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Abstract. The aim of the study is to examine the reading-comprehension tools developed by the
researcher according to the opinions of the classroom teachers according to the learning outcomes
specified in the 34 Grade Turkish, Maths, Life Sciences and Science curriculum. The study was designed
in line with the qualitative research methods. Teacher interview form developed by the researcher was
used to collect data. Specialists’ opinions were used to check the reliability and validity of the interview
form. Content analysis was performed on qualitative data obtained through the research. Content
analysis was performed in the order of codification of data, identification of themes, organization of the
themes and codes and identification and interpretation of the findings as the last step. Based on the
findings of the research, it was found that the reading comprehension tools which were developed
according to the goals have increased the student participation, improved reading and reading
comprehension skKills, provided the use of the information and increased the permanency, and improved
the high-level thinking skills and questioning ability. In addition, preparedness of teachers and classroom
management are important in the use of reading-understanding tools, the teaching process alone can be
inadequate and there are points to be further developed.
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INTRODUCTION

The mission of schools has evolved as concepts such as learning how to learn, active learning
and lifelong learning have gained more importance. Schools that are considered to be the main
resources for learning are no longer the only resources for learning with the impact of the
concepts such as learning how to learn and active learning. What lies beneath such a shift is the
change in the attributes that students are expected to acquire. Active participation, use of
technology in education as well as increased possibilities for learning how to learn have led to an
increase in duties and responsibilities of teachers (Eacute and Esteve, 2000; Giirkan, 2001;
Karacaoglu, 2018).

The teacher who are expected to provide the students with the skill of reading
comprehension which is the basis of the skill of learning how to learn have the responsibility
primarily to teach how to reach and interpret knowledge and information. Despite the fact that
schools are important places for knowledge and information to reach out people, the concepts of
“learning how to learn” and “life-long learning” as well as the concept of reading comprehension
have gained importance as schools are no longer seen as the only resource to reach knowledge
and information.

In the teaching-learning process; the students are expected to make their decisions with
their own will and exert their efforts with a desire to search and reach a conclusion within the
process of “learning how to learn”, which enables every individual to reach and interpret the
knowledge and information by himself/herself by using the meta-cognitive thinking skills. They
should also organize the conclusions they reach by analyzing and synthesizing them so that the
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“learning-oriented” education attitude could be realized. Students themselves will engage into
the learning endeavour and shoulder the responsibility of learning. Consequently, students
themselves will be able to reach the knowledge and information they need and interpret it by
questioning (Civi, 2008; Taspinar and Giimiis, 2004; Ozer, 1998). It is comparative for the
individuals who are capable of doing so to possess the skills of reading, comprehending and
interpreting what they read. Individuals who comprehend and interpret what they read will be
able to reach knowledge and information from different resources and interpret them.
Therefore, individuals will be able to improve their skills of “learning how to learn”. From this
perspective, it can be suggested that the basis of life-long learning and learning how to learn is
the reading-comprehension skills. Particularly, critical reading that would develop through
open-ended questions regarding the texts and selective reading that would develop through
figuring out the parts of the texts that are relevant to the questions will have significant
contribution in the skill of learning how to learn.

Once the preliminary reading and writing education process ends and students go into
free reading, any effort aiming at developing their reading comprehension skills can be
considered as the very first step of learning how to learn. Students face the concept of reading
comprehension right at this stage. In recent years, reading comprehension skills have become
more and more important. It has turned out to be a field that is examined through various
measurement methods. Furthermore, reading comprehension skills have had their place in
theoretical studies as well as in curriculum development. While correct and fluent reading used
to be accepted as an indicator of reading comprehension, nowadays it is widely debated that
these indicators are not sufficient (Dole, Duffy, Roehler, & Pearson, 1991; Duke and Pearson,
2008; Pearson, 2009). Particularly, those who suggest that reading comprehension should be
perceived as an active and complex cognitive process do not consider correct and fluent reading
as a sufficient indicator for having reading comprehension skills. Such indicators can only serve
as a prerequisite. Extracting meaning from what you read is a process in which cognitive
processes and experiences as well as environmental factors are decisive. Studies have suggested
that using illustrated texts and other approaches that activate students also have a positive
impact on reading comprehension skills (Arifin, 2015). In this complex process called reading
comprehension where environmental factors also play a role, it should also be noted that the
teacher has a critical role to play in critical reading (Duke and Pearson, 2008). In such a case, it is
expected that the tools that develop reading comprehension skills contain open-ended questions
to provoke questioning and critical thinking right after the reading texts. Moreover, the texts and
questions should be enriched with images and illustrations, and the teachers should assume a
guiding role at the practical stage.

