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ABSTRACT. The purpose of this study was to analyze and synthesize national research studies on drama in pre-
service teacher education and primary or secondary schools in terms of their purpose, methodology, and findings.
Considerable part of 42 studies demonstrated that they mainly aimed to investigate the effects of drama on
mathematics, science and technology, social sciences, and languages. On the other hand, a small number of them
were carried out with pre-service teachers, revealing that they primarily focused on the attitudes and views of pre-
service teachers and their improvement through drama. Majority of the research employed quantitative
methodologies. Based on the findings and international research on drama, implications were discussed for further
research and practice.
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INTRODUCTION

Ever-increasing changes in the world, new requirements of globalization, and longstanding
problems in the system of education have made it difficult to enhance the quality of education (Gedikoglu,
2005). In addition, the rapid development in information technologies has compelled governments to
continually revise their system of education in order to have individuals with desired characteristics
(Giirol, 2003; Karakaya, 2007). In this regard, reform in traditional perspectives has been inevitable and
the importance of applying learner-centered contemporary approaches has increased to bring up creative
students. Correspondingly, drama is one of the contemporary methods in education. It is commonly
defined as a teaching method which improves individuals’ learning by providing a fictional environment
in which they can bring their past experiences, feelings, and their body into action through playing roles
(Ekeberg, Lepp, & Dahlberg, 2004; San, 1996; Sternberg, 1998). With respect to Adigiizel (2009), various
concepts are used with similar meanings to refer to the “drama” concept; however, “creative drama in
education” is the mostly recognized concept since this term not only points the tool-method aspect but
also covers the specific course-objective and aesthetic education aspects.

The roots of the drama method go back to England. In the very early times, use of drama method
was an obligation, especially in language courses for the development of one’s verbal and written
expression skills in mother language (Akar, 2000; Bowell, 1993). In the study of Baturay and Ozbek
(2009), it is mentioned that Harriet Finlay Johnson, who was a history teacher, was the first implementer
of this method in classroom setting in 1911. However, till that time many people favored the features of
drama which had not been named yet. For instance, Plato appeared as a figure who was associated with
some characteristics of this method in Ancient Greek times. He suggested that learners should be the
starting point in education. Rousseau also highlighted the importance of children’s feelings and opinions
and underlined the self-experiences of learners in his book called “Emilie”. In the historical journey of
drama, French revolution took another important place since it revealed the essentiality of individualism,
equality, freedom, and intelligence. The rise of these concepts set the stage for many improvements in
education. In 1900s, Freud underlined the significance of games. From this time on, therapy with games
started to have a central role in the history of medicine, as well. Moreover, Italian Maria Montessori was
an outstanding figure in 1900s in terms of child development. Furthermore, in 1910, Henry Coldwell
Cook claimed that the only thing that was worth applying in schools is the use of games instead of
memorization. Except those in the world, Dewey was also another scholar who stressed child-centered
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education starting in 1870s (Bolton, 1985). The progressive educators of that time, especially the ones in
England, were the pioneers of the use of drama in education. Thanks to this progress, drama was
introduced to the schools with the key words such as learner-centered approach, active learning, and self-
expression. During those periods, the case in Turkey was such that drama method had been called as
“theatre in education” (Baturay & Ozbek, 2009). As San (1998) mentioned, actually, “theatre” has always
existed in different forms, such as Karagéz and Orta Oyunu, in Turkey. Unlike theatre, drama activities
may not cover start-up and closure stages (Adigiizel, 1993). However, drama education has a more recent
background. It has been recognized since the beginning of the 20th century. On the other hand, as the
Minister of Education, ismail Hakki Baltacioglu made considerable effort on drama in that time. He
devoted his energy to education, arts, arts education and so on, thereby school plays started to gain
attention. In the 1950s, with the influence of Selahattin Coruh, drama remained as a recommended
teaching method in education, beginning from the elementary school until the end of secondary school.
Yet, it was not obligatory. Hence, it was mostly used in language courses, geography, history, and
citizenship. In addition, puppets, story-telling, and small-realistic plays were the most common elements
for dramatization. In the 1970s, Tamer Levent, a state theatre actor was influenced by John Hodgson and
Dorothy Heathcote who were among the prominents of drama method. He initiated a drama workshop on
observation, empathy, role-playing, and communication in the Faculty of Educational Sciences at Ankara
University. As another part of the progress of drama, “Creative Drama Association” was founded.
Currently, drama has gained much recognition and become widespread in Turkish education system. It has
taken place in teacher training curricula and become the focus of postgraduate studies, as well (Adigiizel,
2013; San, 1998).

