
 

Ilkogretim Online - Elementary Education Online, 2020; 19 (2): pp. 865-888 
http://ilkogretim-online.org.tr 
doi:10.17051/ilkonline.2020.695280 
 

 

Analysing studies conducted on responsibility education in 
Turkey: A meta-synthesis study1 
 
Aysun Öztürk, Gazi University, Turkey, aysunozturk@gazi.edu.tr ORCID:  0000-0001-8983-7744  
Semra Güven, Gazi University, Turkey, sguven@gazi.edu.tr ORCID:  0000-0002-6939-1578 
 
Abstract. The aim of this study was to analyse studies conducted on the topic of responsibility education 
in Turkey up to the present. The research method was structured in two stages. In the first stage, the 
trends in all studies conducted with regard to responsibility education were determined with descriptive 
content analysis, and in the second stage, the findings in the studies were synthesised by reinterpretation 
with meta-synthesis. Criteria for inclusion of studies in the research were that: (1) research related to 
responsibility education was carried out, (2) the method used was clearly stated, (3) they were articles 
published in refereed scientific journals or masters/doctoral theses, and (4) the research sample was 
within the borders of Turkey. Review was carried out with the keyword “sorumluluk” (“responsibility”) 
on the DergiPark, Google Scholar and Higher Education Council Thesis databases. These studies were 
analysed using a “Research Information Form” prepared by the researchers. As a result of the analysis, 
the findings can be summarised as follows: the great majority of the conducted studies are scientific 
articles and recent studies. They vary in terms of methods used. A large majority are studies in which 
teachers’ opinions are examined. The studies were grouped into four categories depending on their aims 
in relation to responsibility education, namely, “studies examining opinions”, “studies in which activities 
and practices are used in lessons”, “studies on curriculum development”, and “studies examining course 
books”.  
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Responsibility educates. 

Wendell Phillips 

INTRODUCTION 

To ensure personal and social welfare, it is very important that individuals have responsibility 
and are raised accordingly. When individuals fulfil the responsibilities they have assumed 
throughout their lives, they contribute both to themselves and to the society they live in. When 
the literature is examined, different definitions of the responsibility concept can be found. For 
example, Cevizci (1997) defines it as “a person’s undertaking of the obligations required by his 
place in society or the career that he pursues, and his ability to bear the consequences of his 
actions on his shoulders and account for them” (p. 396). In his definition of responsibility, 
Yavuzer (2016) expresses it as carrying out the duties given according to a child’s age, gender 
and level of development from early childhood onwards. Cüceloğlu (2001) defines 
responsibility as a person’s readiness to account for events and things that he sees within his 
own bounds (p. 208). Dewey, however, defines responsibility as “responsiveness in which we 
meet the needs and claims of others, to the obligations implicit in the position we hold” 
(Gosselin, 2003). When all these definitions are considered, it can be seen that the common 
point is that of properly fulfilling a duty given. A broader definition is made by Draz (2004): 

 
1 This study was presented by the authors as an oral presentation at the 5th International Curriculum and Instruction 
Congress, held in Muğla from 26th-28th October 2017. 
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“Responsibility starts when you are called to do a task or perform a duty, and finishes when you 
accept the call, do the task, and account for it” (p. 74). 

For raising individuals who have responsibility, nations organise their education policies 
and teaching-learning activities in accordance with this aim. In our country, the importance 
given to responsibility education is a fact emphasised in studies in the literature, especially the 
Fundamental Law of Turkish National Education and the curricula of Ministry of National 
Education (MEB). In the Fundamental Law of Turkish National Education (1973), the following 
is included among the basic aims of Turkish national education:  

“To raise citizens in accordance with Atatürk’s principles and the history of the Turkish 
revolution, and with the nationalism of Atatürk stated in the Constitution; who adopt, 
protect and develop the national, ethical, humanistic, spiritual and cultural values of the 
Turkish nation; who love their family, homeland and nation and always strive to glorify 
these; and who know and carry out their duties and responsibilities towards the Turkish 
Republic as a democratic, secular and social constitutional state based on the founding 
principles of the Constitution”;  

“To educate constructive, creative and productive people with personalities and 
characters that are developed in a balanced and healthy way in terms of body, mind, morals, 
spirit and emotions, who have the power to think freely and scientifically and have a broad 
worldview, who respect human rights and value personality and enterprise, and who feel 
responsibility towards society…”1   

As can be seen, raising responsible individuals is expressed as one of the basic aims of 
national education in the Fundamental Law of Turkish National Education (1973). For national 
education to achieve its aims, in the revised teaching programmes prepared by MEB in 2017, 
the root values intended to be fostered in students were defined, and responsibility was also 
included among these root values (MEB, 2017). Moreover, in the Curricula for Life Science, 
Social Sciences, Human Rights, Citizenship and Democracy, responsibility is stated as one of the 
basic skills, and the importance given to it is included in the statements below (MEB, 2017, MEB, 
2018a, MEB, 2018b): 

Fundamental Philosophy of the Curriculum 
(…) “orientation towards an education model that will make it possible for individuals to be 
raised who have responsibility towards their country, who can solve problems, who have 
well-developed decision-making skills, and who can think critically and innovatively”. 
(…) “what is important is to bring up self-assured individuals who are in harmony with 
themselves and society, who know their responsibilities and can do what is necessary for 
them, and who have internalised national values on the one hand and universal values on 
the other”.   

Aims of the Curriculum 
(…) “to bring up individuals who have adopted national and spiritual values, who use their 
rights and carry out their responsibilities, and who have acquired the basic skills and 
competences stated in the “Turkish Qualifications Framework” and also in discipline-
specific fields” (…)   
(…) “the aim is to raise individuals so that they can use their rights and freedoms (…), who 
take responsibility for improvement and development of the conditions of communal life (…), 
and who fulfil their responsibilities towards themselves, other citizens, society and the state”. 

Values Education in the Curriculum 
(…) “in accordance with the nature and outcomes of the lesson, these expressions of values 
are included: “justice, giving importance to family unity, independence, being scientific, 
diligence, solidarity, sensitivity (towards the natural environment and cultural heritage), 
righteousness, friendship, honesty, aesthetics, trust, mercy, hospitality, sharing, patience, 
respect, affection, responsibility, patriotism, fidelity, benevolence””.     

 
1 The italics in the quotations were made by the researchers. 
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(…) “The root values included in the curricula are: justice, friendship, honesty, self-control, 
patience, respect, affection, responsibility, patriotism, benevolence”. 

The importance given to responsibility is also stressed in studies conducted in the 
literature. For example, Tozlu (1997) associates the development of societies with the 
development of sense of duty and responsibility of individuals in those societies (pp. 131-134). 
Similarly, Yontar and Yurtal (2009) point out that responsibility is an ability that helps a child to 
be successful throughout life and that failure to learn responsibility is related to failure at 
school, at work and in relationships. Davis and Murrell (1994) stated that student responsibility 
is an important concept for all development and learning in students (p. 5). Hughes (2001) 
emphasises that responsibility is an important issue for learners in the development of lifelong 
learning policies that will encourage them to take responsibility especially for allocating time 
for their own learning.  

Conducting studies aimed at responsibility education, which is defined as “the process of 
raising individuals who are, first and foremost, conscious of their own responsibilities, in 
harmony with those around them, society and the state, and who are willing and strive to fulfil 
their responsibilities towards them” (Şahan, 2011), and which is emphasised in the 
Fundamental Law of Turkish National Education, the Curricula of MEB, and also the literature, 
will serve as a guide to educators with regard to achieving near and distant aims of the 
education system. Therefore, by reviewing the national literature related to responsibility 
education, accessing the studies carried out and the findings obtained on this topic is one of the 
first steps to be taken in this process. The aim of this study is to analyse the studies conducted 
on the topic of responsibility education in Turkey up to the present, in terms of their type, 
subject, method and findings. Such an analysis is considered important in terms of determining 
the general trend of studies made on responsibility education in Turkey, discovering which 
dimensions are mostly focused on, and revealing the results of these studies and obtaining 
common findings, as well as determining the dimensions in which further studies should be 
made.    

METHODS 

Research Model 

In terms of method, this research consists of two stages. In the first stage, descriptive content 
analysis was used, and the aim was to determine general trends in all studies conducted on the 
topic of responsibility education. In the second stage, a meta-synthesis was carried out in order 
to achieve a synthesis by interpreting the findings of the studies accessed within the scope of 
the research.  

Descriptive content analysis is a type of research aimed at evaluating general trends and 
results of studies made on a certain topic in a general dimension. Descriptive content analysis 
can be used in any topic in which the researcher wishes to systematise data and determine the 
amount of data (Çalık & Sözbilir, 2014; Fraenkel, Wallen & Hyun, 2012, p. 478). In this study, 
too, the technique of descriptive content analysis was used for determining the general trend of 
the studies conducted on responsibility education and reveal the depth of the research 
dimensions.  

Meta-synthesis is the synthetisation and interpretation from a critical viewpoint of 
studies done on a certain topic by categorising them (Çalık & Sözbilir, 2014). In this study, too, 
meta-synthesis was used in order to achieve a synthesis based on the findings accessed in 
studies made on the topic of responsibility education. 

Selection of Studies Included in the Research 

Criteria Used for Selection of Studies 

For this research, it was decided to include in the meta-synthesis study articles published in 
refereed scientific journals in Turkey and postgraduate theses written on the topic of 
responsibility. Criteria for inclusion of studies in the research were that:  
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1. Research related to responsibility education was carried out, 
2. The method used was clearly stated, 
3. They were articles published in refereed scientific journals or masters/doctoral theses, and 
4. The research sample was within the borders of Turkey. 
 

Process for Selection of Studies 

With this aim, scanning of articles and theses was carried out via the DergiPark system, the 
Google Scholar search engine and the YÖK (Higher Education Council) Thesis database. The 
concept of “sorumluluk” (responsibility) was used as the key word, and as a result of the first 
scan, 1196 articles and 570 these were accessed. However, since responsibility is associated 
with a number of disciplines due to its content, those articles and theses that were not related to 
responsibility education were removed, so that a total of 28 articles and 17 theses open to full 
text access were included in the study.  
 

