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Abstract 
Guidance and counseling services have emerged as an essential component of school 
education because they contribute to students' academic achievement, emotional well-
being, social adjustment, and career preparedness. While professional counselors play a 
significant role in providing these services, teachers remain the most accessible 
educational professionals who interact with students on a daily basis. Their perceptions, 
commitment, and participation substantially influence the effectiveness of school 
guidance programmes. This paper examines teachers' perceptions of guidance and 
counseling services in secondary schools and discusses their educational implications. 
The study is developed from an empirical investigation conducted among secondary 
school teachers in Andhra Pradesh, where data were collected using a structured 
questionnaire and analyzed through descriptive and inferential statistical techniques. 
The findings indicate that teachers generally acknowledge the importance of guidance 
and counseling in promoting students' holistic development. They perceive these 
services as valuable for addressing academic concerns, behavioural issues, emotional 
adjustment, interpersonal relationships, and career planning. However, inadequate 
institutional support, shortage of professionally trained counselors, limited teacher 
preparation, and insufficient policy implementation continue to restrict the effective 
delivery of guidance programmes in schools. The study emphasizes that strengthening 
teacher competencies in guidance and counseling through systematic professional 
development and institutional support can significantly improve educational outcomes. 
The paper contributes to the growing discourse on comprehensive school guidance by 
highlighting the central role of teachers in creating supportive learning environments 
and by proposing practical strategies for strengthening counseling services in secondary 
education. 
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Introduction 
Secondary education represents one of the most decisive phases in a learner's 
educational journey. During this stage, students experience rapid intellectual growth, 
emotional transitions, identity formation, career exploration, and increasing academic 
expectations. These developmental changes often present challenges that extend beyond 
classroom instruction, requiring systematic educational support capable of addressing 
students' academic, personal, social, and vocational needs. Within this context, guidance 
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and counseling services have become an indispensable component of school education, 
facilitating students' holistic development while promoting educational equity and well-
being. 
 
Guidance and counseling are no longer viewed merely as remedial services intended for 
students experiencing difficulties. Contemporary educational philosophy recognizes 
them as developmental processes that assist every learner in understanding personal 
strengths, overcoming challenges, making informed decisions, and preparing for future 
educational and occupational opportunities. Effective guidance programmes contribute 
to improved academic engagement, emotional resilience, positive behavioural 
development, interpersonal competence, and career readiness. Consequently, many 
educational systems have incorporated guidance services into school improvement 
initiatives as an essential element of quality education. 
 
Teachers occupy a distinctive position within this framework because they maintain 
continuous interaction with students throughout the teaching-learning process. Their 
regular classroom engagement enables them to observe learners' academic performance, 
behavioural patterns, emotional responses, peer relationships, and emerging personal 
concerns. As trusted adults within the school environment, teachers frequently become 
the first point of contact for students seeking advice, reassurance, or assistance. Their 
ability to identify learning difficulties, behavioural changes, emotional distress, and 
career aspirations allows them to make meaningful contributions to comprehensive 
guidance programmes. 
 
Educational Landscape 
The educational landscape in India has increasingly recognized the significance of 
guidance and counseling services. National educational policies, curriculum frameworks, 
and school reform initiatives have consistently emphasized the need to strengthen 
student support systems that extend beyond conventional classroom teaching. 
Documents such as the National Curriculum Framework (NCF) and the National 
Education Policy (NEP) 2020 advocate learner-centred education, inclusive schooling, 
socio-emotional learning, career awareness, and holistic development. These policy 
directions reinforce the expectation that teachers should actively participate in providing 
educational guidance while collaborating with school administrators, parents, and 
professional counselors to create supportive learning environments.  
 
Despite these policy initiatives, the implementation of guidance and counseling services 
in many secondary schools remains uneven. Several schools continue to operate without 
professionally trained counselors, compelling teachers to assume additional 
responsibilities for which many have received limited formal preparation. Heavy 
teaching workloads, inadequate institutional infrastructure, insufficient training 
opportunities, and limited awareness regarding counseling practices frequently 
constrain teachers' ability to provide effective guidance. Consequently, understanding 
teachers' perceptions becomes particularly important because their attitudes influence 
both the quality and sustainability of school guidance programmes. 
 