As an instructional method, drama prompts creative thinking, critical thinking, and imagination,
provides opportunity for cooperation, communication, and development of language skills, requires active
participation, and helps individuals express their feelings appropriately (Adigiizel, 1993; Freeman, 2000;
Morris, 2001; Rances, 2005; Turner et al., 2004). In addition, it brings enjoyment to learning environment
and allows learners to experience and play in collaboration (Freeman, Sullivan, & Fulton, 2003). These
ultimately result in positive attitude toward the subject matter and high success (Hurd, 1991). Besides,
drama provides a learning environment where individuals interact with each other, use several materials,
play roles, actively participate to the process, and have rich learning experiences. Moreover, drama
activities enable students to gain empathic understanding. Hence, their affective development as well as
their social relationships and psychomotor development can be fostered. Despite these positive aspects,
the method has some weaknesses. For instance, it requires various materials and several resources (Hupp
& Poling, 2009; Kaaland-Wells, 1993). Difficulty in setting right conditions, having few external
supplements, support, and reliable knowledge can be considered as other shortcomings. Michael (2007)
added that it is difficult to apply this method in very crowded classes or in the ones with few numbers of
students since either of them may decrease interaction. Likewise, children’s perception about drama can
be a problem because they generally view it as a game, not as a course activity, which results in the
necessity of experienced and competent teachers regarding this method.

Drama method in education has been investigated by many researchers. Most commonly, research
studies are conducted with primary or secondary school students who are taught and affected by the
method. For example, in the field of language learning, it was found that drama increased reading
comprehension compared to group discussion (Linn, 1999). Likewise, in other studies (Gelfer & Perkins,
1992; Miccinati & Phelps, 1980; Miller & Mason, 1983; Rose, Parks, Androes, & McMahon, 2000), it
was revealed that drama had a significant effect on students’ comprehension and communication skills.
Studies also indicated the positive effect of drama method on mathematics achievement or attitude
(Fleming, Merrell, & Tymms, 2004), on science achievement or creativity (Labow & Sewell, 1993), on
self-conception (Freeman, Sullivan, & Fulton, 2003), and on psychological development of children (Hui
& Lau, 2006). Another body of the literature is composed of the studies carried out with pre-service
teachers. For instance, according to the study of McLennan and Smith (2007), female pre-service teachers
were more active in being involved in drama activities compared to males. Except the studies conducted
with students or pre-service teachers, there are other studies carried out with in-service teachers. For
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instance, Kraemer (2002) found that attitude of in-service teachers was a significant factor for the
application of this method in schools.

In conclusion, the international studies show that, with an increasing tendency, researchers mainly
have a concern either on pre-service teachers or students in primary and secondary schools; and partly on
in-service teachers with regard to drama method. Likewise, welcome of drama as an instructional method
has recently attracted many researchers’ attention in Turkey. Accordingly, the present study particularly
aimed to review the recent national research studies on drama in pre-service teacher education and drama
in primary or secondary schools.

METHODS
Data Sources and Analysis

For this study, articles, research papers, theses, and dissertations have been searched through
several databases such as Academic Search Complete, Education Research Complete, Eric, Middle East
Technical University’s Catalog, Socindex with Full Text, and Ulakbim Turkish National Databases.
Providing access to many databases, Ebscohost was also used. In addition, Journal of Elementary
Education, Hacettepe University Journal of Education, Ankara University Journal Database, and
Education and Science Journal were searched with the use of key words selected both in English and in
Turkish to locate further academic literature on drama in pre-service teacher education and drama in
primary or secondary schools in the Turkish context. Besides, Creative Drama Journal was reviewed. As
a result of these efforts, 42 studies were included in this study. For the selection of the studies, there was
no year limitation, but almost all of them were current studies ranging from 2002 to 2013. However, to be
included, all of the selected studies had to meet the criteria of having been conducted in Turkish context
and carried out in the areas of pre-service teacher education or primary or secondary education. As another
criterion, only evidence-based studies were taken into consideration. Selected studies were analyzed and
discussed in terms of their purposes, methods, and findings. Relevant themes were derived to discuss the
implications for future research and practice.

RESULTS / FINDINGS

Review of the studies conducted in Turkey on drama in pre-service teacher education and primary
or secondary schools showed that there were more research studies conducted with students (n=27) than
pre-service teachers (n=15). Among 15 studies that were carried out with pre-service teachers, 7 of them
utilized quantitative research design, 6 of them utilized qualitative research design, and 2 of them utilized
both quantitative and qualitative research designs. In addition, among 27 studies that were carried out with
primary or secondary school students, 22 of them employed quantitative research design, 1 of them
employed qualitative research design, and 4 of them employed both quantitative and qualitative research
designs. Therefore, in total, 29 studies used quantitative methodology, 7 studies used qualitative
methodology, and 6 studies used both quantitative and qualitative methodologies.