Data Analysis 

The articles and theses included in the study were analysed using a “Research Information 
Form” prepared by the researchers. On this information form, the title, subject, method, 
sampling information, data analysis techniques and findings were recorded. Following 
completion of the recording process, the descriptive data were digitised and interpreted, while 
the findings of the studies were synthesised.  
 

FINDINGS 

The findings obtained from the examined studies are presented under two headings. Firstly, the 
findings of the descriptive analysis of the examined studies, and then, based on the findings of 
these studies, the meta-synthesis findings obtained, are presented.   
 

Findings Related to the Descriptive Characteristics of the Studies 

The descriptive analysis related to the studies included in the scope of the research was carried 
out with data obtained from the “Research Information Form” that was prepared as the data 
collection tool. In this context, firstly, the types of studies included in the analysis are shown in 
Table 1.  
 
Table 1. Types of studies 
Study Type f % 
Scientific Article 28* 62.22 
Master’s Thesis  13 28.89 
Doctoral Thesis 4 8.89 
Total 45 100 
*Since three articles were generated from theses, and the theses could not be accessed, the articles were 
included in the scope of the study. 

As can be seen in the table, 28.89% of the studies accessed are masters theses, 8.89% are 
doctoral theses, and 62.22% are scientific articles published in refereed journals.  

Data related to publication years of the studies are presented in Table 2. 
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Table 2. Publication years of studies 
Publication Year f % Publication Year f % 
2003 1 2.22 2011 6 13.32 
2005 1 2.22 2012 4 8.89 
2006 1 2.22 2013 4 8.89 
2007 2 4.44 2014 8 17.76 
2008 4 8.89 2015 4 8.89 
2009 2 4.44 2016 3 6.67 
2010 1 2.22 2017 4 8.89 
Total     45 100 

When the publication years of the studies are examined, it is noticeable that the number 
of studies increased in 2011 and afterwards. While 26.64% of the studies was published in 2010 
and earlier, 73.36% of them was made in 2011 and afterwards. 

The methods that were used in the studies included in the research were determined, and 
the results obtained are shown in Table 3. 
Table 3. Methods used in studies 
Method f % 
Quantitative 19 42.22 
Qualitative 19 42.22 
Mixed 7 15.56 
Total 45 100 

Considering the methods used in the studies, 42.22% use a quantitative method, 42.22% 
use a qualitative method, and 15.56% use a mixed method. 

The types of sample or study group of the studies were also examined, and the data 
obtained are shown in Table 4. 
Table 4. Types of sample/study group of studies 
Sample/Study Group Type f % 
Individual 37 82.22 
Course Book 7 15.55 
Individual and Course Book 1 2.22 
Total 45 100 

When the types of sample/study group of the analysed studies are examined, it is seen 
that the great majority of the studies (82.22%) were conducted with individuals. Although these 
individuals were mostly teachers, some studies were also conducted with students, parents and 
academicians. Studies not carried out with individuals (17.78%) are based on course books. It is 
also seen that one study both examined a course book and gathered data from individuals.  

The education levels of the samples or study groups focused on in the studies was also 
taken into consideration, and the data obtained are presented in Table 5. 
Table 5. Education levels of samples/study groups of studies 
Education Level of Sample/Study Group f % 
Secondary School 19 42.22 
Primary School 11 24.44 
Preschool  6 13.33 
Primary School and Secondary School 4 8.89 
High School 3 6.67 
Preschool, Primary School and Secondary School 1 2.22 
Undergraduate 1 2.22 
Total 45 100 
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Considering the education levels of the samples/study groups examined in the studies 
included in the research, it is seen that the great majority are studies made at secondary school 
(42.22%) and primary school (24.44%) level. 13.33% of the studies were conducted with 
samples/study groups at preschool level, 8.89% were made at both primary school and 
secondary school levels, and 6.67% were conducted at high school level. Only one study was 
carried out at undergraduate level, while one study kept the sample level wide, and studied the 
preschool, primary school and secondary school levels together.  

Finally, the findings related to the data analysis techniques used in the studies are 
presented in Table 6. 
Table 6. Data analysis techniques of studies 
Data Analysis Techniques f % 
Quantitative 19 42.22 
Qualitative 19 42.22 
Mixed 7 15.56 
Total 45 100 

As can be seen in Table 6, the data analysis techniques used in the studies are, as 
expected, consistent with the methods used. Just as 42.22% of the studies use quantitative 
analysis techniques such as descriptive and predictive statistics, 42.22% of them use qualitative 
analysis techniques such as content analysis. Since 15.56% of the studies are mixed methods 
research studies, they use both quantitative and qualitative analysis techniques.   

Findings Related to Meta-Synthesis of Studies 

At this stage, the studies were categorised based on their aims, and then the findings of studies 
included in each category were synthesised. The categories in which the studies were placed 
within the scope of the research are shown in Table 7.  
Table 7. Categories obtained based on aims of studies conducted with regard to responsibility education 
Categories f % 
Studies in which opinions are examined 18 40 
Studies in which activities and practices are used in lessons 11 24.44 
Curriculum development  studies 8 17.78 
Studies in which course books are examined 8 17.78 
Total 45 100 

By examining the aims of the studies included in the research, the subjects that the studies 
focus on were categorised. Accordingly, as can be seen in Table 7, 40% of the studies were 
determined to focus on individuals’ opinions about responsibility education. It was seen that 
24.44% of the studies examine the effects of activities and practices carried out for 
responsibility education in the classroom. In 17.78% of the studies, the aim was to develop 
curricula for responsibility education, while in another 17.78% of the studies, course books 
related to responsibility education are examined. These four categories that were created, and 
the subcategories belonging to them, are summarised in Figure 1. 
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FIGURE 1. Categories created according to aims of studies conducted on responsibility education, and their subcategories 

*The Social Sciences course book was also used in the study examining the Life Science course book. 
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 Detailed analysis and meta-synthesis results related to the findings of the studies 

examined under these categories created by the researchers are given below.1 

Category 1: Findings obtained from studies in which opinions about responsibility 
education are examined   

The most frequent type of study on responsibility education are studies in which opinions about 
responsibility education are examined. When these studies based on individual opinions are 
examined, it is seen that teachers were mostly chosen as the sample group (f=16). While four 
studies examine students’ views, one study examines parents’ views and another study 
examines instructors’ views. In some studies, more than one source, such as teachers and 
students, teachers and parents, are used. The distribution of individuals whose opinions were 
obtained in these studies, and the findings obtained from these studies, are summarised in Fig. 
2. The findings of each subcategory are listed in order from the views emphasised in the most 
studies within each subcategory to the views emphasised in the fewest studies within each one. 

 
FIGURE 2. Findings obtained from studies examining opinions about responsibility education 

 
1Some of the studies included in the research discuss responsibility education but are more comprehensive studies. When the meta-
synthesis was conducted, only the findings related to responsibility and responsibility education in these studies were used.   

http://ilkogretim-online.org.tr/
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Category 2: Findings obtained from studies in which activities and practices aimed at 
responsibility education were carried out in lessons  

11 of the studies included in the research are based on activities and practices conducted for 
responsibility education in the classroom. In these studies, the aim is to determine how effective 
different activities and practices conducted within the scope of the existing curriculum are for 
developing students’ responsibilities. When these studies are examined, it is seen that 10 
different methods are used. The activities and practices used in these studies and the findings 
obtained from these studies are summarised in Fig. 3. 

 
FIGURE 3. Findings obtained from studies in which activities and practices aimed at responsibility 

education are used in lessons 
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Category 3: Findings obtained from curriculum development studies related to 
responsibility education 

Eight of the studies included in the research are studies in which the curriculum for 
responsibility education was developed and implemented. When these studies are examined, it 
is seen that four studies are aimed directly at responsibility education, three studies deal with 
developing the curriculum for values education which also includes responsibility education, 
and one study deals with developing a story-based curriculum aimed at responsibility and 
cooperation education. The types of curricula developed in these studies and the findings 
obtained from these studies are summarised in Fig. 4. 

 

 
FIGURE 4. Findings obtained from studies dealing with curriculum development related to responsibility 

education 
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Category 4: Findings obtained from studies examining course books related to 
responsibility education 

In the final category, studies examining course books related to responsibility education were 
included. When these studies are examined, it is seen that four studies examine Social Sciences 
course books, while three studies examine Turkish course books. In one study, both Social 
Sciences and Life Science course books are examined. The types of course books examined in 
these studies and the findings obtained from these studies are summarised in Fig. 5. 

FIGURE 5. Findings obtained from studies examining course books related to responsibility education 
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DISCUSSION  

In this section, discussion and interpretation of the findings of the studies examined within the 
scope of the research is presented under two subheadings. Under the first heading, discussion 
and interpretation of the descriptive characteristics of the studies is given, while under the 
second heading, discussion and interpretation of the meta-synthesis of the findings is presented. 

Discussion and Interpretation of Descriptive Characteristics of the Studies 

When the general trends of the studies included in the research are examined, it is seen that 
most of the studies made are scientific articles. It is striking that although the number of 
master’s theses is high, the number of theses related to responsibility education at doctoral level 
is relatively low. This finding is in parallel with other trend studies conducted in the field 
literature (Aydın, Selvitopu & Kaya, 2018; Doğru, Gençosman, Ataalkın & Şeker, 2012; Güven & 
Kılıç, 2017). In these studies, too, a lower number of doctoral theses compared to master’s 
theses is noticeable. This situation may be due to the higher number of masters students 
compared to doctoral students (Higher Education Council [YÖK], 2018) and the fact that the 
process for doctoral theses lasts longer than for master!s theses. However, as stated by Özenç 
and Gül-Özenç (2013), the low number of studies conducted at doctoral level may be regarded 
as an indicator of the need for more research in this area.    