Although reading comprehension is also seen as equally important as reading itself as per
the curricula and in practice, the score-sheet of students in Turkey does not seem to be bright.
Under the Program for International Student Assessment (PISA) conducted by the Organization
of Economic Cooperation and Development (OECD), the correct response average of students
from Turkey in field of reading skills was not higher than 51% in the PISA examinations from
2003 to 2009 and Turkey ranked far below the OECD averages with this score. Majority of
Turkish students who stayed at or below the 2nd Level in the reading scale had a lower correct
answer average in open-ended, short-answer questions that require high level cognitive
processes compared to the multiple choice questions (Bozkurt, 2016). According to the PISA
2015 examination conducted by OECD at every three years, Turkey lost seven ranks in average
compared to the previous PISA examination in 2012 while the highest loss was in reading skills
and sciences. Turkey ranked in the 52nd place among 70 countries in sciences whereas 49t in
maths, and 50t in reading. In PISA 2015, Turkey scored even lower than her scores back in
2003. It is quite obvious that the reading comprehension skill is a weak spot for Turkey.
Understanding the questions in sciences and maths correctly is also closely associated with the
reading comprehension skills. One of the underlying reasons for this failure is either that
students are unable to learn the knowledge and information or that they don’t know what to do
with the knowledge and information they learn. Turkey seems to be unsuccessful in terms of
critical reading by questioning the reasons, which is mainly considered as the advanced reading

832 I KARACAOGLU Availability of reading comprehension tools developed in accordance...



comprehension. While there were only 5 competence levels for reading skills in PISA
examinations before 2009, it was updated as 6 levels in PISA 2009. Students who rank at the 5t
competence level or higher in PISA tests are named as the high performance group. 3,8% of
students In PISA 2003, 2,10% of students in PISA 2016 and 1,8% of students in PISA 2019
ranked at the 5th competence level whereas it is striking that there was no student from Turkey
who ranked at the 6% competence level in PISA 2009. In PISA 2012, it was seen that 4.1% of
students ranked at the 5t competence level while 0.3% of them were at the 6th competence level
for reading comprehension. When we examine the learning outcomes of the reading
comprehension class which started as an elective course in secondary schools in the educational
year of 2012-2013, it is seen that the learning outcomes regarding critical thinking, which is
defined as contemplating on a text read, reflecting on the wrongs and rights and interpreting the
topic, correspond to the 5t and 6t level reading competences in PISA 2009-2012. According to
the studies conducted on reading and reading comprehension in Turkey (Anilan, 2004; Baydik,
2011; Cayct and Demir, 2006; Epcacan, 2009; Temizkan and Sallabas, 2011; Topuzkanamis and
Maltepe, 2010), reading comprehension is considered as a significant problem (Batur and Alevli,
2014).

The PISA exam results required to carry out studies in order to describe and improve
reading comprehension skills in Turkey (Sen Baz and Baz, 2018). Particularly, a qualitative study
with critical questions after the reading text, aiming at improving critical thinking skills, would
shed light on the literature. Despite the fact that the curricula contained reading comprehension
skills, the researcher considers it as a problem that these skills did not improve at desired levels
in practice.

Aim of Study

The motivation to see the impact of the reading comprehension tools that consist of reading
texts and open ended questions developed by the researcher to improve reading comprehension
skills and to examine them according to the teachers’ opinion was the ground for this study. To
this end, the aim of this study is to identify the usability of the reading comprehension tools
developed by the researcher in line with the learning outcomes as per the curricula of the 3rd
grade Turkish, Maths, Life Sciences and Sciences Courses in 2018 in Turkey serving as a study
aid according to the opinions of classroom teachers.

METHOD
Research Model

This study used the interview technique as a quantitative research method to obtain in-depth
information.

Study Group

The study group of the research was composed of five classroom teachers teaching the 3rd
graders in Ankara. As reading texts and open-ended questions regarding these texts
corresponded to the 3rd grade learning outcomes, the study group was composed of the 3rd grade
teachers. Because the study was a qualitative one and based on in-depth qualitative analysis, the
study was implemented with five classroom teachers who accepted to use reading
comprehension tools in their classes.

Data Collection

Before the data collection step, the researcher developed the reading comprehension tools for
the 3rd Grade Turkish, Life Sciences, Sciences and Maths classes. Reading comprehension texts
were written separately according to the learning outcomes of each class and their order in the
curriculum. Any learning outcome for the relevant courses was taught with the reading texts.
Only one outcome was addressed in some texts while some others contained multiple learning
outcomes. Reading comprehension questions regarding each text were written open-ended by
taking the learning outcomes into consideration. Five classroom teachers, who were volunteers,
were selected to implement the reading comprehension tools consisting of reading texts, open-
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ended questions and a series of activities. Then, these five classroom teachers were given
instructions regarding how to use these reading comprehension tools. Subsequently, the reading
comprehension tools composed of texts prepared in accordance with all learning outcomes as
per the 3rd grade Turkish, Life Sciences, Science and Maths courses curricula and reading
comprehension questions regarding to the texts were prepared as booklets and implemented.
The implementation was conducted as a reading comprehension tool corresponding to the
relevant subject once the subjects were covered in each class (Turkish, Life Sciences, Science and
Maths). After the implementation phase, interviews were conducted with classroom teachers
regarding the reading comprehension tools and data were collected. There were two open-
ended questions in the interview form. The questions were as follows:
1. How did you find the 3rd grade reading comprehension tools for their contribution in
the learning outcomes in curriculum?
2. What do you think about the impact of reading comprehension skills in the learning
environment?
3. What do you think about the contribution of reading comprehension tools in
development of interpretation, questioning and critical thinking skills of students?
4. What are your opinions and recommendations regarding the implementation process
of reading comprehension tools?
Considering the data quality, detailed questions were asked in order to dig deeper at each
basic question. The duration of interview was set as 30 minutes by taking the scope and nature
of questions into account. The researcher recorded the interviews and data in written.