Teachers Perception 
Teachers' perceptions encompass their beliefs regarding the necessity, effectiveness, 
feasibility, and practical implementation of guidance and counseling services. Positive 
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perceptions encourage proactive student support, collaborative problem-solving, early 
identification of student needs, and the integration of counseling principles into everyday 
teaching practices. Conversely, uncertainty regarding counseling roles or inadequate 
professional preparation may reduce teachers' confidence and limit the effectiveness of 
available support systems. 
 
The increasing diversity of students' academic, psychological, social, and career-related 
needs further underscores the importance of examining teachers' perspectives. 
Contemporary schools face challenges associated with examination stress, mental health 
concerns, technological influences, peer pressure, family transitions, and career 
uncertainty. Addressing these complex issues requires coordinated educational 
interventions rather than isolated counseling activities. Teachers therefore become 
central participants in fostering emotionally secure, academically productive, and 
socially inclusive school environments. 
 
Against this background, the present study investigates teachers' perceptions of school 
guidance and counseling services and analyses their educational implications for 
secondary education. By examining teachers' experiences, attitudes, and professional 
responsibilities, the study seeks to contribute to ongoing discussions on strengthening 
comprehensive guidance systems capable of supporting students' holistic development 
while improving the overall quality of secondary education. 
 
Review of Literature 
The significance of guidance and counseling in school education has attracted sustained 
scholarly attention over the past several decades. Researchers have consistently argued 
that effective guidance programmes contribute not only to academic achievement but 
also to students' personal, social, emotional, and vocational development. The existing 
body of literature indicates that teachers play a pivotal role in translating guidance 
policies into meaningful educational practices, particularly in schools where 
professionally trained counselors are either limited or unavailable. 
 
One of the earliest comprehensive perspectives was presented by Crow and Crow (1960), 
who examined the educational significance of guidance services in schools. Their work 
emphasized that guidance is a developmental process rather than a directive activity. The 
authors argued that teachers should assist students in making informed educational and 
personal decisions instead of prescribing solutions. Although their conceptual 
framework laid the foundation for school guidance programmes, it provided limited 
empirical evidence regarding teachers' attitudes toward implementing such services in 
contemporary school settings. 
 
Expanding this perspective, Mutie and Ndambuki (1999) investigated the contribution of 
guidance services to learners' personal and educational development. Their study 
concluded that systematic guidance helps students understand their abilities, interests, 
and aspirations while improving decision-making skills. The researchers emphasized 
that effective guidance depends upon teachers' willingness to collaborate with counseling 
professionals. However, the study did not extensively examine institutional barriers 
affecting teachers' participation. 
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The work of Rao (2002) significantly enriched the Indian discourse on school counseling. 
Rao described counseling as a professional helping relationship that promotes self-
understanding, emotional stability, and behavioural adjustment. The study highlighted 
the need for integrating guidance activities into routine educational practices rather than 
treating them as isolated interventions. Nevertheless, the practical preparedness of 
teachers to assume counseling responsibilities remained insufficiently explored. 
 
Recognizing the increasing educational demands of secondary school students, Akinade 
(2012) examined guidance and counseling as mechanisms for promoting holistic student 
development. The study demonstrated that effective counseling enhances students' 
academic motivation, interpersonal relationships, emotional regulation, and career 
awareness. Akinade further emphasized that teachers require continuous professional 
training to perform guidance-related responsibilities effectively. The research, however, 
focused primarily on conceptual aspects without investigating teachers' actual 
perceptions within school environments. 
 
A broader professional perspective was offered by Kaplan, Tarvydas, and Gladding 
(2014), who described counseling as a collaborative relationship that empowers 
individuals to achieve educational, career, and personal goals. Their work underscored 
the importance of professional competence, ethical practice, and learner-centred 
interventions. While providing an important theoretical foundation, the study gave 
comparatively less attention to teachers functioning as frontline guidance providers in 
schools lacking full-time counselors. 
 
Educational policy documents have further reinforced the importance of school guidance. 
The National Curriculum Framework (2005) advocated developmental guidance 
programmes across elementary, secondary, and higher secondary education. It 
emphasized that trained teachers should actively support students' academic planning, 
emotional well-being, and career exploration while collaborating with professional 
counselors wherever available. Similarly, the National Education Policy (2020) promoted 
holistic education, socio-emotional learning, multidisciplinary development, and career 
guidance as essential components of quality schooling. Both policy frameworks recognize 
teachers as central participants in creating supportive educational environments, 
although they provide limited empirical evidence regarding teachers' preparedness for 
these expanded responsibilities.  
 