It can also be seen that the great majority of studies on responsibility education examined 
within the scope of the research are recent studies. An increase in studies carried out on 
responsibility education is observed from 2011 onwards. It can be said that this situation arises 
from the increase in studies related to responsibility education shown in recent years (Kılıç, 
Şahin, Albayrakoğlu & Arseven, 2016; Önder & Bulut, 2013; Şimşek, 2015), the fact that 
responsibility has been reflected in recent years in the curricula of the National Education 
Ministry (Kılıç et al., 2016) and later determined as a root value (MEB, 2017), as well as the fact 
that it has been stressed as an important value in the literature (Yontar & Yurtal, 2009; Yavuzer, 
2016). 

The variety of methods used in the studies conducted on responsibility education is also 
striking. It is seen that studies related to responsibility education have been conducted with 
both qualitative and quantitative methods in equal numbers. This finding is in contrast with 
other content analysis and meta-synthesis studies in the related literature, since these studies 
found that the great majority of studies in the field of education used quantitative methods  
(Balcı & Apaydın, 2009; Çiltaş, 2012; Çiltaş, Güler & Sözbilir, 2012; Göktaş et al., 2012; Gülbahar 
& Alper, 2009; Kurt & Erdoğan, 2015; Ozan & Köse, 2014; Selçuk, Palancı, Kandemir & Dündar, 
2014; Sert, Kurtoğlu, Akıncı & Seferoğlu, 2012; Sözbilir & Kutu, 2008; Ulutaş & Ubuz, 2008; 
Varışoğlu, Şahin & Göktaş, 2013). In their study, examining articles published in the field of 
educational sciences, Arık and Türkmen (2009) also observed that not many qualitative studies 
were included. The reason for this was explained as the fact that qualitative studies involve a 
more in-depth process and take more time. Saban et al. (2010) and Işıkoğlu (2005) also 
emphasise that qualitative study methods are less frequently chosen by Turkish academics in 
the field of educational science and that compared to other countries, the number of qualitative 
studies made is more limited. In this study, however, it is seen that the qualitative and 
quantitative studies are evenly distributed. Qualitative study methods have been used more 
frequently in recent years in Turkey, especially in studies in educational sciences. The fact that 
the great majority of the qualitative studies included in this research were conducted from the 
year 2011 onwards may be the reason for the equal number of qualitative and quantitative 
studies. In a study in which content analysis of theses made in the field of mathematics 
education was made, Çiltaş (2012) reached a similar conclusion. Although he found that 
quantitative methods were more often used among the studies he examined, he also observed 
that the use of quantitative methods had decreased in studies made in recent years, while the 
use of qualitative and mixed methods had increased. Fazlıoğulları and Kurt (2012), in their 
study examining doctoral theses in educational sciences, and Ulutaş and Ubuz (2008), in their 
study examining research trends in mathematics education, found that the great majority of 



877 | ÖZTÜRK & GÜVEN                                                                        Analysing studies conducted on responsibility education in Turkey… 
 

studies consisted of quantitative methods, but that as the years progressed, an increase, albeit 
gradual, in the use of qualitative methods together with mixed methods was observed. 
Moreover, the subject and focus on which the research was based had a significant effect on 
choice of method. For example, Aydın and Boz (2012), in their research in which they compiled 
studies on pedagogical content knowledge in science education, determined that the large 
majority of studies made in this field were qualitative studies, and stressed that the studies 
conducted abroad on this subject were also predominantly qualitative. Similarly, Alper and 
Gülbahar (2009), in their research examining studies related to education technology, 
determined that qualitative and quantitative studies were used at similar levels. The fact that 
most of the studies conducted with regard to responsibility education in this study were studies 
aiming to determine opinions on the subject may be the reason why the number of qualitative 
studies was high. It was also determined in this study that mixed method studies were made 
from the year 2013 onwards. This finding is similar to the findings obtained in the study by 
Gökçek, Babacan, Kangal, Çakır and Kül (2013), in which they analysed education studies 
conducted with a mixed method. The researchers found that the number of mixed method 
studies had increased in 2018 and afterwards, and they associated this with the fact that the 
mixed method had begun to come into prominence in education studies and that the number of 
researchers adopting the mixed methods paradigm had increased. It is considered that the 
equal distribution of the studies in terms of method is a positive sign in terms of responsibility 
education studies. Sözbilir and Kutu (2008) also emphasised that ensuring procedural variety 
would improve the quality of research.  

The great majority of the studies examined related to responsibility education were 
carried out with individuals, while in terms of sample level, the studies were mostly conducted 
at primary and secondary school level. This finding is also in contrast with other studies in the 
related literature. Many studies in the literature have determined that studies made in the field 
of education have mostly been conducted with teachers and preservice teachers or with other 
undergraduate students (Arık & Türkmen, 2009; Çiltaş et al., 2012; Fazlıoğulları & Kurt, 2012; 
Gökçek et al., 2013; Ozan & Köse, 2014; Selçuk et al., 2014; Varışoğlu et al., 2013). This situation 
was explained by the fact that academicians in educational science can reach teachers and 
preservice teachers more easily. It is thought that the reason why sample levels of studies 
examined in this research are at primary school level is because responsibility is a value/skill 
that needs to be nurtured from an early age (Babadoğan, 2003; Karakuş, Kartal & Çağlayan, 
2016; Yavuzer, 2016; Yeşil, 2013; Yeşilyaprak, 2012, p. 43).   

When the data analysis techniques used in the studies included in the research are 
examined, it is seen that they conform to the methods used. This finding is one that supports the 
literature. Trend studies in the literature have also found the analysis techniques used in the 
studies that they examine are techniques required by the methods (Arık & Türkmen, 2009; 
Güven & Kılıç, 2017; Ozan & Köse, 2014; Varışoğlu et al., 2013). 

Discussion and Interpretation of Meta-Analysis of the Studies 

The studies included in the research were examined and categorised according to their aims. 
Accordingly, the studies were grouped in four categories, namely “studies in which opinions 
about responsibility education are examined”, “studies in which activities and practices aimed at 
responsibility education are used”, “studies on curriculum development for responsibility 
education”, and “studies in which course books related to responsibility education are examined”. 
The findings of the studies were synthesised according to these categories, and discussion and 
interpretation is presented in accordance with these subcategories. 

Studies in which Opinions about Responsibility Education are Examined: Discussion 
and Interpretation 

When the studies examining opinions related to responsibility education are considered, it is 
seen that according to the views of teachers, responsibility is one of the most important values 
that should be fostered. In the Phi Delta Kappa 2000-2001 list of Fundamental Values, 
responsibility is also regarded as one of the core values (Brynildssen, 2002). Similarly, Lickona 
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(1991) also emphasised responsibility together with respect as two fundamental ethical values 
(p. 43). Again, Heenan (2009) stated that responsibility was one of the eight cornerstones of 
fundamental values. The role that responsibility plays in maintaining a healthy, happy and 
successful lifestyle in individuals is stressed in the literature (Tozlu, 1997, p. 131-134; Yontar & 
Yurtal, 2009; Zimmerman & Kitsantas, 2005). Responsible people are happy, compliant, diligent, 
successful individuals who show respect to themselves and to others, behave appropriately in 
every environment, fulfil the duties imposed on them completely and on time, are accountable, 
hold themselves responsible for the errors they make, and make their own decisions and 
consider the consequences of those decisions (Bilgiç, cited in Hayta-Önal, 2005). People who 
avoid responsibility or do not fulfil their responsibilities, however, are unhappy, noncompliant, 
selfish individuals who narrow their own field of existence, are physically tired, continually 
complain, perceive that their responsibilities belong to other people or situations, blame others 
for their errors, efface themselves due to too much dependence on others, are introverted, and 
reduce their relationships with life to a minimum (Geçtan, 1994, pp. 100-104). Similarly, great 
importance is given to acquiring responsibility in character education studies. According to 
Demirel, Özmat and Elgün (2016), fostering responsibility in individuals is one of the 
dimensions of character education. In the opinion of Bakioğlu and Sılay (2014), responsibility is 
one of the important values that need to be included in character education. Kamaruddin (2012) 
also states that responsibility is one of the dimensions defined as the six pillars of character 
education. 

In the views of teachers, the biggest problem experienced in responsibility education is 
families’ incompetence and unwillingness in this regard. In the study by Yazar and Yanpar-
Yelken (2013), it was found that the great majority of teachers participating in their study 
considered that the values taught at school were not adequately consolidated in the family or 
social environment. In his study, Yıldırım (2009) also determined that teachers experienced 
problems in the values education process stemming from the family and environment.   

It is striking that in the studies conducted; both teachers and students are in agreement 
that the family is the most important factor for responsibility education. For instance, according 
to the findings obtained in the studies made by Akbaş (2004) with teachers and Kurtdede-Fidan 
(2009) with preservice teachers, the teachers and preservice teachers stated that the family was 
a determining factor in values education. Again, in character education studies, in which the 
importance of responsibility education is emphasised, the importance of the family is also 
frequently stressed in the literature (Brannon, 2008; Demirel et al., 2016; Ekşi & Katılmış, 2011, 
pp. 40-41). 

Teachers reported that with regard to fostering responsibility, the disciplinary methods 
most often used were sanctions without punishment such as exclusion, using statements with 
emotional content, having meetings and using duty rosters. In Lewis’s (2001) study, it was 
determined that teachers used methods such as approval and rewarding, discussion, inclusion 
and indirect suggestions as disciplinary methods in responsibility education. Moreover, it was 
found that disciplinary methods that included punishment had a negative relationship with 
students’ responsibility levels, while they had a positive relationship with their levels of 
incorrect behaviour. In the examined studies, students were of the same opinion on this subject 
and considered that these sanctions were effective. According to the study in which parents’ 
views were obtained, however, parents mostly gave verbal warnings during the process of 
fostering responsibility. Parents and students who took part in Sadık’s (2006) study stated that 
in the case of undesired behaviours in students such as avoiding responsibility, parents mostly 
employed verbal warnings.  