Drama in Pre-service Teacher Education

The studies carried out with pre-service teachers generally investigated (a) their attitudes (n=3),
(b) views (n=6), and (c) their improvement through drama (n=6) by utilizing mostly quantitative research
(n=7) and less frequently qualitative research (n=6) or mixed research designs (n=2).

Attitudes toward drama. This theme emerged as an important finding in reviewed research
studies. In the study carried out by Hamurcu (2010), the results of the attitude scale revealed that there
was a positive change in pre-service teachers’ attitudes at the end of drama course that they took during
their teacher education. In addition, in terms of program type (morning or evening education) and gender,
there were significant differences. Similarly, in the study conducted by Unal (2004), the results of the
attitude scale indicated that teacher candidates had a positive attitude toward drama course as a teaching
method. Besides, their attitudes significantly differed in terms of academic achievement, gender, and
program type (morning or evening education) which favored low achievers, females, and evening
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education program students. On the contrary, the results of the attitude scale administered by Base¢1 and
Gilindogdu (2011) showed that there was no significant difference in attitudes of pre-service teachers
toward drama considering their gender and academic achievement, whereas there was a significant
difference considering their department in favor of science education. In addition, face-to-face interviews
with pre-service teachers from all departments revealed that drama education was perceived to be
important for permanent learning, providing positive learning environment, developing better
communication skills, self-confidence, and imagination. Consequently, the researchers concluded that
drama course should be offered to all pre-service teacher programs as long as appropriate physical
environment, necessary course materials, and experienced teacher educators are provided.

Views about drama. This theme emerged as another outstanding finding throughout the studies. In
the study conducted by Ormanci and Oren (2010), the results of semi-structured interviews demonstrated
that classroom teacher candidates thought that drama classes would contribute to their further career. In
addition, they found drama as an enjoyable course and they emphasized that the use of drama would help
students gain empathy and self-confidence, develop creative and critical thinking, socialize and
communicate better. Not surprisingly, in the end, teacher candidates were recommended to be introduced
by drama which would also contribute to their knowledge and skills. Likewise, Kaf-Hasirci, Bulut, and
Iflazoglu-Saban (2008) carried out a study to examine the views of pre-service teachers about personal
and academic gains of drama course. Depending on the results of an open-ended question, it was stated
that teacher candidates emphasized both personal and academic gains. Inter-personal relations, self-
awareness, social change, aesthetical thinking, critical thinking, and body use were the personal aspects
highlighted by participants. In addition, drama as a method, drama as a discipline, attitude toward drama,
drama leader, professional development, and group work were the outstanding themes for academic
dimension. However, it was also mentioned that personal gains were much more highlighted than
academic gains by teacher candidates. Moreover, in the study carried out by Kahraman, Sadioglu, Sezer,
and Sungurtekin (2009), a questionnaire was administered to pre-service teachers. The findings showed
that pre-service teachers perceived drama course to be necessary in teacher education because they
thought that their classes would be more efficient and enjoyful. Furthermore, there was no significant
difference with regard to their gender. In conclusion, it was recommended to hold seminars, organize
work-shop activities and in-service trainings to make this method widespread among teachers. In a similar
sense, Ceylan and Omeroglu (2007) investigated the views of pre-service teachers from different
departments about drama course in teacher training program. With respect to the results of the scale used
in the study, it was reported that there was no significant difference in pre-service teachers’ views about
drama course in terms of their university, gender, age, status of participating drama course, the status of
failure in the course during pre-service teacher education, and course environment. On the other hand, the
ones taking drama course for the second time as an elective course differed significantly in their views
about the course in a positive manner from those not. In another study, Ozkan, Sahbaz, and Tiifek¢ioglu
(2011) reported that considering the results of the behavior scale used in their study, pre-service teachers
found drama course functional for their professional life, but the limitedness of the materials was the
major shortcoming of the course. Therefore, the quality of the course content and materials were
suggested to be enhanced to increase the functionality. Lastly, in the study conducted by Caligkan and
Ustiindag (2010), the difference between pre-test and post-test after an 18-hour instructional process with
drama method was significant in terms of both cognitive and affective aspects in measurement and
evaluation course. In addition, changes in cognitive and affective levels were monitored with the help of
the prepared portfolios.