Data Analysis

A content analysis was conducted on the qualitative data obtained through the study. The
content analysis was carried out by the researcher by following these steps respectively:
codification of data, identification of themes, organization of codes and themes and identification
and interpretation of findings as the last step.

FINDINGS

In this part, you can see the findings obtained through the interviews conducted with the
implementing teachers after the learning-teaching processes in which reading comprehension
tools that were developed by the researcher in accordance with the learning outcomes as per the
curricula. The researcher formulated three themes - reading comprehension tools from the
perspective of students and learning outcomes, implementation process of reading
comprehension tools, teachers’ recommendations for reading comprehension tools and their
implementation - as a result of codification and thematization processes of the content analysis
conducted on the data obtained through the interview.

Findings about the 1st Theme

As a result of the codification and thematization processes of the content analysis conducted on
the data obtained through the interview, the theme of “reading comprehension tools from the
perspective of students and learning outcomes” was formulated. The findings obtained in this
theme are given in Table 1.

When we examine the data about the reading comprehension tool from the perspective of
students and learning outcomes given in Table 1, we can see that all of the teachers made
emphasis on the relationship between reading comprehension tools and the real life. Teachers
expressed the fact that the learning outcomes were taught with reading texts and were related
to the life by stating “As the reading comprehension tools relate the learning outcomes to the real life
and the texts are from real life, the tools are longer-lasting” and “Students figured out that the courses
were from real life”. Considering the statement of “Children find some things from their own lives” by
three teachers, it would be safe to suggest that reading comprehension tools can be effective in
relating the outcomes to the life. A teacher’s opinion that can be given as an example is as
follows:
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Table 1. Reading comprehension tools from the perspective of students and learning outcomes

1st Theme n Opinions

3 Course books are not sufficient for the learning outcomes.

reading As the reading comprehension tools relate the learning outcomes to the
comprehension real life and the texts are from real life, the tools are longer-lasting.

tools from the Students figured out that the courses were from real life.
perspective of
students and

learning outcomes

Children find some things from their own lives.

It was effective for revising and enhancement.

Children improved their reading pace and reading comprehension skills.

Al w|n,

It ensures using what is learnt in a real-life situation.

One cannot attain all the learning outcomes only with the books, but they
need to be supported with other activities.

w

Using the reading comprehension tools helps to improve not only the
learning outcomes but also grammar and reading comprehension skills.

Students find it easier to do the multiple-choice tests once they took the
open-ended questions in the reading comprehension tools.

It helps to attain the outcomes and to develop positive attitude towards the
course.

CT: Course books are not sufficient for the learning outcomes. As such are from the real life, they are
longer-lasting. Children find some things from themselves, their own lives. [06.01.2019]

All of the teachers expressed that the reading comprehension tools were effective in
revising and enhancement. Furthermore, we can suggest that, according to the teachers’
opinions, such reading comprehension tools are effective to improve reading paces and reading
comprehension skills of children, and that they ensure using what is learnt in real-life situations.
A teacher’s opinion that can be given as an example is as follows:

CT: Children repeat what they learn with the real-life stories in the texts and they like to read
them because the texts are short, and their reading pace and reading comprehension skills
therefore get improved. [12.01.2019]

According to the data given in Table 1, we can suggest that the reading comprehension
tools contribute in attaining the learning outcomes as they also improve the grammar and
reading comprehension skills. Table-1 shows that teachers expressed that it would be difficult to
attain all the learning outcomes only with these tools. Regarding this issue, three teachers
expressed that course books would not be sufficient on their own for these learning outcomes. In
accordance with these two findings, we can suggest that using the reading comprehension tools
together with the course books would be more effective.

In Table 1, three teachers expressed that reading comprehension tools help to develop
positive attitudes towards the course. As seen in Table 1, two teachers expressed that students
find it easier to do the multiple-choice tests once they took the open-ended questions in the
reading comprehension tools. Based on this finding, we can argue that responding open-ended
questions is more difficult than responding multiple-choice ones and the students who respond
the open-ended questions regarding the learning outcomes do not find it difficult to respond
multiple-choice questions. A teacher’s opinion that can be given as an example is as follows:

CT: I held a pilot test for my students. Interpretation and reading comprehension questions
were quite good. | was expecting the kids to have difficulty but the results so good. I saw that
multiple-choice questions were easier for the kids who often responded open-ended questions
throughout the process. [10.01.2019]

The statement of another classroom teacher regarding the reading comprehension tools
from the perspective of learning outcomes and their impact on multiple-choice exams is as
follows:

CT: We have six third grade classrooms in our school. I have seven students at top ten in the
common exam. The top-scorer of the school is a student of mine. He made no mistakes. We are the
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best classroom. I was really not expecting such a result even myself in a pilot exam composed of
multiple-choice questions after having used these tools. [06.01.2019]

Based on these findings, we can argue that reading comprehension tools support attaining
the learning outcomes owing to their contribution in interpretation and thinking power of
students, positively affect participation and attitudes, improves cognitive performance and even
contributes in responding the multiple-choice questions.