According to the findings obtained from the conducted studies, teachers stated that they 
mostly used informative responsibility strategies in responsibility education. According to Yeşil 
(2013), teachers abandoned the information transfer role in favour of adopting a counselling-
guidance role in responsibility education. Parents, however, stated that responsibility should be 
given to students according to their capacities and that students who fulfilled their 
responsibilities should be rewarded. According to Karakuş et al. (2016), by giving children 
responsibilities suitable for their ages and abilities, they must be allowed to experience the 
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consequences of their actions and to accept these consequences. However, the findings of this 
study reveal that students believe that teachers give explanations in responsibility education 
but that they do not implement enough activities to put these into practice. Again, according to 
the students’ statements, teachers evaluate their own responsibility behaviour with 
observations and interviews. In the study made by Yazar and Yanpar-Yelken (2013), it was also 
determined that most teachers used measurement and evaluation techniques such as making 
observations, question-answer and students’ oral narratives in values education.  

According to the findings obtained from the studies examining teachers’ opinions, 
teachers participating in two studies believed that course books were inadequate for 
responsibility education, while teachers who took part in one study stated that the activities 
included in workbooks developed students’ responsibilities. One reason for this may be that 
there are more activities in student workbooks than in course books, since it was found in the 
literature that activity-based practices are effective for teaching values to students, including 
responsibility (Aktepe, 2010). According to the findings of the study in which parents took part, 
parents considered that responsibility was not adequately nurtured in the Social Sciences 
lesson. The fact that responsibility education cannot be provided at school alone, and that the 
family, environment and mass communication tools are also effective in responsibility 
education, is a situation emphasised in the related literature (Brannon, 2008; Demirel et al., 
2016; Ekşi & Katılmış, 2011, pp. 40-41). 

The findings obtained from the studies carried out reveal that teachers stated mostly 
using techniques like story narrations, example events and being a role model in responsibility 
education. In the study made by Akbaş (2004), it was found that in values education, teachers 
mostly used the techniques of “being an example to students”, “sharing fine words that 
encourage values with students”, and “telling instructive stories”. In the literature, just as the 
use of techniques like these in responsibility education is suggested, doing activities that will 
enable students to take direct responsibility, such as research, project homework and group 
work are frequently recommended, since students’ assuming of learning responsibilities is 
essential for their acquisition of responsibility, for as long as students are held responsible 
academically, they will participate more productively and actively in the education process 
(Babadoğan, 2003). Students, however, expressed the view that in order to develop their 
responsibility, they wished to be more active in the process of establishing and implementing 
classroom rules in particular. Classroom rules are one of the requirements of good classroom 
management. However, for classroom rules to be more effective, and to create a more 
democratic atmosphere in the classroom, students must also participate in the process of 
establishing classroom rules (Akgün, Yarar & Dinçer, 2011). In one study in which students’ 
opinions were obtained, it was also found that students considered themselves to have a good 
level of responsibility. In Lewis’s (2001) study, it was determined that students regarded 
themselves as responsible. However, in the study conducted by Demirel et al. (2016), it was 
found that teachers considered that students were not responsible. 

Teachers reported that they mostly expected responsibilities from students such as 
carrying out their duty, focusing on lessons, entering the class prepared and on time, and paying 
attention to hygiene. In Güven, Öztürk and Duman’s (2016) needs analysis study related to 
responsibility education, it was determined that teachers and parents wanted students to carry 
out their duties, pay attention to their cleanliness and health, use their time effectively, take 
responsibility in the dimensions of interpersonal relationships and communication, and possess 
values related to responsibility. 

 
In the study conducted with lecturers, however, the lecturers stated that for preservice 

teachers to have responsibility, they needed to internalise this. According to Giacalone and 
Thompson (2006), too, it was stated that for responsibility education to be effective, students 
need to adopt ethical rules and internalise their responsibilities.   

When the findings obtained from the studies examining opinions related to responsibility 
education were synthesised, in the opinions of teachers and students, it was stressed that the 
family was the most important factor regarding instilling responsibility, but according to 
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teachers, it was also emphasised that responsibility was one of the most important values that 
should also be fostered in the process of formal education. While teachers are providing 
responsibility education and implementing discipline in this process, they use different methods 
and techniques. The views of teachers and parents regarding the adequacy of course books for 
responsibility education also differ.  

Studies in which Activities and Practices Aimed at Responsibility Education are Used: 
Discussion and Interpretation 

Considering the studies in which activities and practices are used for responsibility education, it 
is seen that almost all of them use a different technique. These techniques used are values 
education approach, performance task, self-regulatory learning model, metaphor-based 
teaching activities, Montessori teaching activities, moral dilemma approach, digital story 
materials, project-based responsibility education, interactive book reading technique, and 
Socratic questioning method by creating experiences. In all the studies examined in this 
category, it was found that all these techniques developed students’ responsibilities. In the 
studies conducted in the literature, it is also stated that teaching practices that especially enable 
students to assume responsibility, also including cooperation, can contribute significantly to 
students’ assuming of responsibility (Carnell, 2005; Gynnild, Holstad & Myrhaug, 2008; White, 
1998).   

When the findings obtained from these studies were synthesised, it can be said that 
methods and techniques applied by adopting the aim of developing responsibility, far removed 
from conventionalism and giving responsibility to students, are effective in developing students’ 
responsibilities.  

Studies on Curriculum Development for Responsibility Education: Discussion and 
Interpretation 

Considering the curriculum development studies related to responsibility education, it is seen 
that in the studies, the responsibility education programme, values education programme and 
story-based education programme were developed. In these programmes, the aim was to 
develop responsibility in students directly or indirectly. All the curriculum development studies 
examined found that the developed programmes increased students’ levels of responsibility. 
Perry and Wilkenfeld (2006) also developed an agenda-setting programme that aimed for 
students to become responsible citizens, and they determined that as a result of the application 
of this programme, the students’ participatory citizenship characteristics developed, including 
their responsibility levels. Moreover, in the studies in which Germaine (2001) developed the 
values education programme, Hunt (1981) developed the human values programme, and Kropp 
(2006) developed the moral development programme, it was determined that students 
improved their levels of responsibility.  

In a study in which the responsibility education curriculum was developed, it was 
determined that this programme reduced students’ undesired behaviours. In studies related to 
management and elimination of undesired behaviours, it was also revealed that even if a 
responsibility education programme was not directly implemented, when students were given 
responsibility, their undesired behaviours decreased (Başar, 2011; Beşdok, 2007; Çankaya & 
Çanakçı, 2011; Sadık, 2006).    

When the findings obtained from these studies were synthesised, it can be said that 
curricula developed with the aim of directly or indirectly fostering responsibility increased 
levels of responsibility in students.  

Studies in which Coursebooks Related to Responsibility Education are Examined: 
Discussion and Interpretation 

Considering the studies in which course books related to responsibility education are examined, 
it was revealed that in all the Social Sciences, Turkish and Life Science books taken up for 
examination, responsibility was one of the most frequently stressed values. In the study carried 
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out by Yaşaroğlu (2013), it was determined that in the 2009 Life Science curriculum, too, the 
most frequently repeated value among the outcomes was responsibility.   

In the studies carried out, whilst it is stated that the Social Sciences course book and the 
texts included in the book are adequate for developing responsibility, the Turkish course book 
is lacking in this respect, and that transmission of values in the texts included in the book is not 
carried out at the desired level. However, in a study examining whether the texts in the 8th 
grade Turkish course book enable the transmission of values, Demir (2012) observed that there 
was a rich collocation pattern for values, including responsibility, in the book. This conflict in 
the findings can be explained by the fact that in the study, the class levels, publishers, and texts 
included in the books examined were different.   

In a study in which a Social Sciences course book was examined, it was revealed that for 
the teaching of values such as responsibility, suggestion and values analysis were included, but 
that moral reasoning, learning by observation/taking an example, and a values explanation 
approach were not included. There are four basic approaches used in teaching values: 
suggestion, values explanation, moral reasoning and values analysis (Akbaş, 2004). In the study 
analysed, it was determined that in the Social Sciences course book, only two of these basic 
approaches were included. Yiğittir and Kaymakçı (2012) also revealed that in the activities 
included in the implementation guideline for the Social Sciences teaching programme, values 
explanation and values suggestion approaches were used with respect to responsibility 
education.  

When the studies conducted on this topic were synthesised, it was seen that 
responsibility, which is highlighted in the Fundamental Law of Turkish National Education, the 
fundamental aims of national education, and the education programmes, is included at the same 
level of importance in the course books. However, it can also be said that conflicting evaluations 
have been made with regard to the adequacy of the course books for teaching responsibility. 

CONCLUSION AND RECOMMENDATIONS 

The findings obtained in this study can be summarised as follows: 
• A large majority of the studies are scientific articles. It can be said that doctoral theses 

are less oriented towards this topic.   
• It may be said that the studies related to responsibility education are relatively recent. It 

is seen that a large number of studies have been conducted in the literature in recent 
years.   

• The conducted studies are varied in terms of methods used. 
• The great majority of the studies have been conducted with individuals, and it is striking 

that most of these studies examine the opinions of teachers.  
• Regarding the aims of the studies, they were grouped under four categories, namely 

“studies in which opinions about responsibility education are examined”, “studies in 
which activities and practices aimed at responsibility education are used”, “studies on 
curriculum development for responsibility education”, and “studies in which course 
books related to responsibility education are examined”.   

• The results obtained by synthesis of the findings of the studies examining opinions 
related to responsibility education are as follows:    

o According to the views of teachers and students, the most important factor in 
responsibility education is the family. 

o According to the opinions of teachers, responsibility is one of the most important 
values that should be fostered in education.  

o Teachers use different methods and techniques for responsibility education and 
discipline management.  

• The results obtained by synthesis of the findings of the studies in which activities and 
practices aimed at responsibility education are used in lessons are as follows:   
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o Methods and techniques applied by adopting the aim of developing 
responsibility, and far removed from conventionalism, are effective in 
developing students’ responsibilities. 

• The results obtained by synthesis of the findings of the studies for curriculum 
development related to responsibility education are as follows:  

o Programmes developed with the aim of directly or indirectly fostering 
responsibility increase students’ levels of responsibility.  