Improvement through drama. This theme appeared as the last finding with regard to pre-service
teachers. Ozdemir and Ustiindag (2007) prepared a drama curriculum and applied it to pre-service science
teachers. The results of the interviews and survey consisting of open-ended questions in a single group
pre-test post-test experimental study showed that pre-service teachers successfully met the objectives of
the course and comprehended the topics to be taught. Hence, it was concluded that drama helped pre-
service teachers learn by acting and internalizing the concepts and it was suggested that drama should be
used as a teaching method in teacher education. In addition, Kara and Cam (2007) conducted an
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experimental study and the results of the social skills scale revealed that drama method had a significant
effect on self-control of pre-service teachers and developing social skills such as doing a group work and
beginning or carrying on a relationship in development and learning course. In a similar direction, Akyol
and Hamamci1 (2007) investigated the effect of drama education on empathetic skills of pre-service
teachers. The study employed pre-test post-test experimental design. Results of the empathy scale
demonstrated that there was a significant difference in empathetic skills of pre-service teachers in the
experimental group receiving drama education and in the control group receiving no intervention. Cikla
and Ozdemir (2005) analyzed and evaluated drama-based science and mathematics lesson plans prepared
by pre-service classroom teachers. Despite some deficiencies, the results showed that the lesson plans
prepared by pre-service teachers were compatible with the stages and the components of drama method.
From a different perspective, Akkus and Ozdemir (2006) aimed to explore the life stories and
contributions of famous scientists in mathematics and science from the viewpoints of mathematics and
science pre-service teachers after they had drama-based activities. With regard to the analysis of an open-
ended survey and participant diaries, the results showed that participants’ knowledge on covered topics
expanded much, they developed positive attitude and curiosity to these topics, and they made reflections
with richer vocabulary after drama-based training. Lastly, a pre-test post-test experimental study by
Ozdemir and Cakmak (2008) indicated that after drama training, there was a significant increase in pre-
service teachers’ scores of the creativity test in all of the dimensions which were fluency, originality,
elaboration, resistance to premature closure, and abstractness of titles. In addition, gender was not found
as a significant variable.

Drama in Primary and Secondary Schools

The studies carried out with primary or secondary school students generally investigated the
effects of drama method on achievement, ability, opinions, or attitudes of students in (a) mathematics
(n=6), (b) science and technology (n=8), (c) life sciences and social sciences (n=6), and (d) languages
(n=7) compared to traditional methods. The studies mostly utilized quantitative research (n=22) and pre-
test post-test experimental design (n=26).

Mathematics. Mathematics consists of many abstract concepts; therefore, drama method is
believed to facilitate learning by providing experiential learning environments and allowing students set
establishments between the concepts and real life situations. Correspondingly, Ozsoy (2003) utilized a
pre-test post-test experimental study and the results of the achievement test indicated that there was a
significant increase in achievement of eight graders trained by drama in experimental group compared to
the ones trained by lecture in control group. Likewise, Sengiil and Ekin6zii (2004) conducted a pre-test
post-test experimental study with eight grade students and the results of the retention test revealed that
there was a significant difference between two groups, favoring drama method over lecture. As another
pre-test post-test experimental study, Uredi, Sengiil, and Giirdal (2003) found out that there was a
significant difference between control and experimental groups in terms of fifth grade students’
mathematics achievement and recalling level in favor of drama method. Similarly, through a pre-test post-
test experimental study, Erdogan and Baran (2009) concluded that the results of a standardized ability test
demonstrated that drama method had a positive effect on the mathematical abilities of six-year-old
children. As a different outcome, Yenilmez and Uygan (2010) employed a quasi experimental pre-test
post-test design and the results of the self-efficacy beliefs scale indicated that drama had a significant
effect on seventh graders’ self-efficacy beliefs in geometry. Lastly, Paksu and Ubuz (2009) utilized a
quasi experimental design and the results of the scales and achievement tests revealed that drama had a
significant effect on seventh grade students’ achievement, retention of achievement, geometric thinking
level, and attitudes regardless of gender, previous mathematics grade, prior attitudes, and thinking levels
compared to traditional teaching.