Findings about the 2nd Theme

As a result of the codification and thematization processes of the content analysis
conducted on the data obtained through the interview, the theme of “Implementation process
for reading comprehension tools” was formulated. The findings obtained in this theme are given
in Table 2.

Table 2. Implementation process for reading comprehension tools

2nd Theme And n  Obinions
Sub-Codes P
5 It contributes to the power of interpretation.
3 Itcreates different impacts and benefits for each and every course.
5 Students do not get bored and classes get enjoyable.
3 Students want to do the activities in reading comprehension tools in the
classroom; they do not want them as homework.
3 Itenables to create a discussion environment in the class.
Implementation 3 Itis easy to implement within the class hour.
process for reading 5 Itenables participation in the class.
comprehension 4 It helps to improve creative thinking as well as questioning and critical
tools thinking skills.
e Points to 5 [Itrequires an effective class management.
note 5 The teacher factor is critical in its success.
e  FEducational . : : : : :
Contribution 5 It was the first time I taught the subject with reading comprehension texts.
4 It gives us the chance to get to know and evaluate the students as it enables
participation.
5 It provides us with the opportunity to evaluate the students.
2 Ifigured out the potential (the power of achievement) in my students.
3 [ got scores better than I expected. Learning took place faster than I
expected.
5 It is a waste of time for teachers who do not want to develop critical thinking

and interpretation skills.

When we examine the data about the implementation process for the reading
comprehension tool given in Table 2, we can see that all the teachers expressed that it was the
first time for all of them to teach towards the learning outcomes with reading comprehension
tools; such teaching tools enabled participation in the class and required an effective class
management. A teacher’s opinion that can be given as an example is as follows:

CT: It contributed a lot as it facilitated using the imagination and making concrete concepts
abstract. Children really enjoyed it when studying with these texts. Sometimes they themselves
invite us: “Let’s do science reading, let’s do maths reading”. [06.01.2019]

Classroom teachers expressed the followings regarding the points to note when using
reading comprehension tools:

CT: As reading comprehension questions are open-ended, there can be differences in the
answers. When we discuss different answers in the class, everyone can raise his/her voice.
Therefore, teacher’s management of the class is critical when using these tools. [15.01.2019]

When we analyze the findings in Table 2, we can see that all of the teachers stated that
reading comprehension tools developed for the learning outcomes contributed in interpretation
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power of students. Other points highlighted by all teachers include that the reading
comprehension tools made the class enjoyable and provided the teachers with the opportunity
to evaluate their students. The fact that two teachers figured out the potential in their students
can also be associated with the evaluation dimension. One can argue that reading
comprehension tools created an opportunity to get to know the students better as students are
expected to express themselves when using the tools. This is because four teachers stated that
reading comprehension tools gave the chance to get to know and evaluate the students as they
facilitated participation; and three teachers expressed that they enabled creation of a discussion
environment in the class. Four teachers stated that reading comprehension tools contributed in
interpretation, questioning and critical thinking as well as creative thinking skills of students. A
teacher’s opinion that can be given as an example is as follows:

CT: It develops not only critical but also creative thinking as well. They are not like the fables
in the course books ok the Ministry of National Education. Students find some things in the texts
from their own lives. They put themselves in the shoes of people in the texts. They comment like “If |
were in his/her shoes, I would do this way.” [04.01.2019]

Here is a statement of another teacher regarding the contribution of reading
comprehension skills in thinking skills and the role of teachers:

CT: It certainly develops the critical thinking skills. Children comprehend very quickly. They
learn questioning with the question “why”. The teacher factor is very critical. These texts can only
be effective to the extent that the teacher can use them. I consider it as a waste of time for a teacher
who does not want to develop critical thinking and interpretation. [06.01.2019]

One can consider the fact that three teachers stated that the reading comprehension tools
were easy to implement within the class hour as an encouraging factor regarding use of these
tools in the class. Furthermore, based on the fact that three teachers said that they received
more effective results than what they expected, we can argue that the reading comprehension
tools contributed in the learning process despite the prejudice of teachers. The fact that two
teachers considered the tools as a waste of time for teachers who do not want to develop critical
thinking and interpretation skills from the perspective of educational contribution and points to
note highlights the contribution of reading comprehension tools in thinking skills.

Findings about the 311 Theme

As a result of the codification and thematization processes of the content analysis
conducted on the data obtained through the interview, the theme of “Teachers’
recommendations for reading comprehension tools and their implementation” was formulated.
The findings obtained in this theme are given in Table 3.

Table 3. Teachers’ recommendations for reading comprehension tools and their implementation

3rd Theme n Opinions

Teachers should come to the class well-prepared to increase active

2
participation.

