academic curriculum would enhance academic performance (Chambers & Schreiber, 
2004). It implied that the participation in some non-academic co-curricular activities might not directly 
benefit academic performance. Black (2002) suggested that involvement in student clubs and organizations 
might even distract students from their regular study, and not all activities were of benefit to academic 
performance (Gul, R., Khan, S. S., & Akhtar, S., 2020). The research results have so far been inconclusive. 
Among other possibilities, it could be caused by the flawed use of cross-sectional designs and inadequate or 
non-existent selection control methods (Saleem, A., Gul, R., Ahmad, A., 2021). 
Students who participated in co-curricular activities performed better academically than students who did 
not participate. Further showing that through participation in co-curricular activities, learners developed a 
positive perception of the school, a positive attitude towards school work and become more disciplined 
buttresses (Marsh and Kleitman2002) 
POPULATION 

The population of the study comprised of all the male 1404 students and Female 374 students of 
undergraduate program (Hons) from all the Twelve Departments of University of Haripur. 

SAMPLE 

Random sampling technique was used for the selection of the sample. Out of 1404 male students, 
160(11.40%) male students and out of 374 female, 160(42.80%) female students from all the twelve 
departments of university of Haripur were used as the sample of the study. 

INSTRUMENT 

A questionnaire was used to collect the information from the sample. The questionnaire comprised of three 
portions. The first portion was related with the sports activities, the second was related with the literary 
activities. Whereas the third portion consisted of twelve options on five pointLikert scale.   

PILOT TESTING 

A questionnaire was distributed among the students of BS level, who were not included in the sample. 

VALIDITY OF THE INSTRUMENT 

The questionnaire was distributed among the experts to get their feedback. Some questions were refined 
according to the suggestions. 

RELIABILITY OF THE INSTRUMENT 

The reliability of the questionnaire was foundout by using Cronbach’s Alpha. The reliability was 0.015. 

DATA COLLECTION 

The researcher collected the data by personal visits in each department. All the respondents cooperated with 
the researcher. 

 

II. DATA ANALYSIS 
For the analysis of data, percentage and correlation were used by using SPSS. 
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Table 1 Relationship between CGPA and Cricket 

Gender R Significance 
Male 0.634 0.000 
Female -0.194 0.014 
Total 0.123 0.028 

Table 1 shows that coefficient of correlation between CGPA and Cricket is positive for male (0.634) and 
negative for female (-0.194) andpositive for both (0.123) male and female. However, relationships between 
CGPA and Cricket are statistically significant for male (0.000), female(0.014) and for total (0.028). 

Table 2 Relationship between CGPA and Badminton 

Gender R Significance 
Male 0.209 0.008 
Female 0.071 0.372 
Total 0.124 0.027 

Table 2 shows that coefficient of correlation between CGPA and Badminton is positive for male (0.209) female 
(0.071) and for both (0.124) male and female. However, relationships between CGPA and Badminton are 
statistically significant for male (0.008), and not significant for female(0.372) but significant for total (0.027). 

Table 3 Relationship between CGPA and Volley Ball 

Gender R Significance 
Male -0.082 0.301 
Female -0.006 0.945 
Total -0.097 0.082 

Table 3 shows that coefficient of correlation between CGPA and Volley Ball is negative for male (-0.082), for 
female (-0.006) and for both (-0.097) male and female. However, relationships between CGPA and Volley Ball 
are not statistically significant for male (0.301), for female(0.945) and for total (0.082). 

Table 4 Relationship between CGPA and Table Tennis 

Gender R Significance 
Male 0.332 0.000 
Female -0.032 0.683 
Total 0.119 0.034 

Table 4 shows that coefficient of correlation between CGPA and Table Tennis is positive for male (0.332) and 
negative for female (-0.032) andpositive for both (0.119) male and female. However, relationships between 
CGPA and Table Tennis are statistically significant for male (0.000) and not significant for female(0.683) but 
significant for total (0.034). 

Table 5 Relationship between CGPA and Tug Of War 

Gender R Significance 
Male 0.119 0.133 
Female -0.274 0.000 
Total -0.089 0.114 

Table 5 shows that coefficient of correlation between CGPA and Tug of War is positive for male (0.119) and 
negative for female (-0.274) andalso negative for both (-0.089) male and female. However, relationships 
between CGPA and Tug of War are not statistically significant for male (0.133) and significant for 
female(0.000) but not significant for total (0.114). 
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Table 6 Relationship between CGPA and Football 

Gender R Significance 
Male 0.014 0.858 
Female -0.095 0.232 
Total -0.118 0.035 

Table6 shows that coefficient of correlation between CGPA and Football is positive for male (0.014) and 
negative for female (-0.095) andnegative for both (-0.118) male and female. However, relationships between 
CGPA and Football are not statistically significant for male (0.858), for female(0.232) but statistically 
significant for total (0.035). 