• The results obtained by synthesis of the findings of the studies examining course books 
related to responsibility education are as follows: 

o Responsibility is a value that is emphasised in all the course books examined. 
o There are conflicting evaluations as to the adequacy of the course books for 

responsibility education  
Considering these findings, the following recommendations can be made:  

• Considering how important responsibility education is for children, the number of 
studies conducted on this topic can be increased. Provision can also be made for giving 
priority to this issue in doctoral theses.  

• More priority can be given to the opinions of students and parents rather than the views 
of teachers in studies that focus on opinions.  

• A standard can be established for studies related to curriculum development. 
• Different teaching methods and techniques whose effectiveness has been proven can be 

used in studies related to curriculum development. Similar studies can be made with 
different methods and techniques that are not used in these studies. 

• Since responsibility is an interdisciplinary concept, it can be fostered with different 
activities in other subjects than only Life Science, Social Sciences and Turkish classes. 
Moreover, studies examining other course books and teaching programmes can also be 
carried out.   

REFERENCES    

Akbaş, O. (2004). Türk Milli Eğitim Sisteminin duyuşsal amaçlarının ilköğretim ilk kademedeki gerçekleşme 
derecesinin değerlendirilmesi. PhD Thesis. Gazi University Graduate School of Educational Sciences, 
Ankara.  

Akgün, E., Yarar, M., & Dinçer, Ç. (2011). Okul öncesi öğretmenlerin sınıf içi etkinliklerde kullandıkları 
sınıf yönetimi stratejilerinin incelenmesi. Pegem Eğitim ve Öğretim Dergisi, 1(3), 1-9. Retrieved 
from http://dergipark.gov.tr/download/article-file/209753. 

Aktepe, V. (2010). İlköğretim 4. Sınıf Sosyal Bilgiler dersinde “yardımseverlik” değerinin etkinlik temelli 
öğretimi ve öğrencilerin tutumlarına etkisi. PhD Thesis. Gazi University Graduate School of 
Educational Sciences, Ankara.  

Alper, A., & Gülbahar, Y. (2009). Trends and issues in educational technologies: A review of recent 
research in TOJET. The Turkish Online Journal of Educational Technology, 8(2), 124-135. Retrieved 
from http://www.tojet.net/articles/v8i2/8212.pdf  

Arık, R. S., & Türkmen, M. (2009). Eğitim bilimleri alanında yayınlanan bilimsel dergilerde yer alan 
makalelerin incelenmesi. Proceedings of International Congress on Educational Research (pp. 1-16). 
Antalya: Eğitim Araştırmaları Birliği. Retrieved from http://www.eab.org.tr/eab/ 
2009/pdf/488.pdf  

Aydın, A., Selvitopu, A., & Kaya, M. (2018). Sınıf yönetimi alanındaki lisansüstü tezlerin incelenmesi. Abant 
İzzet Baysal Üniversitesi Eğitim Fakültesi Dergisi, 18(1), 41-56. Retrieved from 
http://dergipark.gov.tr/download/ article-file/408902  

Aydın, S., & Boz, Y. (2012). Fen öğretmen eğitiminde Pedagojik Alan Bilgisi araştırmalarının derlenmesi: 
Türkiye örneği. Kuram ve Uygulamada Eğitim Bilimleri, 12(1), 479-505. Retrieved from 
http://oldsite.estp.com.tr/pdf/tr/e64199c18390e5ce4d3eb6d2fc0250a026a.pdf  

Babadoğan, C. (2003). Sorumlu davranış geliştirme stratejileri bağlamında öğrenen sınıf. Milli Eğitim 
Dergisi, Kış(157). Retrieved from https://dhgm.meb.gov.tr/yayimlar/dergiler/Milli_Egitim_ 
Dergisi/157/babadogan.htm  

Bakioğlu, A., & Sılay, N. (2014). Yükseköğretim ve öğretmen yetiştirmede karakter eğitimi. (3rd ed.). 
Ankara: Nobel. 



883 | ÖZTÜRK & GÜVEN                                                                        Analysing studies conducted on responsibility education in Turkey… 
 

Balcı, A., & Apaydın, Ç. (2009). The state of the Educational Administration Research in Turkey: The case 
of the Educational Administration in Theory and Practice Journal. Educational Administration: 
Theory and Practice, 15(59), 325-343. Retrieved from http://dergipark.gov.tr/download/article-
file/108254  

Başar, M. (2011). Sınıf içi istenmeyen öğrenci davranışlarının yönetiminde örtük program (Uşak ili örneği). 
PhD Thesis. Marmara University Graduate School of Educational Sciences, İstanbul.  

Başbay, A. (2008). Öğrenenlerin bireysel öğrenme görevleri ile zihinsel becerileri ve bilişsel faaliyet 
hızları arasındaki ilişki. Eğitim ve Bilim, 33(149), 3-17. Retrieved from 
http://egitimvebilim.ted.org.tr/index.php/EB/ article/view/636/107  

Beşdok, D. (2007). Ortaöğretim öğretmenlerinin sınıf yönetiminde karşılaştıkları istenmeyen öğrenci 
davranışlarını önleyebilme yeterliklerinin değerlendirilmesi (Kayseri ili örneği). Master's Thesis. 
Erciyes University Graduate School of Social Sciences, Kayseri.  

Brannon, D. (2008). Character education: It's a joint responsibility. Kappa Delta Pi Record, 44(2), 62-65. 
doi: 10.1080/00228958.2008.10516496. 

Brynildssen, S. (2002). Character education through children's literature. Vtaide: Retrieved from 
http://www.vtaide.com/ png/ERIC/Char-Ed-Literature.htm  

Carnell, E. (2005). Understanding and enriching young people's learning: Issues, complexities and 
challenges. Improving Schools, 8(3), 269-284. doi: 10.1177/1365480205060440. 

Cevizci, A. (2012). Felsefe sözlüğü (3rd ed.). İstanbul: Say. 
Cüceloğlu, D. (2001). Savaşçı (32nd ed.). İstanbul: Remzi. 
Çalık, M., & Sözbilir,, M. (2014). İçerik analizinin parametreleri. Eğitim ve Bilim, 39(174), 33-38. 

doi:10.15390/EB.2014.3412. 
Çankaya, İ., & Çanakçı, H. (2011). Sınıf öğretmenlerinin karşılaştıkları istenmeyen öğrenci davranışları ve 

bu davranışlarla başa çıkma yolları. Turkish Studies, 6(2), 307-316. 
doi:10.7827/TurkishStudies.2188. 

Çiltaş, A. (2012). 2005-2010 yılları arasında Matematik eğitimi alanında Türkiye'de yapılan yüksek lisans 
ve doktora tez çalışmalarının içerik analizi. The Journal of Academic Social Science Studies, 5(7), 
211-228. doi:10.9761/JASSS_235. 

Çiltaş, A., Güler, G., & Sözbilir, M. (2012). Türkiye'de Matematik eğitimi araştırmaları: Bir içerik analizi 
çalışması. Kuram ve Uygulamada Eğitim Bilimleri, 12(1), 565-580. Retrieved from 
http://oldsite.estp.com.tr/pdf/ tr/92e8bed36e01dfef0855b211ba378b6a30a.pdf  

Davis, T. M., & Murrell, P. H. (1993). Turning Teaching into Learning: The Role of Student Responsibility in 
the Collegiate Experience. Washington D.C.: The George Washington University School of Education 
and Human Development. Retrieved from https://files.eric.ed.gov/ fulltext/ED372703.pdf  

Demir, T. (2012). İlköğretim sekizinci sınıf Türkçe ders kitaplarındaki hikaye metinlerinde yer alan değer 
unsurlarının eşdizimsel örüntülemeler açısından görünümleri. Turkish Studies, 7(2), 1063-1078. 
Retrieved from http://www.acarindex.com/dosyalar/makale/acarindex-1423933675.pdf  

Demirel, M., Özmat, D., & Elgün, İ. Ö. (2016). Primary school teachers' perceptions about character 
education. Educational Research and Reviews, 11(17), 1622-1633. doi:10.5897/ERR2016.2729. 

Doğru, M., Gençosman, T., Ataalkın, A. N., & Şeker, F. (2012). Fen Bilimleri eğitiminde çalışılan yüksek 
lisans ve doktora tezlerinin analizi. Türk Fen Eğitimi Dergisi, 9(1), 49-64. Retrieved from 
https://www.pegem.net/dosyalar/dokuman/138770-20140122143927-4.pdf  

Draz, M. A. (2004). Sorumluluk (2nd ed.). İstanbul: Kayhan. 
Ekşi, H., & Katılmış, A. (2011). Karakter eğitimi el kitabı. Ankara: Nobel.  
Fazlıoğulları, O., & Kurul, N. (2012). Türkiye'deki Eğitim Bilimleri doktora tezlerinin özellikleri. Mehmet 

Akif Üniversitesi Eğitim Fakültesi Dergisi, 12(24), 43-75. Retrieved from 
http://dergipark.gov.tr/download/ article-file/181393  

Fraenkel, J. R., Wallen, N. E., & Hyun, H. H. (2012). How to design and evaluate research in education (8th 
ed.). New York: McGraw Hill. 

Geçtan, E. (1994). İnsan olmak (14th ed.). İstanbul: Remzi. 
Germaine, R.W. (2001). Values education influence on elementary students’ self-esteem. PhD Thesis. 

University of San Diego, San Diego.  
Giacalone, R. A., & Thompson, K. R. (2006). Business ethics and social responsiblity education: Shifting the 

worldview. Academiy of Management Learning & Education, 5(3), 266-277. 
doi:10.5465/amle.2006.22697016. 

Gosselin, C. (2003). On the learning of responsibility: A conversation between Carol Gilligan and John 
Dewey. Philosophy of Education, 308-315. Retrieved from http://ojs.ed.uiuc.edu/index.php/pes/ 
article/view/ 1751/468 



884 | ÖZTÜRK & GÜVEN                                                                        Analysing studies conducted on responsibility education in Turkey… 
 

Gökçek, T., Babacan, F. Z., Kangal, E., Çakır, N., & Kül, Y. (2013). 2003-2012 yılları arasında Türkiye'de 
karma araştırma yöntemiyle yapılan eğitim çalışmalarının analizi. The Journal of Academic Social 
Science Studies, 6(7), 435-456. doi:10.9761/JASSS1665. 