Questions after the reading texts should be answered together in the
Teachers’ class.

recommendations for 3 Ifused at home, they should definitely be checked afterwards.

reading ) Teachers should take measures to ensure that children pass their
comprehension tools comments even when they are not required to do so.
and their 3 Inverted sentences can be reduced.
implementation 2 Questions for learning outcomes should be increased.
3 The poems in the reading comprehension tools can be increased.
4 Itwould be more effective if used after giving basic information.

2 Itwould be better if some long sentences in the texts were shortened.

When we examine the data about the teachers’ recommendations for reading
comprehension tools and their implementation given in Table 3, we can see that all the teachers
highlighted the importance of answering the questions about the texts in the activity part of the
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reading comprehension tools altogether in the classroom. Three teachers underscored that the
answers to the questions should be checked by teachers if the tool is used by students
individually at home. The importance given by the teachers to checking the answers can be
considered natural because the reading comprehension questions in the tools are open-ended
and there in no answer key at the end of these tools. Teachers will thus be able to give feedback
to students and prevent any possible learning mistake. The recommendation of two teachers to
take measures to ensure that children pass their comments even when they are not required to
do so in Table 3 also shows the importance of checking the answers of students to the questions
in order to give feedback. A teacher’s opinion that can be given as an example is as follows:

CT: Critical perspective of some children has developed significantly, particularly their
ability to find and see the wrong answer and to evaluate according to criteria. They have now
started to pass their comments on questions that require only information. Therefore, answers
should either be checked or discussed in the plenary in the classroom. [15.01.2019]

Here is the statement of another classroom teacher regarding the recommendations for
reading comprehension tools:

CT: If homework is given, it only develops the reading comprehension skills. It will be
effective for learning outcomes partly. It would be more effective for developing questioning and
critical thinking skills and for the learning outcomes to do them in the plenary in the classroom.
[06.01.2019]

When we examine Table 3, we can see that four teachers stated reading comprehension
tools would be more effective if used after giving basic information. The fact that the reading
comprehension tools do not contain basic information and that these tools are mainly towards
the use of knowledge and reading comprehension might have led teachers to think so. The
finding that reading comprehension tools were effective in revising and enhancement as per
Table 1 supports this finding as well. Based on these two findings, we can suggest that the
reading comprehension tools can be more effective when revising and enhancing once the basic
information is given. Another recommendation towards more effective implementation of
reading comprehension tools and improving active participation is to ensure that teachers come
to the class well-prepared. Two teachers highlighted the importance of preparedness of teachers
for increased active participation. A teacher’s opinion that can be given as an example is as
follows:

CT: These tools do not lecture like a course book. If we want to improve interpretation
power of students, first we need to ensure that they possess this information. Therefore, using them
after the subject is taught would be more useful rather than using them at the beginning of the
class. It helps the students use what they learn in a real life situation. [12.01.2019]

Here is the statement of another classroom teacher regarding the recommendations for
reading comprehension tools:

CT: Once I asked them to read the text and answer the questions at home regarding the
subject I taught it. They answered the questions based on the text. They comprehended the text and
answered the questions but they did not any comment. Using the tools in the classroom becomes
more effective at it provides active participation. Students can make comments. I get better results
particularly when I use the interpretation and discussion questions that I prepare in addition to the
questions regarding the texts in the tool. [06.01.2019]

The recommendations of three teachers, in Table 3, regarding decreasing the inverted
sentences and increasing the amount of poems in the reading comprehension tools can be taken
into account in development of reading comprehension tools. Another recommendation for
improvement of reading comprehension tools is to shorten some long sentences in the texts. It is
seen that two teachers recommended shortening long sentences. Recommendation of two
teachers for increasing the questions towards learning outcomes is another one that needs to be
taken into consideration.

DISCUSSION AND CONCLUSION

The lack of basic information in reading comprehension tools leads to that the tools are
for using the information and reading comprehension. Therefore, reading comprehension tools
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are more effective in revising and enhancement. On the other hand, Directorate General for
Secondary Education of the Ministry of National Education of the Republic of Turkey restricted
study aids with a communiqué dated 25.09.2018 and no: 17411997 stating that "Governorates
shall take any relevant measure to inform - and to apply the relevant administrative measure for
those who violate it — the administrators and teachers of the fact that any study aid except for
those distributed to the teachers and students by the Ministry of National Education in line with
the relevant regulation shall not be promoted and/or advertised at schools and
institutes, students shall not be instructed to buy them, no coercive attitude shall be taken to
make students use them and any practice that would create additional cost for the families of
students shall be avoided”. Considering the fact that the reading comprehension tools are also
study aids, there is a restriction about the use of these sources by teachers and students. The fact
that 38,7% of classroom and branch teachers at primary schools stated, according to a study
conducted by the MoNE titled as An Evaluation of Primary School Course Books that all learning
outcomes should be covered by course books MEB (2008) supports the idea that students need
study aids in addition to the course books. In the above-mentioned study, teachers criticise the
shortcomings particularly in the measurement & evaluation parts of the course books and in
associating them with other courses.