Science and technology. Science and technology has been another course investigated within the
scope of drama in educational research. For instance, Dogru, Yilmaz, Kalay, and Gengosman (2010)
employed pre-test post-test experimental design and the results of achievement test and attitude scale
showed that there was a significant difference between the control group trained by traditional instruction
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and the experimental group trained by drama in terms of fifth grade students’ achievement in and attitudes
toward science and technology course. In addition, there was no significant difference within both two
groups in terms of achievement and attitudes with regard to gender. Likewise, in their pre-test post-test
quasi-experimental study with seventh graders, Cokadar and Yilmaz (2010) found that there was a
significant difference between the experimental group taught by creative drama and the control group
taught by lecture. The results of the achievement test and attitude scale demonstrated that drama method
was more effective. In a similar vein, the pre-test post-test experimental study carried out by Sagirh and
Giirdal (2002) employed an attitude scale and it revealed that the sixth grade students in the experimental
group had significantly more positive attitudes toward science and technology than the ones in the control
group. Differently, Aving, Cam, and Ozkan (2009) employed a quasi experimental pre-test post-test
design and aimed to explore the effect of drama method on sixth grade students’ science and technology
achievement and attitudes by comparing rural and urban schools. The results of observation, written
records of students’ opinions about learning period, and the achievement test indicated that there was a
significant difference in terms of achievement between two schools in favor of rural school. Another pre-
test post-test experimental study conducted by Kahyaoglu, Yavuzer, and Aydede (2010) also revealed that
science and technology achievement of the fifth grade students in both groups increased at the end of the
instruction, but there was a significant difference in favor of the experimental group trained by drama
compared to lecture. Also, Ogur and Kilig¢ (2005) designed a pre-test post-test experimental study and the
results of the achievement test demonstrated that there was a significant increase in the science and
technology achievement of the sixth grade students in the experimental group. Besides, gender was not
found as a significant variable with regard to achievement in both groups. In a similar way, Tagkin-Can
(2013) explored the effect of creative-drama based instruction on fifth graders’ science achievement and
scientific process skills. Using pre-test post-test quasi-experimental design, the results of the achievement
test and scientific process skills test revealed that there was a significant difference between two groups in
favor of the experimental group receiving drama-based instruction compared to the control group. Lastly,
Ispir and Ustiindag (2008) scrutinized the influence of drama on ninth graders in chemistry course. Based
on the results of the pre and post achievement tests, there was a significant difference in chemistry
achievement of students. Besides, the analysis of the observer notes revealed that students started to
behave in more natural way, they enjoyed the course, and developed social skills. Finally, the interviews
with students indicated that students appreciated drama as a method of better learning and they developed
positive attitudes toward course. On the other hand, problems within the small groups such as disrespect
or allocation of responsibility among members were some problematic issues mentioned by students.

Life sciences and social sciences. This theme emerged as another finding considering the effects
of drama method on students. In line with this, Karadag, Korkmaz, and Caliskan (2007) designed a pre-
test post-test experimental study and the results of the achievement test yielded a significant increase in
third grade students’ achievement in life sciences course favoring drama method compared to the control
group. Moreover, gender was not found as a significant factor. Likewise, in their pre-test post-test quasi-
experimental study, Karadag and Caligkan (2006) administered an attitude test to third graders and they
concluded that the attitude of the experimental group trained by drama method was higher toward life
sciences course than the control group trained by conventional method. Similarly, Ayka¢ and Adigiizel
(2011) carried out a pre-test post-test experimental study and based on the results of the achievement test
they concluded that there was a significant difference in fourth grade students’ achievement in social
sciences course when they were trained by drama method compared to conventional method. Besides,
according to student evaluation forms, students expressed that drama increased their achievement in social
sciences course. Differently, based on the results of the open-ended questions, Yalginkaya (2010) reported
that seventh grade students had positive opinions about drama method and they comprehended the subject
matter better by this method. Gencel (2009) employed a pre-test post-test experimental design and studied
with seventh graders. The results of the achievement test and the attitude scale revealed that drama method
had a significant effect on students’ achievement and attitude toward social sciences course. Differently,
Késeoglu and Unlii (2006) conducted a pre-test post-test experimental study with high school students.
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The results of the achievement test demonstrated that drama had a significant effect on student
achievement and recalling level in geography course.