Göktaş, Y., Küçük, S., Aydemir, M., Telli, E., Arpacık, Ö., Yıldırım, G., & Reisoğlu, İ. (2012). Educational 
Technology research trends in Turkey: A content analysis of the 2000-2009 decade. Educational 
Sciences: Theory and Practice, 12(1), 191-196. Retrieved from https://files.eric.ed.gov/fulltext/ 
EJ978439.pdf  

Gülbahar, Y., & Alper, A. (2009). Öğretim Teknolojileri alanından yapılan araştırmalar konusunda bir 
içerik analizi. Ankara Üniversitesi Eğitim Bilimleri Fakültesi Dergisi, 42(2), 93-111. Retrieved from 
http://dergiler.ankara.edu.tr/dergiler/40/1223/13975.pdf 

Güven, S., & Kılıç, Z. (2017). Hayat Bilgisi dersinde kullanılan öğretim yöntemlerinin etkililiği konusunda 
yapılan lisansüstü tezlerin içerik analizi. Türk Eğitim Bilimleri Dergisi, 15(2), 200-223. Retrieved 
from http://dergipark.gov.tr/download/article-file/385934 

Güven, S., Öztürk, A., & Duman, S. N. (2016). Needs analysis of responsibility curriculum for primary 
school students. Educational Research and Reviews, 11(19), 1831-1840. 
doi:10.5897/ERR2016.2905. 

Gynnild, V., Holstad, A., & Myrhaug, D. (2008). Identifying and promoting self-regulated learning in higher 
education: Roles and responsibilities of student tutors. Mentoring & Tutoring: Partnership in 
Learning, 16(2), 147-161. doi:10.1080/13611260801916317. 

Hayta-Önal, Ş. (2005). Bir sorumluluk eğitim programının lise dokuzuncu sınıf öğrencilerinin sorumluluk 
düzeylerine etkisi. Master's Thesis. Uludağ University Graduate School of Social Sciences, Bursa.  

Heenan, J. (2009). A case for teaching objective values. Teaching values: Retrieved from 
http://www.teachingvalues.com/ valuecasestudy.html  

Hughes, C. (2001). Developing conceptual literacy in lifelong learning research: A case of responsibility? 
British Educational Research Journal, 27(5), 601-614. doi:10.1080/0141192012009577  

Hunt, B.S. (1981). Effects of values activities on content retention and attitudes of students in junior high 
social studies classes. PhD Thesis. Arizona State University, Arizona.  

Işıkoğlu, N. (2005). Eğitimde nitel araştırma. Eğitim Araştırmaları(20), 158-165. Retrieved from 
https://www.researchgate.net/publication/317519350_Egitimde_nitel_arastirma 

Kamaruddin, S. A. (2012). Character education and student behavior. Journal of Education and Learning, 
6(4), 223-230. Retrieved from http://www.jogjapress.com/index.php/EduLearn/article/view/ 
527/pdf  

Karakuş, C., Kartal, A., & Çağlayan, K. T. (2016). İlkokul öğrencilerine göre sorumluluk. Ankara Üniversitesi 
Eğitim Bilimleri Fakültesi Dergisi, 49(1), 1-19. Retrieved from http://dergiler.ankara.edu.tr/ 
dergiler/40/2128/22017.pdf  

Kılıç, A., Şahin, Ş., Albayrakoğlu, Ö., & Arseven, Z. (2016). Öğretmen görüşlerine göre öğretmen 
davranışlarının değerler eğitimi açısından incelenmesi. Kuramsal Eğitimbilim Dergisi, 9(3), 441-
460. Retrieved from http://dergipark.gov.tr/download/article-file/304332 

Kropp, E.H. (2006). The effects of a cognitive moral development program on inmates in a correctional 
educational environment. PhD Thesis, University of Virginia, Virginia. 

Kurt, A., & Erdoğan, M. (2015). Program değerlendirme araştırmalarının içerik analizi ve eğilimleri: 2004-
2013 yılları arası. Eğitim ve Bilim, 40(178), 199-224. doi:10.15390/EB.2015.4167. 

Kurtdede-Fidan, N. (2009). Öğretmen adayşarının değer öğretimine ilişkin görüşleri. Kuramsal 
Eğitimbilim Dergisi, 2(2), 1-18. Retrieved from http://dergipark.gov.tr/download/article-
file/304122  

Lewis, R. (2001). Classroom discipline and student responsibility: The students' view. Teaching and 
Teacher Education, 17(2001), 307-319. doi:10.1016/S0742-051X(00)00059-7. 

Lickona, T. (1991). Educating for character: How our schools can teach respect and responsibility. New 
York: Bantam. 

Milli Eğitim Bakanlığı [MEB]. (2017). Hayat Bilgisi Dersi Öğretim Programı (1, 2 ve 3. Sınıflar). T.C. Milli 
Eğitim Bakanlığı Öğretim Programlarını İzleme ve Değerlendirme Sistemi: Retrieved from 
http://mufredat.meb.gov.tr/ProgramDetay.aspx?PID=144  

Milli Eğitim Bakanlığı [MEB]. (2018a). İnsan Hakları, Yurttaşlık ve Demokrasi Dersi Öğretim Programı 
(İlkokul 4. Sınıf). T.C. Milli Eğitim Bakanlığı Öğretim Programlarını İzleme ve Değerlendirme 
Sistemi: Retrieved from http://mufredat.meb.gov.tr/ProgramDetay.aspx?PID=328  

Milli Eğitim Bakanlığı [MEB]. (2018b). Sosyal Bilgiler Dersi Öğretim Programı (İlkokul ve Ortaokul 4, 5, 6 ve 
7. Sınıflar). T.C. Milli Eğitim Bakanlığı Öğretim Programlarını İzleme ve Değerlendirme Sistemi: 
Retrieved from http://mufredat.meb.gov.tr/ProgramDetay.aspx? PID=354  



885 | ÖZTÜRK & GÜVEN                                                                        Analysing studies conducted on responsibility education in Turkey… 
 

Milli Eğitim Temel Kanunu. (1973, Haziran 14). Türk Milli Eğitiminin Temel Amaçları. 1739 Sayılı Milli 
Eğitim Temel Kanunu. Resmi Gazete, 14574. Retrieved from http://cocukhizmetleri.aile.gov.tr/ 
data/5422bc9 4369dc316585c0e01/1.5.1739.pdf  

Ozan, C., & Köse, E. (2014). Eğitim Programları ve Öğretim alanındaki araştırma eğilimleri. Sakarya 
University Journal of Education, 4(1), 116-136. Retrieved from http://suje.sakarya.edu.tr/article/ 
view/1024000117/5000012736  

Önder, M., & Bulut, H. (2013). Temel dini değerler ve değerler eğitimi. Erzincan Üniversitesi Sosyal Bilimler 
Enstitüsü Dergisi, 6(1), 15-32. Retrieved from http://dergipark.gov.tr/download/article-file/68536  

Özenç, M., & Gül-Özenç, E. (2013). Türkiye'de üstün yetenekli öğrencilerle ilgili yapılan lisansüstü eğitim 
tezlerinin çok boyutlu olarak incelenmesi. Türkiye Sosyal Araştırmalar Dergisi, 171(171), 13-28. 
Retrieved from http://dergipark.gov.tr/download/article-file/200625  

Perry, A. D., & Wilkenfeld, B. S. (2006). Using an Agenda Setting Model to help students develop & exercise 
participatory skills and values. Journal of Political Science Education, 2(3), 303-312. 
doi:10.1080/15512160600840798. 

Saban, A., Koçbeker-Eid, B. N., Saban, A., Alan, S., Doğru, S., Ege, İ., . . . Tunç, P. (2010). Eğitimbilim alanında 
nitel araştırma metodolojisi ile gerçekleştirilen makalelerin analiz edilmesi. Selçuk Üniversitesi 
Ahmet Keleşoğlu Eğitim Fakütesi Dergisi(30), 125-142. Retrieved from 
https://www.academia.edu/24991755/E%C4%9E%C4%B0T%C4%B0MB%C4%B0L%C4%B0M_
ALANINDA_N%C4%B0TEL_ARA%C5%9ETIRMA_METODOLOJ%C4%B0S%C4%B0_%C4%B0LE_G
ER%C3%87EKLE%C5%9ET%C4%B0R%C4%B0LEN_MAKALELER%C4%B0N_ANAL%C4%B0Z_E
D%C4%B0LMES%C4%B0  

Sadık, F. (2006). Öğrencilerin istenmeyen davranışları ve bu davranışlarla baş edilme stratejilerinin 
öğretmen, öğrenci ve veli görüşlerine göre incelenmesi ve Güvengen Disiplin Modeli temele alınarak 
uygulanan eğitim programının öğretmenlerin baş etme stratejilerine etkisi. PhD Thesis. Çukurova 
University Graduate School of Social Sciences, Adana.  

Selçuk, Z., Palancı, M., Kandemir, M., & Dündar, H. (2014). Eğitim ve Bilim dergisinde yayınlanan 
araştırmaların eğilimleri: İçerik analizi. Eğitim ve Bilim, 39(173), 430-453. Retrieved from 
http://egitimvebilim.ted.org.tr/index.php/EB/article/view/3278/720 

Sert, G., Kurtoğlu, M., Akıncı, A., & Seferoğlu, S. S. (2012). Öğretmenlerin teknoloji kullanma durumlarını 
inceleyen araştırmalara bir bakış: Bir içerik analizi çalışması. 14. Akademik Bilişim Konferansı 
Bildirileri (s. 351-357). Uşak: İnternet Teknolojileri Derneği. Retrieved from 
https://www.researchgate.net/publication/311651862_Ogretmenlerin_Teknoloji_Kullanma_Duru
mlarini_Inceleyen_Arastirmalara_Bir_Bakis_Bir_Icerik_Analizi_Calismasi  

Sözbilir, M., & Kutu, H. (2008). Development and current status of science education research in Turkey. 
Essays in Education(Special Edition), 1-22. Retrieved from https://www.researchgate.net/ 
publication/253739474_Development_and_Current_Status_of_Science_Education_Research_in_Tur
key  

Şahan, E. (2011). İlköğretim 5. ve 8. Sınıf ders programlarındaki sorumluluk eğitimine dönük kazanımların 
gerçekleşme düzeyleri. Ahi Evran University Graduate School of Social Sciences, Kırşehir. 