In addition to the contribution of reading comprehension tools in attaining the learning
outcomes, it was found out that they were also effective in development of grammar, reading
pace and reading comprehension skills of children. Reading comprehension tools, which
provides revising and enhancement about learning outcomes, also contribute in grammar,
reading pace and reading comprehension skills. It can be foreseen that increased reading
comprehension practices would lead to increased classroom performance and success. Yilmaz
(2011) found out that there was a statistically significant correlation between reading
comprehension skills of students and their success in Turkish, Maths, Social Sciences and
Sciences and Technology classes. Furthermore, reading comprehension tools enable using what
is learnt in a real time situation and help students to develop positive attitudes towards the
class. Ozdemir and Serbetci (2018) concluded that children with more positive reading attitudes
read more, and children who read more had more positive reading attitude. Giir, Erdogan and
Demir (2016) also found that individuals with more positive attitudes towards reading had a
higher frequency of reading a book, which can be considered relevant.

Reading comprehension tools support attainment of learning outcomes, positively affect
participation and attitude, improve cognitive performance and even contribute to answering
multiple-choice questions. Students who practice with reading comprehension tools that contain
open-ended questions will answer the multiple-choice questions more easily. Students who do
not do this practice will find it difficult to answer open-ended questions and they will perform
better in multiple-choice questions. Temizkan and Sallabas (2011) suggested that students
performed better in multiple-choice questions as compared to open-ended questions, in terms of
their reading comprehension levels.

Reading comprehension tools developed for the learning outcomes contribute to
interpretation power of students, make the class more enjoyable, enable teachers to evaluate
and get to know students better. Moreover, these tools help to create a discussion environment
within the classroom. Belet and Yasar (2007) concluded that using learning strategies improved
the reading comprehension skills of students, and their recommendation that “students should
be taught how to use learning strategies and helped to use these strategies” is in support of the
finding that “students should not be left alone in the reading comprehension process”.

Learning becomes long lasting as the reading comprehension tools developed in
accordance with the learning outcomes in the curricula relates the learning outcomes with the
real life and the texts are close to the real life situations. The conclusion of Yilmaz (2008)
suggesting that “individuals well-equipped with reading comprehension skills required by
functional literacy can comprehend what they read quickly is in support of this finding.

The reading comprehension tools developed in line with learning outcomes are effective
in relating the learning outcomes to the real life. Teaching the courses with reading
comprehension tools developed in line with the learning outcomes ensures that students can see
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that the subjects learned come from within the life itself. Akyol (2005) and Lerner (2000),
described reading comprehension as comparing, merging and synthesizing of preliminary
information with what the reader learns from texts into a new thought.

Reading comprehension tools also contribute in development of various thinking skills
such as creative and critical thinking. Serbetci (2018) suggests, in support of this finding: “There
are positive and significant correlation between the attitude towards reading and not only the
reading habit but also reading comprehension, academic success in Turkish course, using critical
thinking strategies and high level thinking skills.”

It has been found out that reading comprehension tools improves the power of
questioning and interpretation of students. In support of this finding, Baz and Baz (2018)
highlighted that, for an effective reading comprehension process, the reader is expected to
extract meaning actively from the text through interpretation, configuration and critical
thinking, and to question and review this meaning (Duke and Pearson, 2008; Paris and Hamilton,
2009). The tools contribute in the creative thinking skills of students as well as their
interpretation, questioning and critical thinking skills.

It was figured out that it was the first time a course was taught with reading
comprehension tools developed in line with the learning outcomes, learning tools ensured clss
participation and they required an effective classroom management. These findings match up
with what was stated by Duke and Pearson (2008) that the teacher had a significant role to play
especially in ensuring questioning and critical thinking throughout the reading comprehension
process.

It was found that the reading comprehension tools yielded effective results despite the
prejudices of teachers, ensured participation, positively affected the attitude of students toward
the course and it was easier to implement them within the class hour.

The following recommendations came up as a result of the study:

1. The use of reading comprehension tools developed in line with learning outcomes
would be more effective. These tools can be available as a printed book or on an online platform.
Tools should be used after giving the basic information. Reading comprehension tools would be
more effective in revising and enhancing for the use of the information once basic information is
given.

2. As the use of reading comprehension tools developed in line with learning outcomes
during the classroom activities will help students learn the subjects more easily and develop
their reading and reading comprehension skills, reading comprehension tools developed in line
with learning outcomes can be given more space in the courses.

3. Proper preparation of teachers before they come to the classroom is a prerequisite of
the teaching profession. Teachers should come to the class well-prepared particularly for a more
effective implementation of these tools and for more active classroom participation. Classroom
management skills of teachers during the use of reading comprehension tools will ensure
effectiveness of the tools.

4. Inverted sentences can be reduced, poems can be increased and some long sentences
in the texts can be shortened when developing reading comprehension tools.

5. The study can be repeated with the observation technique to enrich the data input in
addition to the interview technique.

6. A quantitative study can be conducted with a larger teacher group to understand to
what extent the reading comprehension tools are effective in attaining the learning outcomes in
the curricula.