Languages. Impact of drama on language courses has been a topic of interest, as well. For
instance, Simsek, Topal, Maden, and Sahin (2010) utilized a quasi experimental pre-test post-test design
and the results of the achievement test indicated that drama method had a significant effect on seventh
grade students’ Turkish achievement compared to lecture method. Differently, Arslan, Sahin, Sahin, and
Akgay (2011) studied the effect of drama method on sixth graders’ attitude toward Turkish course through
a pre-test post-test experimental study. The results of the attitude scale showed that students in the
experimental group had significantly more positive attitudes toward the course than students in the control
group. Besides, their gender and parents’ level of education were not significant variables. Likewise, in
the pre-test post-test study conducted by Susar-Kirmizi (2007), the results of the reading comprehension
test pointed out that there was a significant difference between two groups in their Turkish achievement in
favor of experimental group trained by drama compared to traditional method. Besides, semi-structured
interviews revealed that the fourth grade students in the experimental group had positive opinions about
team spirit, self-expression, empathy, and enjoyment aspects of the drama method. In another pre-test
post-test experimental study carried by Susar-Kirmizi (2009), the impact of drama-based creative writing
activities on fifth graders’ writing attitude in Turkish course was explored. As the results of the attitude
test demonstrated, the experimental group trained by drama-based creative writing activities had
significantly higher scores in terms of attitude toward writing than the control group following Turkish
course curriculum. Differently, for English course, Celen and Vural (2009) designed a pre-test post-test
study and in order to make the groups similar, students’ gender, their parents’ level of education and
profession, socioeconomic status, and condition of having a study room at home were taken into
consideration on the basis of personal information form. The results of the achievement test showed that
there was a significant difference in English achievement of fourth grade students trained by drama
method and the ones trained by conventional method. Similarly, a pre-test post-test experimental study by
Kilig and Tuncel (2009) investigated the effect of drama method on tenth graders’ speaking ability in
English course and their attitudes toward the course. The results of the speaking exam and the attitude
scale showed that drama was significantly more effective than the traditional methods offered by teacher’s
guide book. Likewise, the results of the pre-test post-test quasi-experimental study conducted by Ulas and
Topal (2006) indicated that drama had a more significant effect on oral expression skills of elementary
fourth grade students in Turkish course in comparison to traditional method.

DISCUSSION and CONCLUSION

Review of the studies conducted in Turkey on drama in pre-service teacher education and primary
or secondary education showed that the studies were mainly carried out with students. The primary
concern of these studies has been to investigate the cognitive and affective impact of drama method on
students. For this purpose, they generally utilized pre-test post-test experimental research design and
quantitative methods. As a result, they agreed on the positive impact of drama on students. The influence
of drama as an instructional method on student outcomes is examined in several courses such as
mathematics, science and technology, life sciences and social sciences, and languages. Briefly, it is
evident that drama increases student achievement and positive attitude toward the courses, and strengthens
self-efficacy beliefs because it enables the development of critical and creative thinking skills, provides
opportunity for communication, collaboration, and sharing personal and social values, and develops
empathy. Students feel more relaxed and it helps to destroy their prejudices about the course and
classroom environment. Moreover, younger children can learn in an easier way with the help of materials
during performing drama. Correspondingly, teacher training programs should include drama course in
order to bring up teachers who can effectively use this method. Specifically, drama has more significant
effect on the students in rural schools than the students in urban schools in science and technology course
(Aving et al., 2009). This may result from the fact that the students in urban schools are exposed to much
more stimuli. Hence, they lose their interest in drama method compared to the students in rural schools.
Another reason might be that students view this method as a game rather than a part of the course because
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they are accustomed to the centralized nation-wide assessments and competing against each other through
large-scale examinations. Thus, this method may seem as a game and waste of time to the students in
urban schools. Being another commonly investigated aspect, gender is not a significant variable with
regard to drama method in those courses (Arslan et al., 2011; Dogru et al., 2010; Karadag et al., 2007,
Ogur & Kilig, 2005; Paksu & Ubuz, 2009) because drama activities do not allow for gender
discrimination.

Another body of research documents that the studies were also conducted with pre-service
teachers and they generally focused on their attitudes toward or views on drama course which they took
during their education. Moreover, some studies investigated the impact of drama method on pre-service
teachers from several aspects. Among those studies, some of them employed quantitative methods, some
of them performed qualitative methods, and a small number of them utilized both quantitative and
qualitative methods. The studies indicate that pre-service teachers have a positive attitude toward the
drama course offered in their teacher training program since they think drama will facilitate and make
their classes enjoyable, and contribute to their professional career despite some inadequacies in practice.
However, there is no consensus whether this result significantly differs in terms of gender and academic
achievement variables. On the other hand, the program type is a significant variable in relation to attitudes
of pre-service teachers toward drama in education (Hamurcu, 2010; Unal, 2004). Teacher candidates
believe that the use of drama will help students gain empathy, creative and critical thinking, self-
confidence and to socialize and communicate better. Therefore, they find this course necessary in their
teacher education for having more efficient and enjoyable classes in the future. On the other hand, lack of
materials is the shortcoming of the method according to pre-service teachers. Except these, it is clear that
drama course has positive effects on pre-service teachers such as increasing learning and creativity,
developing social and empathetic skills, lesson plan development skills, and vocabulary (Akkus &
Ozdemir, 2006; Akyol & Hamamci, 2007; Cikla & Ozdemir, 2005; Kara & Cam, 2007; Ozdemir &
Cakmak, 2008; Ozdemir & Ustiindag, 2007).