More recently, Corey (2017) highlighted counseling as a developmental process that 
enables individuals to understand themselves, resolve personal concerns, and make 
responsible life decisions. Corey emphasized that educational institutions should 
establish preventive guidance programmes rather than relying solely on crisis 
intervention. The study acknowledged the importance of teacher collaboration but did 
not specifically investigate teachers' attitudes toward counseling implementation. 
 
Similarly, Gysbers and Henderson (2019) advocated comprehensive school guidance 
models integrating academic, career, and personal-social development into everyday 
educational practice. Their findings suggested that successful implementation depends 
upon collaborative participation among teachers, school leaders, counselors, and parents. 
The authors also noted that inadequate institutional support remains a significant 
obstacle to effective guidance delivery. 
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Collectively, previous studies establish that guidance and counseling contribute 
substantially to students' academic success, emotional adjustment, behavioural 
development, and career planning. They also acknowledge teachers as indispensable 
partners in implementing school guidance programmes. Nevertheless, a notable gap 
remains regarding empirical understanding of teachers' perceptions, professional 
preparedness, and practical challenges within Indian secondary schools. Addressing this 
gap provides valuable insights for strengthening guidance services through teacher 
capacity building, institutional support, and evidence-based educational policy. 
 
Objectives of the Study 
1. To examine teachers' perceptions regarding the importance of guidance and 

counseling services in secondary schools.  
2. To analyse teachers' views on the contribution of guidance and counseling services 

to students' academic, personal, social, and career development.  
3. To identify institutional and professional factors influencing the effective 

implementation of guidance and counseling services in secondary education.  
 
Research Methodology 
The present investigation adopted a descriptive survey research design, as it sought to 
understand teachers' perceptions regarding guidance and counseling services without 
manipulating the educational environment. The study focused on generating empirical 
evidence concerning teachers' experiences, attitudes, and professional responsibilities in 
supporting students' holistic development within secondary schools. 
 
The population comprised teachers working in recognized secondary schools. A 
representative sample of secondary school teachers was selected through an appropriate 
sampling technique to ensure adequate representation across different school settings. 
Data were collected using a structured questionnaire developed in accordance with the 
objectives of the study. The instrument consisted of statements relating to academic 
guidance, personal counseling, behavioural support, career guidance, institutional 
facilities, and teachers' professional responsibilities. Responses were obtained using a 
standardized Likert-type scale that enabled systematic measurement of teachers' 
perceptions. 
 
Prior to data collection, the research instrument was examined for content validity by 
experts in education and guidance and counseling. Necessary modifications were 
incorporated to improve clarity, relevance, and comprehensiveness. Ethical principles 
guided every stage of the investigation. Participation was voluntary, respondents were 
informed about the purpose of the study, confidentiality was maintained, and collected 
information was used exclusively for academic research. 
 
The collected data were analysed using appropriate descriptive and inferential statistical 
techniques. Measures such as frequency, percentage, mean, standard deviation, and 
relevant inferential tests facilitated interpretation of teachers' perceptions across 
different dimensions of guidance and counseling services. The analytical approach 
enabled identification of prevailing attitudes, institutional challenges, and opportunities 
for strengthening school guidance systems. Findings were interpreted within the broader 
context of educational policy and previous research, thereby providing a comprehensive 
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understanding of the role teachers play in promoting effective guidance and counseling 
practices in secondary education. 
 
Findings 
 
1. High Level of Teacher Awareness  
• Teachers demonstrated a strong understanding of the scope and purpose of guidance 

and counseling services.  
• They recognized that guidance extends beyond academic assistance to include 

personal, behavioural, emotional, social, and vocational support.  
• Respondents viewed guidance and counseling as essential for promoting students' 

holistic development.  
 

2. Positive Teacher Attitudes Towards Guidance and Counseling  
• Teachers expressed favourable attitudes toward providing guidance and counseling 

services.  
• Students frequently approach teachers with academic, emotional, family, and career-

related concerns because of the trust developed through regular classroom 
interaction.  