7. A study can be conducted about in which courses the reading comprehension tools
can be most effective.

8. Reading comprehension strategies and activities can be conducted in the teaching
principles and methods courses during the teachers training programmes. The reading
comprehension skills can be attached more importance in other field courses where this content
is served as well.

9.
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ORNEK OKUDUGUNU ANLAMA SAYFALARI (MATEMATIK)

o

MISKET SAYISI
Gunesli bir pazar gini Sinan ve arka-

Q@ daslari sokakta misket oynamaya karar

vermisler. Herkes kacar adet misketi oldu-
@ 6 gunu soylemis. Once Sinan séylemis kac
misketi oldugunu:
- Bir basamakli en biyik cift say kadar misketim var benim.
Bilin bakalim kac misketim var?
dige sorunca Alp:
- Benim senden fazla misketim var. Cinki benim misketlerimin
sayssi iki basamakli en kicik tek sayi kadar.
Alpiin misket saysi Gzerine Ataberk de séylemis misket saymsin:
- Benim babamin sahip oldugu misket sayisinin cézimlemesi séy-
ledir: Bir yizlik, 2 onluk, 6 da birlk basamadinda say vardr.
Benim babamin misketi. hepinizinkinden fazla. Fakat benim o kadar
misketim yok. Benim misketlerimin saysi. bir basamakli en biytk tek
say! kadardr.
Sonra herkes esit sayda rengérenk dérder misket ckarmis.
Bu G¢ arkadasin cikardklan misket
sayisinin toplami iki basamakl en k-
cik cift saydan ki fazlaymss. Hava

I(OFOFIP ak;am O{OI"'IG |<c:|dcr dG |<e-

yifle oynamslar.
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Asagidaki sorular metne gére cevaplayalim.

1. Alp'in Sinan’dan kag fazla misketi vardir?

2. Ataberk, babasinin kag misketi oldugunu séylemistir?

3. Ataberk’in kac misketi vardir?

4. Toplam kag misketle oynamislar?

] Uc basomakl;

2 En biiyiik say
En kiiciik sayi
3 En biiylik cift say :

A;aglqui bosluklar uygun bicimde dolduralim.

1. ki basamakli sayilar, bir basamakli saylardan bi-
gﬁkiﬁr. ki basamakli sagllur ise Gc basamakli sugllurdun ..
weSUT,

2 ?32 sayist; 3" gﬁzluk OO - | (7]
ve 2 birlikten olusur.

3. 5 yuzlik. 9 onluk ve 4 birlikten olusan sayi ...........

..................................... !ﬂHiSIdlr.
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YASI KIRK
@zgen'in babasi ondan kicik olan

bir akrabasinin ona yapt§ davra-
nisa cok kirlmisti. “Ben krk yasima
4 o Seldim. Bu bana karsi bir saygsizlik.
Insanlar baytklerine daha saygls
olmali” diyerek sdylenmisti Bunun

uzerine Ozgen babasina, hentiz kirk
yasinda olmadigini. otuz dokuz ya-
sini bile bitirmedigini hatrlatinca, babasi yaklask olarak séyledigini
ifcde etti szgen'in basini okgaga‘d: *Size okulda gwadgmugl
6gretmiyorlar mi? Otuz dokuz, krka yuvarlanr.” deyince Ozgen
matematik dersinde gérdiga yuvarlamay hatrrlad. ki ve Gc basa-

makli dogal saylari en yakin onluga ya da yizlige yuvarlamsslard
derste. Hatta bir sonraki derste 1000den kicik saylar karsilastr-

mislar ve sembol kullanarak biyikten kicige dogru sralamislardi.

Asagidaki sorulan metne gére cevaplayalim.

1. 39 yasinda olan birisi yaklasik 40 yasindayim diyor-
sa, 31 yasindaki kisi yaklagik kac yasindayim demelidir?

2. Saylar yaklasik olarak séylemeye matematikte ne
denir?

3. Ozgen'in sinffinda matematik dersinde yuvarlama
konusundan sonra hangi konu islenmistir?

T.EJJFI!
@
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ORNEK OKUDUGUNU ANLAMA SAYFALARI (FEN BiLIMLERI )

DUNYA DUZ MU?

Stkran ve ailesi pknige git-
mislerdi, Olabildigince diz bir ye-
silik aland) gittikleri yer. Bu dzla-
gl géren Stkran babasina: "Dinya
dimdiz bir yer midir?" diye sordu.
Babasi ona (zerinde yasadigimiz

Dinya'nin seklinin kireye benzedi-
gini soyledi. Eski insanlarn Din-
ya'nin tepsi seklinde oldugunu sandigindan s6z etti Dinya'nin kara,
hava ve su katmanlarindan meydana geldigini acklad. Sonra Sik-
ran'a donerek:

- Dur bak sana bir siirden birkac misra okuyaym.

Gunduzleri yldzlarin niye séndigund,

Dinya'nin yuvarlak oldugunu ve

Gines'in etrafinda déndigint bilmiyordu Yunus.
Bunlar: biz anlattk ona, sasip kalmad..
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Asagidaki sorulan metne gére cevaplayalim.