Table 7 Relationship between CGPA and General Quiz 

Gender R Significance 
Male 0.084 0.291 
Female 0.173 0.028 
Total 0.131 0.019 

Table 7 shows that coefficient of correlation between CGPA and General Quiz is positive for male (0.084), for 
female (0.173) and for both (0.131) male and female. However, relationships between CGPA and General Quiz 
are not statistically significant for male (0.291) but statistically significant for female(0.028) and for total 
(0.019). 

Table 8 Relationship between CGPA and Debate 

Gender R Significance 
Male 0.152 0.056 
Female 0.071 0.370 
Total 0.129 0.021 

Table8 shows that coefficient of correlation between CGPA and Debate is positive for male (0.152), for female 
(0.071) and for both (0.129) male and female. However, relationships between CGPA and Debate are not 
statistically significant for male (0.056), for female(0.370) but statistically significant for total (0.021). 

Table 9 Relationship between CGPA and Speech 

Gender R Significance 
Male -0.087 0.272 
Female -0.211 0.007 
Total -0.130 0.020 

Table 9 shows that coefficient of correlation between CGPA and Speech is negative for male (-0.087), for 
female (-0.211) and for both (-0.130) male and female. However, relationships between CGPA and Speech are 
not statistically significant for male (0.272) but statistically significant for female(0.007) and for total (0.020). 

Table 10 Relationship between CGPA and Writing 

Gender R Significance 
Male 0.166 0.036 
Female 0.012 0.877 
Total 0.123 0.028 

Table 10 shows that coefficient of correlation between CGPA and Speech is positive for male (0.166), for 
female (0.012) and for both (0.123) male and female. However, relationships between CGPA and Writing are 
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statistically significant for male (0.036), but not statistically significant for female(0.877) and it was 
statistically significant for total (0.028). 
 

Table 11 Relationship between CGPA and Panel Discussion 

Gender R Significance 
Male 0.201 0.011 
Female 0.098 0.217 
Total 0.139 0.013 

Table 11 shows that coefficient of correlation between CGPA and Panel Discussion is positive for male 
(0.201), for female (0.098) and for both (0.139) male and female. However, relationships between CGPA and 
Panel Discussion are statistically significant for male (0.011) but not statistically significant for female(0.217) 
but it was statistically significant for total (0.013). 

Table12 Relationship between CGPA and Calligraphy 

Gender R Significance 
Male -0.028 0.724 
Female -0.129 0.104 
Total -0.065 0.248 

Table 12 shows that coefficient of correlation between CGPA and calligraphy is negative for male (-0.028), for 
female (-0.129) and for both (-0.065) male and female. However, relationships between CGPA and Calligraphy 
are not statistically significant for male (0.724), for female(0.104) and for total (0.248). 

Table 13 Relationship between CGPA and Sketching/Painting 

Gender R Significance 
Male 0.128 0.107 
Female 0.106 0.181 
Total 0.166 0.003 

Table 13 shows that coefficient of correlation between CGPA and Sketching/Painting is positive for male 
(0.128), for female (0.106) and for both (0.166) male and female. However, relationships between CGPA and 
Sketching/Painting are not statistically significant for male (0.107), for female(0.181) but statistically 
significant for total (0.003). 

Table 14 Relationship between CGPA and Singing 

Gender R Significance 
Male -0.014 0.865 
Female 0.062 0.435 
Total 0.047 0.406 

Table 14 shows that coefficient of correlation between CGPA and Singing is negative for male (-0.014) but 
positive for female (0.062) and for both (0.047) male and female. However, relationships between CGPA and 
Singing are not statistically significant for male (0.865), for female(0.435) and for total (0.406). 

Table 15 Relationship between CGPA and Poetry 

Gender R Significance 
Male 0.164 0.038 
Female -0.075 0.344 
Total 0.043 0.448 
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Table 15 shows that coefficient of correlation between CGPA and Poetry is positive for male (0.164) but 
negative for female (-0.075) but it is positive for both (0.043) male and female. However, relationships 
between CGPA and Poetry are statistically significant for male (0.038), but not statistically significant for 
female(0.344) and for total (0.448). 
 