Şimşek, Ş. (2015). Kemalettin Tuğcu'nun romanlarında değer eğitimi. International Journal of Humanities 
and Education, 1(1), 79-104. Retrieved from http://dergipark.gov.tr/download/article-
file/357542  

Tozlu, N. (1997). Eğitim felsefesi. İstanbul: MEB. 
Ulutaş, F., & Ubuz, B. (2008). Matematik eğitiminde araştırmalar ve eğilimler: 2000 ile 2006 yılları arası. 

İlköğretim Online, 7(3), 614-626. Retrieved from http://dergipark.gov.tr/download/article-
file/90923  

Varışoğlu, B., Şahin, A., & Göktaş, Y. (2013). Türkçe eğitimi araştırmalarında eğilimler. Kuram ve 
Uygulamada Eğitim Bilimleri, 13(3), 1767-1781. doi:10.12738/estp.2013. 3.1609. 

White, L. F. (1998). Motivating students to become more responsible for learning. College Student Journal, 
32(2), 190-196. Retrieved from http://eds.b.ebscohost.com/eds/detail/detail?vid= 
0&sid=a0a67d02-649e-488d-ad21-f4c181146816%40pdc-v-sessmgr02&bdata=Jmxhbmc9dH 
Imc2l0ZT1lZHMtbGl2ZQ%3d% 3d#AN=759257&db=s3h  

Yaşaroğlu, C. (2013). Hayat Bilgisi dersi kazanımlarının değerler eğitimi açısından incelenmesi. Turkish 
Studies, 8(7), 849-858. doi:10.7827/TurkishStudies.4838. 

Yavuzer, H. (2016). Çocuk eğitimi el kitabı (34th ed.). İstanbul: Remzi. 
Yazar, T., & Yanpar-Yelken, T. (2013). İlköğretim Sosyal Bilgiler programında değerler eğitiminin mevcut 

durumunun öğretmen görüşlerine göre belirlenmesi. Uluslararası Avrasya Sosyal Bilimler Dergisi, 
4(10), 44-58. Retrieved from http://dergipark.gov.tr/download/article-file/90066 



886 | ÖZTÜRK & GÜVEN                                                                        Analysing studies conducted on responsibility education in Turkey… 
 

Yeşil, R. (2013). Ortaöğretim öğrencilerinin okul öğrenmelerindeli öğrenme sorumluluklarını yerine 
getirme düzeyleri. International Journal of Human Sciences, 10(1), 1214-1237. Retrieved from 
https://www.j-humansciences.com/ojs/index.php/IJHS/article/view/2319/1116  

Yeşilyaprak, B. (2012). Eğitimde rehberlik hizmetleri (26th ed.). Ankara: Nobel. 
Yiğittir, S., & Kaymakcı, S. (2012). Sosyal Bilgiler Dersi öğretim programı uygulama kılavuzunda yer alan 

etkinliklerin değer eğitimi yaklaşımları açısından incelenmesi. Ahi Evran Üniversitesi Kırşehir 
Eğitim Fakültesi Dergisi, 13(2), 49-73. Retrieved from http://dergipark.gov.tr/download/article-
file/15948  

Yıldırım, K. (2009). Values education experiences of Turkish class teachers: A phenomenological 
approach. Eurasian Journal of Educational Research, Spring(35), 165-184. Retrieved from 
http://www.ejer.com.tr/ 0DOWNLOAD/pdfler/eng/1890047727.pdf 

Yontar, A., & Yurtal, F. (2009). Sorumluluk kazandırmada öğretmenler tarafından kullanılan yaptırımların 
incelenmesi. Eğitim ve Bilim, 34(153), 144-156. 

Yükseköğretim Kurulu [YÖK]. (2018). Yükseköğretim İstatistikleri. Yükseköğretim Kurulu: Retrieved from 
https://istatistik.yok.gov.tr/ 

Zimmerman, B. J., & Kitsantas, A. (2005). Homework practices and academic achievement: The mediating 
role of self-efficacy and percieved responsibility beliefs. Contemporary Educational Psychology, 30, 
397-417. doi:10.1016/j.cedpsych.2005.05.003. 

 
 
Resources used in the analysis 
Acar, M.C. (2012). Varoluşçu yaklaşım odaklı sorumluluk eğitimi programının ilköğretim 8. sınıf 

öğrencilerinin sorumluluk düzeylerine etkisi. Master’s Thesis. Gaziantep University Graduate School 
of Social Sciences, Gaziantep. 

Aktan, O., & Padem, S. (2013). İlköğretim 5. sınıf Sosyal Bilgiler ders kitabında kullanılan okuma 
metinlerinde yer alan değerler. Asya Öğretim Dergisi, 1(2), 44-55. Retrieved from 
http://dergipark.gov.tr/ download/article-file/17635 

Aktepe, V. (2015). 5. sınıf öğrencilerinin sorumluluk değerinin geliştirilmesine yönelik bir performans 
görevi uygulaması. Kastamonu Eğitim Dergisi, 23(4), 1511-1534. Retrieved from 
http://79.123.169.199/ojs/ index.php/Kefdergi/article/view/251/272  

Aladağ, S. (2009). İlköğretim Sosyal Bilgiler öğretiminde değer eğitimi yaklaşımlarının öğrencilerin 
sorumluluk değerini kazanma düzeyine etkisi. PhD Thesis. Gazi University Graduate School of 
Educational Sciences, Ankara. 

Aladağ, S. (2012). İlköğretimde Sosyal Bilgiler öğretiminde değer eğitimi yaklaşımlarının öğrencilerin 
sorumluluk değerini bilişsel düzeyde kazanmalarına etkisi. Türkiye Sosyal Araştırmalar Dergisi, 
16(1), 123-146. Retrieved from http://dergipark.gov.tr/download/article-file/200435  

Altıkulaç, A., & Uslu, S. (2014). Sosyal Bilgiler dersinde değerlerin ahlaki ikilem yaklaşımı yoluyla 
öğretimi. Kuramsal Eğitimbilim Dergisi, 7(3), 383-407. Retrieved from 
http://dergipark.gov.tr/akukeg/issue/29354/ 314108  

Aydın, Ö. (2008). Sorumluluk ve yardımseverlik odaklı karakter eğitimi programının 7. sınıf öğrencilerinin 
ahlaki olgunluk düzeyine etkisi. Master's Thesis. Yeditepe University Graduate School of Social 
Sciences, İstanbul. 

Aydoğan, R., & Gündoğdu, K. (2015). İlkokul öğrencilerine yönelik hazırlanan bir sorumluluk programının 
yansımaları: Bir eylem araştırması. Eğitimde Kuram ve Uygulama, 11(3), 1061-1088. Retrieved 
from http://acikerisim.lib.comu.edu.tr:8080/xmlui/bitstream/handle/COMU/1040/Rukiye_ 
Aydo%C4%9Fan_Makale.pdf?sequence=1&isAllowed=y 

Baş, N. (2011). Hikâye temelli eğitim programının 60-72 aylık çocukların sorumluluk ve işbirliği 
becerilerinin gelişimine etkisinin incelenmesi. Master's Thesis. Marmara University Graduate School 
of Educational Sciences, İstanbul.  

Başcı-Namlı, Z. (2017). Sınıf öğretmenlerinin perspektifinden değerler eğitiminin incelenmesi: Erzurum 
örneği. İnsan ve Toplum Bilimleri Araştırmaları Dergisi, 6(1), 343-367. Retrieved from 
http://www.itobiad.com/ download/article-file/316670 

Can, Ö. (2008). Dördüncü ve beşinci sınıf öğretmenlerinin Sosyal Bilgiler dersinde değerler eğitimi 
uygulamalarına ilişkin görüşleri. Master's Thesis. Hacettepe University Graduate School of Social 
Sciences, Ankara.  

Çatalbaş, A., & Semerci, Ç. (2016). Hayat Bilgisi dersi için hazırlanan öz düzenlemeli öğrenme modeli 
destekli etkinliklerin öğrencilerin öğrenme ve çalışma sorumluluğuna etkisi. Abant İzzet Baysal 
Üniversitesi Eğitim Fakültesi Dergisi, 16(2), 399-412. Retrieved from http://dergipark.gov.tr/ 
download/article-file/226812  



887 | ÖZTÜRK & GÜVEN                                                                        Analysing studies conducted on responsibility education in Turkey… 
 

Çelik, F. (2010). 5. sınıf Sosyal Bilgiler programında sorumluluk, estetik ve doğal çevreye duyarlılık 
değerlerinin kazandırılmasına ilişkin öğrenci ve öğretmen görüşleri. Master's Thesis. Anadolu 
University Graduate School of Educational Sciences, Eskişehir.  

Çelikkaya, T., & Filoğlu, S. (2014). Sosyal Bilgiler öğretmenlerinin değere ve değer eğitimine ilişkin 
görüşleri. Kuram ve Uygulamada Eğitim Bilimleri, 14(4), 1541-1556. 
doi:10.12738/estp.2014.4.1605. 

Çengelci, T., Hancı, B., & Karaduman, H. (2013). Okul ortamında değerler eğitimi konusunda öğretmen ve 
öğrenci görüşleri. Değerler Eğitimi Dergisi, 11(25), 33-56. Retrieved from 
http://dergipark.gov.tr/download/ article-file/302420 

Çoban, O. (2016). Sokratik sorgulama yöntemi ile sorumluluk değerinin öğretimi. PhD Thesis. Uşak 
University Graduate School of Social Sciences, Uşak. 