1. Sokran babasina ne sormustur?

2. Babasi Stkran'a Dinya'nin seklinin neye benzedigini acklamistir?

3. Eski insanlar, Dinya'nin seklinin nasil oldugunu sanmaktadir?

4. Dinya hangi katmanlardan olusmaktadir?

5. Sukran'in babasimin okudugu siirdeki Yunus, Dinya'min nasi
oldugunu bilmemektedir?

Asagidaki bosluklar "su, kireye’ sézciklerini kullanarak uygun

bicimde dolduralim.
1. Danya'nin sekli benzemektedir.
2. Dinya kara, hava ve = ~ katmanlarnndan

meydana gelir.
PRI ey e
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\. Kavram Karikatird I-

Diinya bir

Diinya’nin kutu gibidir.
Yasadigimiz Dinya sekli tepsiye Kutunun
Diinya kiireye diizdiir. benzemektedir. kapad
benzemektedir kapanin-

ca gece
olur.

Omer

Cem
Omer Cem, Alp ve Ataberk konugla i[gili bildiklerini sﬁglemi;ierdi'.

Sadece biri dogru yorumda bulunmustur. Dogru yorumu hangisi
gapml;tr? l;areﬂeg im.

[ gmer F _Eem | [ _ﬂlp I%_l_apberk .
2] 2 [] k)

Cevabmizi arkadaslarmizla tartisalim.

Ca
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ORNEK OKUDUGUNU ANLAMA SAYFALARI (HAYAT BILGiSi)

BENIM HAYATIM

Tirkan daha 6nceki okulundaki arka-
daslanyla vedalasmisti. Yeni arkadaslariy-
la tanismak icin heyecanlanmaktayd:. So-
nunda okullar aild:. Tirkan yeni bir okula

baslad. Turkan'in okuldaki itk glintydu. itk

derse girdikterinde 6gretmeni yeni bir ar-

kadasiniz var diyerek, Tirkan'a sinifa ve
okula hos geldin dedi. Ardindan Tur-
kan'dan kendini tantmasini istedi. Tarkan ayaga kalkarak kendini

tantmaya fiziksel zellkleriyle basladk:

- Gérduginuz gibi kumral, kahverengi gézli bir kiz cocugu-
yum. 8 yasindaym. Kasim ayinda 9 olacagm. Boyum 110 santimet-
redir. Kisa boyluyum. Agirligim 14 kilogram. Zayif bir kizim.
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Asagidaki sorulari metne gére cevaplayalim.

1. Tirkan kac yasindadr?
2. Tirkanin kilosu nedir?

3. "Kumral® sézciginin anlami nedir?

Asagidaki bosluklari uygun bicimde dolduralim.

1. Birbirimizin fiziksel farkliliklarina ) olmaliyz.

2. Farkli szelliklere sahip bireyleri oldugu gibi

etmeliyiz.

‘e PN g N0 e me
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ORNEK OKUDUGUNU ANLAMA SAYFALARI (TURKCE)

KITAP SECIMI

Sinan ve annesi alisverise cikmislard.
Yolda giderken annesi kitap okumanin &ne-
minden ve faydalarindan séz etti. Sinan,
annesinin séylediklerinden cok etkilendi. An-

nesine, gittikleri alisveris merkezinden kitap

almak istedigini séyledi. Birlikte kitapciya
gittiler. Annesi kendi ilgisine uygun raflara dogru yénelirken, Si-
nan‘a cocuk kitaplarinin oldugu raflan gésterdi. Raflarda o kadar
cok kitap vard ki... Sinan éniine gelen kitabi eline alip, yerine bi-
rakiyordu. O srada yegeni icin hediye kitap almak isteyen bir kadin
ona dogru dénerek: “‘Once nasil bir kitap aradigina karar verme-
lisin. Sonra kitaplarin kapagindaki isme. ardindan icindekilere bak-
malisin. Senin istedigin bir kitap olup olmadigini béyle anlayabilirsin.
Ayrica sectigin kitabin arkasinda. anlamlarini bilmedigin sézciklerin
anlamini bulabilecegin bir sézligin bulunmasi da senin icin &nemli.”
oneride bulundu. Sinan tesekkir edip kictk hikayelerin oldugu bir
kitap bakmak Uzere raflara yéneldi. Raflardaki kitaplarin énce ka-

pagina, sonra icindekilerine, sonra da sézlik kismi olup olmadigina

bakarak begendigi kitabi ald.

1)
-
>
4
o

851 I KARACAOGLU Availability of reading comprehension tools developed in accordance...



Asagidaki sorulan metne gére cevaplayalim.

1. Sinan, annesi ile nereye gitmistir?

2. Annesi yolda giderken Sinan'a hangi konudan séz etmistir?

3. Sinan, raflardaki kitaplarin hangi ézelligine bakarak begendii

kitabi almistir?
4. Bu parcada anlamini bilmedigimiz sézcikler nelerdir? Asagya
yazalim.

S. Anlamini bilmedigimiz sézciklerin anlamim nasil grenebiliriz?
6. Bu parcada hangi noktalama isaretleri kullanilmistir? Asagiya
yazalim.
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