Table 16 Relationship between CGPA and Documentary 

Gender R Significance 
Male -0.073 0.356 
Female -0.008 0.922 
Total -0.084 0.135 

Table 16 shows that coefficient of correlation between CGPA and Documentary is negative for male (-0.073), 
for female (0.008) and for both (-0.084) male and female. However, relationships between CGPA and 
Documentary are not statistically significant for male (0.356), for female(0.922) and for total (0.135). 

Table 17 Relationship between CGPA and Drama/Role Play 

Gender R Significance 
Male 0.157 0.047 
Female 0.129 0.103 
Total 0.128 0.022 

Table 17 shows that coefficient of correlation between CGPA and Drama/Role Play is positive for male 
(0.157), for female (0.129) and for both (0.128) male and female. However, relationships between CGPA and 
Drama/Role Play are statistically significant for male (0.047) but not statistically significant for female(0.103) 
but statistically significant for total (0.022). 

 
III. CONCLUSIONS 

1. It was concluded that the relationship of CGPA and cricket is statistically significant for both male and 
female students. 
2. It was illustrated that the relationship between CGPA and badminton is statistically significant only 
for male students. 
3. It was indicated that the relationship between CGPA and volley ball is not statistically significant for 
both male and female students. 
4. It was demonstrated that the relationship between CGPA and table tennis is statistically significant 
for male students. 
5. It was concluded that the relationship between CGPA and tug of war is statistically significant for 
female students.  
6. It was illustrated that the relationship between CGPA and football is not statistically significant for 
both male and female students. 
7. It was concluded that the relationship between CGPA and general quiz is statistically significant for 
female students. 
8. It was illustrated that the relationship between CGPA and debate is not statistically significant for 
both male and female students. 
9. It was demonstrated that the relationship between CGPA and speech is statistically significant for 
female students. 
10. It was indicated that the relationship between CGPA and writing is statistically significant for male 
students. 
11. It was concluded that the relationship between CGPA and panel discussion is statistically significant 
for male students. 
12. It was illustrated that the relationship between CGPA and calligraphy is not statistically significant for 
both male and female students. 
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13. It was demonstrated that the relationship between CGPA and sketching/painting is not statistically 
significant for both male and female students. 
14. It was indicated that the relationship between CGPA and singing is not statistically significant for 
both male and female students. 
15. It was illustrated that the relationship between CGPA and poetry is statistically significant for male 
students. 
16. It was indicated that the relationship between CGPA and documentary is not statistically significant 
for both male and female students. 
17. It was concluded that the relationship between CGPA and drama/role play is statistically significant 
for male students. 
 

IV. RECOMMENDATIONS 
1. Co-curricular activities help learners in confidence building. But students at university level have 
their tough schedule, over loaded curriculum due to which, they spent less time on sports and literary 
activities. It is recommended that physical activities and literary activities may be encouraged by the 
university administration by promoting more sports facilities and organizing literary activities to motivate 
students for more participation and enhance their hidden abilities. 
2. The findings of the study showed that girls did not participate in the sports as compared to boys due 
to lack of facilities and encouragement for female participation in sports. So it is recommended that parents 
should persuade their female children by buying sports equipment’s for them. Furthermore, university 
authorities may design an evening lecture free period so that students can participate in sporting programme 
to reduce stress. 
3. The teacher may monitor week activities of students having low CGPA to avoid waste of time and 
motivate them to participate in academic and formal co-curricular activities to improve their academic 
performance. 
4. The most of the respondents favors co-curricular activities in building self-confidence of the students. 
So, the governing council of the universities and government should provide standard facilities and 
equipment’s (Bukhari, S. K. U. S., Gul, R., Bashir, T., Zakir, S., &Javed, T., 2021)in order to encourage students 
participation in sports. Moreover, universities policies on sports should always be revised and updated in 
order to encourage many sports participants. 
5. The university teacher may advise male and female students to engage in number of co-curricular 
activities to avoid distracting them from formal academics curricular activities which has negative influence 
on their academic performance. 
6. To promote co-curricular activities, there must be a separate sports department within the university 
which will work for the promotion of sports activities and organize sports week in each semester. So that each 
and every students and faculty may be involved in their favorite co-curricular activities. 
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