The studies in Turkey have many similarities with international studies in terms of their results.
Both international and national studies indicate that drama triggers creativity, imagination, active
participation of students, language skills. Besides, it provides an enjoyable learning environment and
develops affective dimension. Again, both national and international studies agree on the challenges of
drama such as requiring materials, small class size, and competent teachers, children’s viewing drama
activities as game and so on. Both studies address the impact of drama method on achievement, attitudes,
or opinions of students in a positive way. On the other hand, international studies point out the impact of
drama on psychological development and self-conception of students, as well. With respect to pre-service
teachers, both investigate their attitudes toward or views about drama course and yield positive results. In
addition, international studies indicate that female pre-service teachers have more tendency to drama than
males. Contrary to international studies, as another aspect, the number of studies carried out with in-
service teachers is limited in Turkey. This causes the problem of being unable to portray the actual
implementation problems from the perspectives of teachers in schools. Therefore, in further studies, this
issue should be taken into consideration and the number of research should be increased. As another
fruitful recommendation, the future research should be carried out in a wider range of courses.

In terms of research methodology, it can be recommended that not only quantitative research
methods should be used in determining the impact of drama method because achievement tests or scales
are not the only way to measure the effect of an instructional intervention. Especially, the studies with
students show that most of them were carried out by pre-test post-test experimental design and
quantitative methods. On the other hand, qualitative methods such as observation, interview, reflective
diary of teachers, video-recording may provide a deeper understanding. Besides, both quantitative and
qualitative research methods can be utilized as the research methodology because there is no one best
method to represent knowledge; rather, in a postmodern world, we should embrace multiple forms of it.
Lastly, the impact of drama as an intervention may be better investigated through longitudinal studies.

Considering the results of all the studies, some other recommendations can be made. Since drama
will work more effectively in classes whose size is small, the number of students should be decreased in
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the crowded classes. Besides, sufficient materials should be provided for drama courses. Another point is
that although this method emphasizes student-centered learning and individual characteristics, Turkish
education system seems in a conflict due to applying product-oriented assessments and nation-wide large-
scale ranking examinations. Rather, the importance should also be given to process-oriented assessments.
Furthermore, teachers share some responsibilities. The quality of drama course in pre-service education
should be enhanced and in-service teachers should be trained about drama method. Lastly, education
faculties should offer drama branch for graduate programs.

To sum up, the recommendations presented above should be considered for practice to provide
better and more effective instruction with drama and for research to conduct more comprehensive research
on drama to improve our system of education.
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Tiirkiye’de Hizmet Oncesi Ogretmen Egitiminde ve Okullarda
Drama Arastirmalarinin Incelenmesi

OZ. Bu caligmanin amaci Tiirkiye’de hizmet dncesi 6gretmen egitiminde ve okullarda gergeklestirilen drama ile
ilgili bilimsel aragtirmalarin amag, yontem ve bulgular agisindan incelenmesidir. Incelenen 42 aragtirmanin biiyiik bir
kisminin temel amacinin dramanin okuldaki matematik, fen ve teknoloji, hayat bilgisi ve sosyal bilgiler ile dil
derslerine etkisini incelemek oldugu goriilmiistiir. Bununla beraber, hizmet 6ncesi 6gretmen egitiminde yiiriitiilen
caligmalarin sayica daha az oldugu ve bu ¢aligmalarin 6gretmen adaylarinin dramaya yonelik tutumlari, drama ile
ilgili gorisleri ve drama yoluyla gelisimleri iizerinde odaklandigi anlagilmistir. Bu bulgularin yani sira, ¢ogu
aragtirmanin nicel arastirma yontemleri ile gerceklestirildigi ortaya ¢ikmistir. Arastirmadan elde edilen sonuglar ve
uluslararasi alanyazin tartigilarak gelecekteki arastirmalara ve uygulamalara 151k tutulmaya ¢aligilmigtir.