Dilmaç, B., Kulaksızoğlu, A., & Ekşi, H. (2007). Bir grup Fen Lisesi öğrencisine verilen insani değerler 
eğitiminin İnsani Değerler Ölçeği ile sınanması. Kuram ve Uygulamada Eğitim Bilimleri, 7(3), 1221-
1261. Retrieved from http://oldsite.estp.com.tr/pdf/tr/1627ab2ace25f0f7d697e112724 
acd92cfull.pdf  

Doğan, B., & Gülüşen, A. (2011). Türkçe ders kitaplarındaki (6-8) metinlerin değerler bakımından 
incelenmesi. Sosyal Bilimler Dergisi, 1(2), 75-102. Retrieved from http://dergipark.gov.tr/ 
kilissbd/issue/19265  

Ersoy, F., & Şahin, T. (2012). Sosyal Bilgiler ders kitaplarının değerler eğitimi yaklaşımları açısından 
incelenmesi. Kuram ve Uygulamada Eğitim Bilimleri, 12(2), 1535-1558. Retrieved from 
http://oldsite.estp.com.tr/ pdf/tr/b9b784283fcc7a8483522d7dfbf1711csoytr.pdf  

Gömleksiz, M. N., Kılınç, H. H., & Cüro, E. (2011). Öğrenci çalışma kitaplarında yer alan etkinliklerin 
öğrenme sorumluluğunu geliştirmeye etkisi. Ahi Evran Üniversitesi Kırşehir Eğitim Fakültesi Dergisi, 
12(4), 119-141. Retrieved from http://dergipark.gov.tr/download/ article-file/15983 

Gündüz, M. (2014). İlköğretim 3. sınıf Hayat Bilgisi dersinde "sorumluluk" değerinin proje tabanlı öğrenme 
yaklaşımı ile öğretiminin akademik başarı ve tutuma etkisi. PhD Thesis. Gazi University Graduate 
School of Educational Sciences, Ankara. 

Halat, A.A. (2017). 5-6 yaş grubu çocuklara paylaşma, işbirliği ve sorumluluk değerlerinin 
kazandırılmasında etkileşimli kitap okuma tekniğinin etkililiğinin incelenmesi. Master's Thesis. Gazi 
University Graduate School of Educational Sciences, Ankara. 

Hayta-Önal, Ş. (2005). Bir sorumluluk eğitim programının lise dokuzuncu sınıf öğrencilerinin sorumluluk 
düzeylerine etkisi. Master's Thesis. Uludağ University Graduate School of Social Sciences, Bursa.  

Izgar, G. (2014). İlköğretim 8. sınıf öğrencileri üzerinde yapılan değerler eğitimi programının incelenmesi. 
Bayburt Üniversitesi Eğitim Fakültesi Dergisi, 9(1), 75-89. Retrieved from http://dergipark.gov.tr/ 
download/ article-file/214972 

Kepenekçi, Y. K. (2003). İlköğretimde insan hakları ve sorumluluk eğitimi. Kuram ve Uygulamada Eğitim 
Yönetimi, Bahar(34), 280-299. Retrieved from http://dergipark.gov.tr/download/article-
file/108441  

Kısa, D. (2009). Okul öncesi öğretmenlerinin altı yaş çocuklarının sorumluluk eğitiminde başvurdukları 
disiplin yöntemlerine ilişkin görüşleri. Master's Thesis. Adnan Menderes University Graduate School 
of Social Sciences, Aydın.  

Kuş, Z., Merey, Z., & Karatekin, K. (2013). İlköğretim 4. ve 5. sınıf Sosyal Bilgiler ders kitaplarında yer alan 
değerler. Değerler Eğitimi Dergisi, 11(25), 183-214. Retrieved from http://dergipark.gov.tr/ 
download/article-file/302413 

Kuşçu, Ö., Bozdaş, Y., & Yıldırım-Doğru, S. S. (2014). Montessori eğitiminin çocuklarda sorumluluk alma, 
sırasını bekleme, başladığı işi bitirme becerisine etkisinin değerlendirilmesi. Değerler Eğitimi 
Dergisi, 12(27), 307-322. Retrieved from http://dergipark.gov.tr/download/article-file/302399 

Lüle-Mert, E. (2013). İlköğretim 6, 7 ve 8. sınıf Türkçe ders kitaplarında yer alan öykü metinlerindeki 
değerlerin eşdizimli sözcükler bağlamında incelenmesi. İlköğretim Online, 12(3), 808-821. 
Retrieved from http://dergipark.ulakbim.gov.tr/ilkonline/article/view/5000037769/ 
5000036627 

Ogelman, H. G., & Erten-Sarıkaya, H. (2015). Okul öncesi eğitimi öğretmenlerinin değerler eğitimi 
konusundaki görüşleri: Denizli ili örneği. Sakarya Üniversitesi Eğitim Fakültesi Dergisi(29), 81-100. 
Retrieved from http://dergipark.gov.tr/download/article-file/115758 

Padem, S., & Aktan, O. (2014). İlköğretim 5. sınıf Türkçe ders kitabında yer alan değerlerin incelenmesi. 
Düzce Üniversitesi Sosyal Bilimler Enstitüsü Dergisi, 4(2), 5-24. Retrieved from 
http://dergipark.gov.tr/download/ article-file/210236  



888 | ÖZTÜRK & GÜVEN                                                                        Analysing studies conducted on responsibility education in Turkey… 
 

Sezer, T. (2008). İlköğretim 6. sınıf Sosyal Bilgiler dersinde sorumluluk değerinin öğretimine ilişkin 
öğretmen görüşleri. Master's Thesis. Gazi University Graduate School of Educational Sciences, 
Ankara.  

Şahan, E. (2011). İlköğretim 5. ve 8. sınıf ders programlarındaki sorumluluk eğitimine dönük kazanımların 
gerçekleşme düzeyleri. Master's Thesis. Ahi Evran University Graduate School of Social Sciences, 
Kırşehir.  

Tepecik, B. (2008). Sosyal Bilgiler dersinde sorumluluk değerinin kazandırılmasına ilişkin öğretmen 
görüşleri. Master's Thesis. Anadolu University Graduate School of Educational Sciences, Eskişehir.  

Topkaya, Y. (2011). Sosyal Bilgiler programında yer alan değerlerin ders kitaplarına yansıma düzeylerinin 
değerlendirilmesi. Master's Thesis. Niğde University Graduate School of Social Sciences, Niğde.  

Töremen, F. (2011). Öğretmen adaylarının sorumluluk eğitimi. Kuram ve Uygulamada Eğitim Bilimleri, 
11(1), 263-277. Retrieved from http://oldsite.estp.com.tr/pdf/tr/c968b4d674970cef80be057 
cd67383e5TAM (1).pdf  

Tünkler, V., Tarman, B., & Güven, C. (2016). Vatandaşlık ve Demokrasi Eğitimi öğretim programında yer 
alan soyut kavramların ve değerlerin öğrencilere kazandırılmasına ilişkin metaforik bir yaklaşım. 
Eğitim ve Bilim, 41(185), 123-145. doi:10.15390/EB.2016.6031. 

Uzun, M., & Köse, A. (2017). Okul öncesi eğitimde değerler eğitiminin uygulanmasına yönelik öğretmen 
görüşleri. Bayburt Eğitim Fakültesi Dergisi, 12(23), 305-338. Retrieved from 
http://dergipark.gov.tr/download/ article-file/317295 

Uzunkol, E. (2014). Hayat Bilgisi öğretiminde uygulanan değerler eğitimi programının öğrencilerin özsaygı 
düzeyleri, sosyal problem çözme becerileri ve empati düzeylerine etkisi. PhD Thesis. Gazi University 
Graduate School of Educational Sciences, Ankara.  

Ünlüer, G. (2012). Sosyal Bilgiler dersinde sorumluluk değerinin kazandırılmasına ilişkin veri görüşleri. 
Eğitim ve İnsani Bilimler Dergisi, 3(6), 95-116. Retrieved from http://dergipark.gov.tr/download/ 
article-file/210600  

Yeşil, R. (2014). İlköğretim okullarında görev yapan öğretmenlerin sorumluluk eğitimi stratejilerinin 
belirlenmesi. Hacettepe Üniversitesi Eğitim Fakültesi Dergisi, 29(2), 282-294. Retrieved from 
http://dergipark.gov.tr/download/article-file/87115 

Yeşil, R. (2015). Lise öğretmenlerinin sorumluluk eğitimi uygulamalarının değerlendirilmesi. Eğitimde 
Kuram ve Uygulama, 11(2), 630-652. Retrieved from http://acikerisim.lib.comu.edu.tr:8080/ 
xmlui/bitstream/handle/COMU/1020/R%C3%BC%C5%9Ft%C3%BC_Ye%C5%9Fil_Makale.pdf?se
quence=1&isAllowed=y 

Yontar, A. (2007). Sorumluluk eğitiminde ceza uygulamalarına ilişkin ilköğretim 5. sınıf öğretmen ve 
öğrenci görüşlerinin incelenmesi. Master's Thesis. Çukurova University Graduate School of Social 
Sciences, Adana. 

Yurtal, F., & Yontar, A. (2006). Sınıf öğretmenlerinin öğrencilerinden bekledikleri sorumluluklar ve 
sorumluluk kazandırmada kullandıkları yöntemler. Çukurova Üniversitesi Sosyal Bilimler Enstitüsü 
Dergisi, 15(2), 411-424. Retrieved from http://dergipark.gov.tr/download/article-file/50316  

Yürük, S. E., & Atıcı, B. (2017). Dijital öykü temelli değerler eğitimi materyallerinin öğrencilerin değer 
kazanımına etkisi. Trakya Üniversitesi Eğitim Fakültesi Dergisi, 7(1), 56-74. Retrieved from 
http://dergipark.gov.tr/ download/article-file/270321 

 


	Research Model
	Selection of Studies Included in the Research
	Criteria Used for Selection of Studies

	Data Analysis
	Findings Related to the Descriptive Characteristics of the Studies
	Findings Related to Meta-Synthesis of Studies
	Category 1: Findings obtained from studies in which opinions about responsibility education are examined
	Category 2: Findings obtained from studies in which activities and practices aimed at responsibility education were carried out in lessons
	Category 3: Findings obtained from curriculum development studies related to responsibility education
	Category 4: Findings obtained from studies examining course books related to responsibility education