• Teachers are perceived as the first point of educational and emotional support 
within schools.  

• However, many teachers reported facing complex psychological and behavioural 
issues that exceed their professional training and expertise.  

3. Disparities in the Availability of Counseling Services  
• The study identified significant differences in the availability of guidance and 

counseling services across secondary schools.  
• Some schools have established counseling mechanisms and career guidance 

programmes, whereas many institutions lack professionally trained counselors.  
• In the absence of qualified counselors, teachers assume additional counseling 

responsibilities alongside their regular teaching duties.  
• This dual responsibility often limits the effectiveness of student support services.  
4. Importance of Academic and Career Guidance  
• Teachers regularly provide academic guidance by helping students improve study 

habits, manage examination stress, and select appropriate academic streams.  
• They also play a significant role in career guidance by informing students about 

higher education opportunities, vocational courses, scholarships, and career 
pathways.  

• Respondents emphasized that career guidance has become increasingly important 
due to expanding educational choices and the rapidly changing employment 
landscape.  

 
Educational Implications 
The findings of this study carry significant implications for educational policy and school 
practice. First, they reaffirm that teachers should be recognized as active partners in 
comprehensive school guidance systems rather than solely as subject specialists. Their 
daily interaction with students provides unique opportunities for identifying academic, 
behavioural, emotional, and career-related concerns at an early stage. Strengthening 
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teachers' counseling competencies can therefore improve student support services 
considerably. 
For school leaders, the study highlights the importance of creating institutional 
structures that facilitate collaborative guidance programmes. Dedicated counseling 
rooms, regular student mentoring sessions, referral mechanisms, and partnerships with 
professional counselors can improve the quality of educational support available to 
learners. 
 
Teacher education institutions should integrate guidance and counseling more 
comprehensively into pre-service and in-service training curricula. Practical exposure to 
counseling techniques, adolescent development, communication skills, and mental health 
literacy would prepare future teachers to address students' developmental needs more 
confidently. 
For policy makers and curriculum planners, the findings support the implementation of 
comprehensive school counseling policies aligned with the National Education Policy 
(2020). Allocating trained counselors, strengthening teacher professional development, 
and providing adequate financial and infrastructural support would enhance the 
effectiveness of school guidance services. 
 
Recommendations 
Based on the findings, the following recommendations are proposed: 
1. Secondary schools should establish comprehensive guidance and counseling units 

supported by professionally qualified counselors.  
2. Regular capacity-building programmes should be organized to strengthen teachers' 

knowledge and practical skills in guidance, counseling, adolescent psychology, and 
mental health awareness.  

3. Teacher education programmes should include compulsory training in guidance and 
counseling to prepare prospective teachers for their developmental responsibilities.  

4. Schools should institutionalize structured career guidance programmes that provide 
students with information regarding higher education, vocational opportunities, 
scholarships, and emerging career pathways.  

5. Educational authorities should formulate clear operational guidelines for 
implementing school guidance services while ensuring adequate infrastructure, 
financial resources, and administrative support.  

6. Strong collaboration among teachers, parents, counselors, and community 
organizations should be encouraged to create an integrated support system that 
promotes students' academic success and holistic development.  

 
Conclusion 
Teachers' perceptions provide valuable insight into the present status and future 
direction of school guidance and counseling services in secondary education. The study 
demonstrates that teachers strongly recognize the educational value of guidance 
programmes in fostering students' academic achievement, emotional stability, social 
competence, behavioural adjustment, and career readiness. Their positive attitudes 
indicate considerable willingness to participate actively in guidance-related activities 
despite numerous institutional and professional challenges. The findings also reveal that 
effective guidance services cannot depend exclusively on individual teacher commitment. 
Sustainable implementation requires supportive educational policies, professionally 
trained counselors, systematic teacher preparation, adequate infrastructure, and 
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collaborative institutional leadership. Strengthening these components would transform 
guidance and counseling from a supplementary service into an integral element of quality 
secondary education. Future research may extend this work by comparing teachers' 
perceptions across different educational settings, examining students' perspectives on 
counseling effectiveness, and evaluating the long-term impact of comprehensive school 
guidance programmes on educational achievement, psychological well-being, and career 
development. Such investigations would contribute further to developing evidence-
based educational practices that support holistic student development. 
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