Anahtar Sézciikler: Drama, 6gretim yontemi, egitim, Tiirkiye

OZET

Amag ve Onem

Bu ¢aligmanin amaci, Tiirkiye’de hizmet oncesi 6gretmen egitiminde ve okullarda drama ile ilgili
yapilan arastirmalarin amag, yontem ve bulgular acisindan degerlendirilmesidir. Ayrica, dramanin
egitimde kullanilmasi ile ilgili faktorlere de deginilmis ve dramanin egitim alanina sagladig: firsatlar ve
getirdigi tehditler ele alinmistir. Uluslararas: alanyazin, egitimde drama ile ilgili olarak aragtirmacilarin
gittikce artan bir egiliminin oldugunu gdstermektedir. Benzer sekilde, drama yontemi iilkemizde de son
yillarda egitim arastirmalarina konu olmaktadir. Bu baglamda, bu makale egitimde siirekli ivme kazanan
drama yontemi ile ilgili gergeklestirilen ¢alismalarin derlenmesi, aragtirma ydntemleri ve bulgularin
tartistlmasi bakimindan alanyazina katkida bulunacak ve gelecekteki ¢aligmalara 11k tutacaktir.
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Kaynaklar

Bu caligmada, egitimde drama ile ilgili olarak Tiirkiye’de gergeklestirilmis arastirmalara
ulagabilmek i¢in ¢esitli veritabanlar1 yardimiyla birgok makale ve tez incelenmistir. Sonug olarak, ¢aligma
kapsaminda analiz edilmek tlizere 2002 ve 2013 yillar1 arasinda yayimmlanmis 42 arastirma segilerek
¢alismanin 6rneklemi olusturulmustur. Segilen arastirmalar amag, yontem ve bulgular agisindan analiz ve
sentez edilmistir.

Bulgu ve iddialar

Hizmet Oncesi 0gretmen egitimi ve okullarda drama ile ilgili incelenen 42 arastirmaya dayali
olarak ogrencilerle yapilan arastirmalarin 6gretmen adaylariyla yiiriitillen arastirmalara gore sayica ¢ok
daha fazla oldugu gozlenmistir. Benzer sekilde caligmalarin biiyiik bir kisminin nicel arastirma
yontemleriyle yiiriitiildiigii goriilmiistiir. Ogrencilerle gerceklestirilen arastirmalarin temelde dramanin
matematik, fen ve teknoloji, hayat bilgisi ve sosyal bilgiler ile dil dersleri lizerindeki ¢esitli etkilerini
inceledikleri, 6gretmen adaylariyla gergeklestirilen arastirmalarin ise egitimde dramaya yonelik tutum,
egitimde drama ile ilgili goriisler ve dramanin etkileri olmak {izere ii¢ temel konuya odaklandiklar1 ortaya
cikmigtir. Genel olarak, dramanin Ogrenci basarisimi artirdigi ve derslere karst olumlu bir tutum
olusumunu tegvik ettigi anlasilmistir. Bu durumla ilgili olarak tartigmalarin odagini dramanin elestirel ve
yaratict diislinme becerilerini gelistirmesi, iletisim ve isbirligini artirmasi gibi 6zelliklerin olusturdugu
gozlenmistir. Ayrica, sik¢a ele alinan cinsiyet degiskeninin drama tekniginin kullanimiyla ilgili olarak
ciktilar agisindan anlamli bir fark olusturmadigi ortaya ¢ikmustir. Hizmet Oncesi 6gretmen egitiminde,
aday Ogretmenlerin dramaya yonelik olumlu bir tutum gelistirmekte olduklar1 anlagilmigtir. Bunun
dramanin mesleki gelisimlerine katkida bulunacagina inanmalariyla iliskilendirildigi goriilmiistiir. Ote
yandan, derslerde kullanmak amaciyla yeterli arag-gerecin bulunmamasmin bu teknigin kullanimina
yonelik 6nemli bir tehdit olarak vurgulandig1 gézlenmistir.

Tartisma, Sonuc ve Oneriler

Incelenen arastirmalarin sonuglari ve drama ile ilgili uluslararasi calismalar goz oniinde
bulundurularak gelecekteki caligmalar ve drama dersleri i¢in arastirma yontemi ve uygulamalar agisindan
oneriler sunulmustur. Bu anlamda, egitimde drama ¢aligmalarinda sadece nicel aragtirmalara degil nitel
aragtirmalara da yer verilmelidir. Ayrica, drama dersleri icin gerekli arag-geregler saglanmalidir. Hizmet
Oncesi Ogretmen egitiminde drama derslerinin kalitesi artirilmali, hizmet i¢i 6gretmen egitiminde ise
Ogretmenlerin drama yontemi konusunda egitim almalarina firsat verilmelidir. Son olarak, 6grenci basarisi
sadece Triin odakli bir anlayisla degerlendirilmemeli, dramanin dogasma uygun olarak siire¢
degerlendirme 6n planda tutulmaldir.
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